
Culturally Inclusive Environment
General Information Folio Ί:

A cul tural ly Inc lusive environment requires mutual  respect,  ef fec tive 
relationships, clear  communicat ion, expl ici t  understandings about  
expectations and cr i t ical self-ref lec tion. In an Inclusive environment, 
people of al l  cultural or ientations can:

• freely express who they are,  the ir own opinions and points of 
view;

• fully participate In teaching,  learning,  work and soc ial  
activi t ies; and

• feel safe from abuse, harassment or unfair cri t icism.

A cul tural ly Inc lusive university means that :

• individual students can part ic ipate ful ly In classes, aim to 
study bet ter , aim to achieve bet ter  academic resul ts, exper ience 
less stress and have enhanced career prospects;

• all staff can Interact more ful ly with other  staff  and students, 
and can extend and develop thei r own cul tural  awareness; and

• the university as an organisation benef its from cul tural ly 
diverse staff  and students through exposure to alternate 
perspectives and experiences.

To estab l ish an env ironment where diversity Is genuinely valued,  
equity needs to be embedded Into the core bus iness of  each work 
area within the university. Pol icies that dictate what we should, or 
should not do, are of ten described as Up service' - meaning they 
exist to sat isfy a legal  requirement but  are of ten not  put Into practice.  
Implementing such policies  requires a shi f t In emphasis from the 
concept of equity be ing an 'add-on' pol icy to being an active and 
posit ive valuing of diversity In al l  that we do.

The Cultura l Diversity and Inc lusive Practice (CDIP) Toolkit has 
been developed to assist  members of the University of  Newcastle 
communi ty with:

• translating pol ic ies that  are related to Inclus lveness; and

• valuing cultural  diversity In everyday practice.

Cultural diversity
Cultural diversity Is commonly Interpreted In re lat ion to ethnicity. 
Nonetheless, the term should be understood within a broader  context 
where It recognises the unique attr ibutes of al l  Ind ividuals.

The CDIP Toolkit wi l l  focus Ini t ial ly on the ethnic , rel igious and 
language dimensions of  cul tural  divers ity.

I t  Is also Impor tant  to acknowledge the var ious elements of 
Austral ian cul tures, Including Ind lgenous Austral ian people's cul tures, 
when understanding cul tural  diversity. Of ten 'cul tural  diversity' Is 
cons idered only In the context of people from count ries outside 
Austral ia.

The Diversity Wheel
http://www.dramat lcsolut lons.com/DlvWheel2.html from Loden M 
1996 Implementing Diversity, I rwin Professional Publishing.

This model  has been Inc luded as just one of the many models that 
have been developed to I l lustrate the var ious dimensions that can 
cont ribute to the complexity of  cultural  diversity.  This model I l lustrates 
both the pr imary and secondary dimensions of  diversity that exert  an 
Impact on each of us at  home, work and In soc iety. While each 
dimension adds a layer  of complexity to Individual  Identi ty,  I t  Is the 
dynamic Interaction among al l  the dimensions that  Inf luences self- 
image,  values, opportun it ies and expectations. Together,  the pr imary 
and secondary dimensions of  diversity give def ini t ion and meaning 
to our  l ives by contributing to a synergistic, Integrated whole — the
diverse person
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Primary dimensions of diversity
The primary dimensions of  diversity Inc lude age,  ethn ic her itage, 
gender,  mental /physical  abi l i t ies  and character ist ics, race and sexual 
orientation.  These six differences are termed core dimensions 
of diversity because they exert  an Impor tant  Impact on our early 
social isat ion and a powerful , sustained Impact on our exper iences, 
values, assumptions and expectat ions throughout every stage of 
l i fe.

Secondary dimensions of diversity
Key secondary dimensions of  diversity Inc lude,  but are not l imited 
to, elements as I l lustrated by the outer circle. General ly, secondary 
dimensions are less visible and many contain a greater  element of  
choice.  Despi te the presence of the term 'race'  In everyday language, 
and Its use In various pol icies and statements refer red to throughout 
this too lkit,  the new Macquar ie ABC Dictionary under 'usage'  of 
the term states: Because the 19th century classif ication of  humans 
Into dist inct races has been chal lenged scienti f ical ly,  and has been 
misused, many now prefer to avoid this term when refer ring to 
a group of  humans, and to replace It with another  term such as 
'peoples ' or 'communi ty. '

http://www.dramatlcsolutlons.com/DlvWheel2.html


At the University of Newcast le,  we understand inclus ive practice 
to be the use of  Interactive strateg ies that  acknowledge and value 
cultura l diversity. Students and staf f can benefi t  from cultural ly 
inclus ive practice and experience diversity as a resource that enr iches 
our  teaching,  learning, research,  service provision and other work. I f  
we don 't  adopt Inc lus ive pract ices, the result is that some ind ividuals 
wil l  fee l marginal ised, isolated and discouraged.  We may also miss 
valuable opportuni t ies  to learn about alternate experiences.

'At the base of  intercultural understanding is a recognit ion of the 
ways in which two cul tures resemble one another.. . Resemblances 
usually sur face through an examination of  the differences '.

Valdes 1986 p 49

Inclusive practice enables al l  students and staff to get the maximum 
academic, personal and social  benefit  from thei r experience at  
the University of  Newcastle. An Inclusive environment on campus 
cont ributes to making the University a safe, enjoyable and productive 
place for everyone in the university community, and can enhance our 
Interactions with the wider  communi ty.

Enhancing cultural inclusiveness is an 
incremental, two-way process

Inclusive practice is dynamic. Cultural inclus iveness addresses and 
supports the needs of people from diverse cul tures and values thei r 
unigue cont ribut ion. It  involves ongoing awareness raising, where 
negot iat ions and compromise may be necessary. At the same time, 
people from diverse cul tures must be suppor ted to understand 
the University of  Newcastle's academic, administrative and 
social culture. Most of al l ,  i t  is impor tant to regard cross-cultural 
in teractions as an oppor tuni ty for al l  of us to learn.

Respectful relationships
Respect ing diversity entai ls more than tolerance. The term 'tolerance'  
impl ies that something must be endured, or 'put  up with. '  When 
genuine acknowledgement,  appreciation of, and interest in diversity 
Is experienced, respectful relationships develop.  Apart  from avoiding 
the occurrence of disrespectful behaviours , engaging in respectful 
relationships means demonstrat ing a posit ive appreciation of  people 
and thei r cultural values.

Respectful relat ionships extend beyond individuals to inc lude aspects 
of spec ial  sign if icance to part icular cultures. For  example,  in the case 
of Indigenous Austra l ians, this includes respecting the ir history of 
Austral ia, which is an alternate perspect ive to'white' history. Local ly, 
i t  also means acknowledging and respecting Tradi t ional  custod ians 
or guard ians of  the land on which the University's campuses are 
located.
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