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“Public education at every level should cultivate the ability to imagine the experiences of others and to participate in their sufferings.”


                -- Martha Nussbaum 
“We can’t solve problems by using the same kind of thinking we used when we created them.”


                -- Albert Einstein
Suffering is an inevitable feature of human existence, as is the need to be cared for.  This course examines how societies respond to the reality of suffering and the experiences of their caregivers. In addition to introducing students to academic literatures on these subjects, it will teach them human-centered design thinking, a three-step, problem solving process (see above) that can be used to alleviate and prevent suffering.  This course should be relevant not only to students majoring in sociology and planning to work in jobs that provide care, but to all students hoping to improve and better understand the human condition.  
This course is the one of the required courses for a newly approved certificate program in Care, Health, and Resilience (http://www.colorado.edu/programs/chr/).  The program prepares undergraduates for working in the helping professions: nursing, medicine, counseling, teaching, community services, ministry, emergency management and related fields.  It emphasizes the practices and knowledge expected of paid care providers, ranging from the ability to nurture clients’ physical, emotional and social well-being to helping people thrive despite life-altering circumstances.
The course is divided into five modules:  The first module provides an overview of class requirements and design thinking.  The second explores the various manifestations and sources of suffering.  The third investigates care and its historical place in society.  The fourth considers how the organization of care has changed in modern times and the challenges those changes pose to helping professionals.  And in the fifth and final module students will apply design thinking to create a humane and caring solution to a particular form of suffering.  

COURSE REQUIREMENTS

1. Class sessions and class preparation: Class sessions will consist of lectures, group exercises and presentations. The vitality of the course depends in large part on student questions, comments, and ideas. You are expected to raise relevant questions or comments in class that come to mind.

You can also raise issues with the instructor during office hours or via e-mail. Class participation and interaction with the instructor will help you understand the material and can make a difference in your final grade if you are on the borderline between grades. If you do not participate and do not consistently keep up with the reading, you do so at your own peril. It is therefore imperative that you attend every class, listen carefully, participate in discussion, and take detailed notes. Class attendance will be taken periodically. Students who regularly miss class will have their grade adjusted accordingly.

2. Class readings: Class lectures and discussions are designed to complement and supplement the readings. You should complete reading assignments prior to the class session for which they are assigned.  Materials that are labeled “class reading” or “class video” are required. Materials that are labelled “supplementary readings” are not but are for students who would like to delve deeper into an issue.  
GRADES

1. Exams: There will be three exams, each of which consists of five essay questions. You will be permitted to consult your notes, articles, etc. - everything but your fellow students -- when taking an exam.  Importantly, two questions for each exam will be given to students in advance (see “Take-Home Exam Questions” below).  Each of these take-home questions requires a 2-3 page, double-spaced typed answer.  The remaining three questions require an answer that is approximately equivalent in length.  
2. Structured Group Memos and Presentations. Each student will be responsible for preparing 3 two-page memos (type-written, double-spaced with one inch margins) in response to assigned discussion questions. You are responsible for reading the assigned materials before the date for each assignment and preparing answers to your assigned discussion question in advance of class. During the fifth week of class, I will divide the class into discussion groups. To prepare for the group discussion and presentation, each group member will type an answer to a single discussion question before coming to class. I encourage students to work with group members out of class to understand the questions, but writing the memos is not a group exercise. The memos facilitate individual writing skills, understanding of the material, and preparation for in-class group discussions. The memos will be handed in during class and graded on accuracy, insights, and clarity of expression. Late memos will not be accepted after the class they are due except in instances of documented illness, documented family emergency, or a dean's excuse. On each class day designated for structured group discussions, all those who wrote on a particular question will discuss their responses with other members of their group. The group will then write an outline of the consensus response to their question on a transparency to be shared with the rest of the class. Groups should plan for an 8-10 minute presentation, followed by a few minutes of questioning from the class and/or instructor. Each of memo requires a 2-3 page, double-spaced typed answer.  
Exam questions may be taken directly from the set of questions given to groups for class presentation. Therefore, on the days when group presentations are scheduled, it is important to think about the entire set of questions, not just the one your group has been asked to write on. Listen carefully to the presentations of other discussion groups and ask questions until you fully understand the answer.

3. Design Thinking Competition: Students will work in groups throughout the semester on a problem of human suffering applying the concepts of design thinking (details will be provided in class). On the last regular class day, groups will hand in papers summarizing the work on their project and present prototypes of their solutions as part of a competition.  A panel of local innovation experts will judge the prototypes and the group members whose prototype is deemed the best will each be awarded ten bonus points.
4. Extra Credit Assignment: To help students relate what they learn about suffering and care in class to their personal and/or professional goals, they can earn up to 10 extra credit points by doing one of the following three projects:


Volunteering: To learn more about the types of populations that helping professionals 

            serve, students can volunteer 10 hours in a program sponsored by a local non-profit.  
            Students must provide information on where they will plan to volunteer no later than the 
            third week of classes (no exceptions).  For information on local volunteer opportunities, 
            see CU’s Volunteer Resource Center (http://volunteer.colorado.edu/).  


Paper: To better understand the experiences of those who provide care for a living, 
students can write a paper based on an interview of a care professional.  This paper should be at least 10 pages (typed, double spaced), of which two pages are to be filled with photographs that provide a sense of the setting where the care professional works. (Photographs cannot be larger than 4” X 6”.)  The paper is to be organized into two parts.  In the first half, you are to tell a story of a particular problem that the care professional has faced in their work (Dilemma), how he or she has attempted to resolve it (Development), and the results of those attempts (Resolution).  In the second half, you are to reflect critically on the story you have just told by relating it to themes covered in class.  Specifically, discuss a) the meanings of suffering mentioned by the care professional and b) his or her motivations and emotional strategies. This option may be useful to students who would like to work in a helping profession, but are unsure which one is best suited for them.

Training: To acquire skills that may be relevant to a variety of care occupations, students can complete the state of Colorado’s introductory course on patient navigators who help hospital patients “navigate” the healthcare system and get timely care. Details of this free training program can be found at http://patientnavigatortraining.org/courses/level1/.  This option may be useful to students who plan to work as a frontline health care professional in a hospital setting.  

Each of these extra credit assignments is due on the last day of regular classes.

COMPONENTS OF FINAL GRADE
60 points               Exams (20 points each)
15 points               Structured Group Memos/Presentations (5 points each)
25 points               Design Competition
100 points
REQUIRED READING MATERIALS

The readings are available on Canvas. 
Accommodation for Disabilities

All faculty assume responsibility for ensuring that their individual courses and content are accessible to all students. Please utilize principles of Universal Design when creating new courses; otherwise, make appropriate alterations to existing material to accommodate students who require assistance. You may contact our Universal Instructional Design Consultant on the Academic Technology Design Team in the Office of Information Technology for more information by calling 303-735-4357 (5-HELP).

Faculty consultations with an Access Coordinator in Disability Services serve as an opportunity to provide clarity and guidance regarding the implementation of accommodations and working with students with disabilities.  To request an appointment with an Access Coordinator, contact Disability Services at dsinfo@colorado.edu or 303-492-8671

The Boulder Provost’s Disability Task Force recommended syllabus statement: 

If you qualify for accommodations because of a disability, please submit your accommodation letter from Disability Services to your faculty member in a timely manner so that your needs can be addressed.  Disability Services determines accommodations based on documented disabilities in the academic environment.  Information on requesting accommodations is located on the Disability Services website (www.colorado.edu/disabilityservices/students).  Contact Disability Services at 303-492-8671 or dsinfo@colorado.edu for further assistance.  If you have a temporary medical condition or injury, see Temporary Medical Conditions under the Students tab on the Disability Services website and discuss your needs with your professor.

Religious Holidays

It is the responsibility of every instructor to explain clearly her or his procedures about absences due to religious observances in the course syllabus so that all students are fully informed, in writing, near the beginning of each semester’s classes.  Campus policy regarding religious observances states that faculty must make reasonable accommodations for students and in so doing, be careful not to inhibit or penalize those students who are exercising their rights to religious observance. Faculty should be aware that a given religious holiday may be observed with very different levels of attentiveness by different members of the same religious group and thus may require careful consideration to the particulars of each individual case.

For more information on the religious holidays most commonly observed by CU Boulder students consult the online interfaith calendar.

Recommended religious observances syllabus statement:

Campus policy regarding religious observances requires that faculty make every effort to deal reasonably and fairly with all students who, because of religious obligations, have conflicts with scheduled exams, assignments or required attendance.  In this class, {{insert your procedures here}}

See the campus policy regarding religious observances for full details.

Classroom Behavior

Faculty and students should be aware of the campus Classroom and Course-Related Behavior policy which describes examples of unacceptable classroom behavior and provides information on how to handle such circumstances should they arise.  Faculty are encouraged to address the issue of classroom behavior in the syllabus, and to understand their professional rights and duties.

Recommended classroom behavior syllabus statement:

Students and faculty each have responsibility for maintaining an appropriate learning environment. Those who fail to adhere to such behavioral standards may be subject to discipline. Professional courtesy and sensitivity are especially important with respect to individuals and topics dealing with race, color, national origin, sex, pregnancy, age, disability, creed, religion, sexual orientation, gender identity, gender expression, veteran status, political affiliation or political philosophy.  Class rosters are provided to the instructor with the student's legal name. I will gladly honor your request to address you by an alternate name or gender pronoun. Please advise me of this preference early in the semester so that I may make appropriate changes to my records.  For more information, see the policies on classroom behavior and the Student Code of Conduct.

Sexual Misconduct, Discrimination, Harassment and/or Related Retaliation

The Office of Institutional Equity and Compliance (OIEC) recommends the following syllabus statement:

The University of Colorado Boulder (CU Boulder) is committed to maintaining a positive learning, working, and living environment. CU Boulder will not tolerate acts of sexual misconduct, discrimination, harassment or related retaliation against or by any employee or student.  CU’s Sexual Misconduct Policy prohibits sexual assault, sexual exploitation, sexual harassment, intimate partner abuse (dating or domestic violence), stalking or related retaliation. CU Boulder’s Discrimination and Harassment Policy prohibits discrimination, harassment or related retaliation based on race, color, national origin, sex, pregnancy, age, disability, creed, religion, sexual orientation, gender identity, gender expression, veteran status, political affiliation or political philosophy. Individuals who believe they have been subject to misconduct under either policy should contact the Office of Institutional Equity and Compliance (OIEC) at 303-492-2127. Information about the OIEC, the above referenced policies, and the campus resources available to assist individuals regarding sexual misconduct, discrimination, harassment or related retaliation can be found at the OIEC website.

Honor Code

The Boulder campus has an Academic Integrity Policy and a student Honor Code; individual faculty members are expected to familiarize themselves with its tenets and follow the approved procedures should violations be perceived.  The campus has been working diligently to make this process work better and to provide guidance on ‘gray areas’ at the Honor Code website.

The Honor Council recommended syllabus statement:

All students enrolled in a University of Colorado Boulder course are responsible for knowing and adhering to the academic integrity policy. Violations of the policy may include: plagiarism, cheating, fabrication, lying, bribery, threat, unauthorized access to academic materials, clicker fraud, resubmission, and aiding academic dishonesty. All incidents of academic misconduct will be reported to the Honor Code Council (honor@colorado.edu; 303-735-2273). Students who are found responsible for violating the academic integrity policy will be subject to nonacademic sanctions from the Honor Code Council as well as academic sanctions from the faculty member. Additional information regarding the academic integrity policy can be found at the Honor Code Office website.
CLASS SCHEDULE

 I.            INTRODUCTION
1/15       Orientation to the Course 
.        

II. 
SUFFERING
1/17
         Overview of Design Thinking


                Class Reading: (1) T. Brown and J. Wyatt, “Design Thinking for Social Innovation.”  

                2010.

                Class Video: “Go for a Ride!: Virtual Crash Course in Design Thinking 


                (http://dschool.stanford.edu/dgift/).  If that link does not work, try 

                https://www.youtube.com/watch?v=-FzFk3E5nxM

1/22
What is Suffering?  Should We Study It?


Class Reading: (1) I. Wilkinson, “What is Suffering?” 2005. 
 Take-Home Exam Question (DUE ON DATE OF EXAM #1): Reflecting on the  

 reasons sociologists have tended to avoid the topic of suffering, discuss your own  

 feelings about studying human misery and how those feelings might shape your 
 learning experience this semester. 
1/24        What are the Different Forms and Causes of Suffering?

Class Reading: (1) I. Wilkinson, “Our Classical Heritage.” 2005.
1/29    
Design Thinking and Empathy: Understanding and Defining the Problem

Class Reading: (1) “Weber: Antipositivism and Verstehen.”


Class Video: S. Richards, “A Radical Experiment in Empathy” 


(https://www.ted.com/talks/sam_richards_a_radical_experiment_in_empathy?language=en) 
1/31
Have the Meaning and Portrayal of Suffering Changed Over Time?
Class Reading: (1) A. Kleinman and J. Kleinman, “The Appeal of Experience, the Dismay of Images: Cultural Appropriations of Suffering in Our Times.”
Supplementary Reading: (1) D. Morgan and I. Wilkinson, “The Problem of Suffering and the Sociological Task of Theodicy.” 2001. 
2/5
How Much Suffering is There in the World Today?
          
Class Reading: (1) L. Wenar, “Is Humanity Getting Better?” 2016.  

                 Supplementary Readings: (1) J. Auyero and D. Swistum, “The Social Production of 
                 Toxic Uncertainty.” 2008. (2) P. Bourgois, “Violating Apartheid in the United States.” 

                 2003. (3) E. Klinenberg, “Dying Alone: The Social Production of Isolation.” 2003.

    (4) N. Schepher-Hughes. “Delirio de Fome: The Madness of Hunger.” 1992.           


   Take-Home Exam Question (DUE ON DATE OF EXAM #1): Study the set of photos      at http://lightbox.time.com/2011/11/17/below-the-line-portraits-of-american-    

     poverty/
.  Can we determine what are the causes of poverty from these pictures?  To   

    what would most Americans attribute poverty?  Would these pictures confirm or 

    challenge their thinking? Explain your answers.  

Come prepared next time to discuss the assigned readings on Controversies.
2/7
Controversies: Is Religion the Cause of Terrorism?  Do Digital Media Sensitize or 

Desensitize Western Countries to the Suffering of Distant Others?

Class Readings: (1) M. Juergensmeyer, “Mind of God.” 2003. (2) J. von Engelhardt and J. Jansz, “Distant Suffering and the Mediation of Humanitarian Disaster.”  2015.
2/12
Prepare Structured Class Presentations (Memos Due)
2/14
Structured Group Presentations

2/19  
EXAM #1
III.
CARE
2/21
What is Care? Should We Study It?

Class Reading: (1) J. Tronto, “Care.” 1993. 
                Supplementary Reading: (1) M. Fine, “Individualization, Risk and the Body: Sociology 
                and Care.” 2005.

Take-Home Exam Question (DUE ON DATE OF EXAM #2): Reflect on the trailer 

                to the movie “Driving Miss Daisy” found at  

                https://www.youtube.com/watch?v=TQ3wXC5jqKE. What does it suggest about the 
                racialized division of care in America's past?  In your opinion, how much has that 
                division of care changed since?  
2/26
Who Has Traditionally Provided Care?

Class Reading: (1) E. N. Glenn, “From Servitude to Service Work: Historical 
                Continuities in the Racial Division of Paid Reproductive Labor.” 1992. 
                Supplementary Reading: (1) K. Abel, “A Historical 
Perspective on Care.” 2000.  
2/28
What are the Different Types of Paid Care Work?  What Motivates Individuals to 
                Enter Care Occupations?  How Valued is Care Work?

Class Reading: (1) R. Wuthnow, “Reasons to Care: The Multiple Voices of 


Modern Society.” 1995. 
                Supplementary Reading: (1) P. England and N. Folbre, “The Cost of Caring.” 1999.
   Take-Home Exam Question (DUE ON DATE OF EXAM #2): Study the articles titled 
   “Rich People Just Care Less” and “Is There a Caring Class?” found on D2L.  In your

    opinion, are certain classes of people more likely to care than others?  Why or why 

    not?  
Come prepared next time to discuss the assigned readings on Controversies.

3/5      Controversies: Does Money Take the Care Out of Care Work?  Does Humanitarian 

Aid Do More Harm than Good?

Class Readings: (1) J. Nelson, “Of Markets and Martyrs: Is It OK to Pay Well for 


Care?” 1999. (2) C. Calhoun, “The Imperative to Reduce Suffering: Charity, Progress, 
                and Emergencies in the Field of Humanitarian Action.” 2008.

3/7     
Design Thinking and Ideation: Generating and Framing Possible Solutions

Class Reading: (1) S. Hilgartner and C. Bosk, "The Rise and Fall of  Social Problems: 
                A Public Arena Model," 1988.
                 Supplementary Reading: (1) D. Snow and R. Benford, “Ideology, Frame Resonance, 
                 and Participant Mobilization.” 1988.  

3/12
Prepare Structured Group Presentations (Memos Due)
3/14    
Structured Group Presentations
3/19
EXAM #2
IV.
CHALLENGES AND EXPERIENCES OF MODERN CAREGIVING
3/21
How Has the Organization of Care Changed in Recent Times?

Class Reading: (1) J. Dizard and H. Gadlin, “The Transformation of Dependency.”   

                1990. 
                Supplementary Reading: (1) T. Knijn and 
M. Kremer, “Gender and the Caring 


Dimension of Welfare States.” 1997


Take-Home Exam Question (DUE ON DATE OF EXAM #3): Read chapter 8 from 


Steve Giegerich's book titled Body of Knowledge found on D2L.  What does it 

                suggest about the socialization of care professionals?  
4/2           Is There a Care Deficit?

    Class Reading: (1) A. Hochschild, “The Politics of Culture: Traditional, Cold 
                Modern, Post Modern and Warm Modern Ideals of Care.” 1995. 
                Supplementary Reading: (1) E. N. Glenn, “Creating a Caring Society.” 2010.

4/4
How Does the Meaning of Care Change When It is Performed Outside the Family?


Class Reading: (1) R. Wuthnow, “First Steps: From Family Ties to Specialized 


Caring.” 1995. 
                Supplementary Reading (1) A. Smith and S. Kleinman, “Students’ Contact with Living 
                and Dead.” 1989.
Take-Home Exam Question (DUE ON DATE OF EXAM #3): Read the paper titled “Apple Training Manual” and reflect on what it suggests about how companies manage workers’ feelings.  What are the vices and virtues of such training?  

4/9
How Do Care Workers Manage Their Emotions and Those of Their Clients?
. 
Class Reading: (1) A. Hochschild, “Exploring the Managed Heart.” 1983.
                Supplementary Reading: (1) A. 
Hochschild, “Feeling Management: From Private to 
                Commercial Uses.” 1983. 
Come prepared next time to discuss the assigned readings on Controversies.

4/11
Controversies: Can and Should Care Work Be Rehumanized? Do Bureaucratic Care Systems Discourage Individuals From Taking Personal and Moral Responsibility for Others’ Suffering?

Class Readings: (1) J. Martin, K. Knopoff, and C. Beckman, “An Alternative to Bureaucratic Impersonality and Emotional Labor: Bounded Emotionality at the Body Shop.” 1998. (2) C. Heimer, “Responsible Individuals in an Organizational World.” 1998.
4/16
Design Thinking and Experimentation: Prototyping and Testing a Solution 

     
   Class Reading: (1) D. Stone, “Caring by the Book.” 2000.  

                 Supplementary Reading: (2) D. Grant, R Erickson, C. Scheik, and B. Duckles, 

                 “Affirming Selves through Styles of Care: Revisiting Goffman and the Special   

                 Dilemma of Hospital Workers.” 2016.

4/18         Prepare and/or Begin Conducting Field Experiments
4/23
Prepare Structured Group Presentations (Memos Due)
4/25
Structured Group Presentations
V.   
 DESIGN THINKING COMPETITION
4/30
Prepare Design Presentations
5/2          Design Presentations (Extra Credit, Design Papers, Peer Evaluation Due)
5/6
EXAM #3   4:30-7:00 

Winning group receives


10 bonus points. Other groups can receive 5 bonus points if they all do a good job. (Pizza and pop provided.)








All questions will be given in advance and due between 4:30 and 7:00 p.m. on 5/6.











