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[bookmark: _Toc237848646]Background
A CU graduate described what it was like to be left to navigate difficult classroom comments without support from the instructor:
“I cannot forget the racist and ignorant comments made by students in my class, and what a distraction it was since I was then left to deal with microaggressions in the classroom by myself. This left me feeling like I was not safe to speak up, and I decided to disassociate from my academics, to ‘just get the grade’ and keep it going. I am saddened to have missed the entirety of my schooling because I felt unsafe or uncomfortable in my classes.” 
—Statement posted on CU Boulder social media
Instructor Effectiveness data from CU Boulder’s 2021 Campus Culture Survey indicate that many students had concerns about their instructors’ ability to navigate challenging classroom dynamics. Depending on their race or ethnicity, 40% to 54% of students disagreed or only somewhat agreed that instructors challenged offensive comments during class discussions. In addition, between 26% and 40% disagreed or only somewhat agreed that instructors successfully managed discussions about sensitive or difficult topics.[footnoteRef:1] [1:  Rating scale: 1 = strongly disagree to 6 = strongly agree] 

	
	Percent who disagreed or only somewhat agreed with each statement

	Race/ethnicity identity
	Instructors challenge 
offensive comments
	Instructors successfully manage difficult discussions

	American Indian or Alaska Native
	54%
	30%

	Asian or Asian American
	46%
	30%

	Black or African American
	54%
	40%

	Latine or Hispanic
	42%
	27%

	Middle Eastern or North African
	53%
	32%

	Native Hawaiian or other 
Pacific Islander
	49%
	38%

	White
	40%
	26%


Students’ ratings of instructor effectiveness were also positively associated with their Sense of CU Belonging across all undergraduate race and ethnicity groups examined in the survey (all rs ≥ .38, ps < .0001). The relationship was strongest among Black or African American undergraduates (r = .47) and international undergraduates (r = .49).
The connection between classroom experiences and students’ sense of belonging is not surprising:
“When students walk into a campus, they don’t know who the provost is. They don’t even know what a provost is.… Students, when they walk into a class, whoever is at the front of the class, that is the institution to them.”
Follow-up analyses found that first-year students’ sense of belonging, measured in fall 2021, strongly predicted the probability that they would remain enrolled through spring 2024. This was true for students with low, average, and high levels of academic preparedness, as measured by high school grade point average, or HSGPA[footnoteRef:2]. [2:  These results control for both student race, ethnicity, and gender. ] 

[image: A graph of a number of students

AI-generated content may be incorrect.]
Taken together, these analyses suggest that students’ experiences with classroom instructors are meaningfully related to their sense of belonging and that belonging, in turn, is strongly related to continued enrollment. Supporting classroom leaders to continue to strengthen their skills for managing classroom dynamics, logistics, and difficult situations is therefore an important strategy for improving student experiences, success, well-being, and retention.
[bookmark: _Toc237848647]Collaborate with students to create community agreements
[bookmark: _Hlk87873558]Consider the classroom norms that would lead to a welcoming and engaging learning environment, and build time into the first class (or first few classes) to create these norms together. Some expectations are yours to set as the classroom leader. Others can be developed with students. Be clear about what is expected of them and what they can expect from you.
Collaborating with students to establish classroom ground rules and behavioral norms increases the likelihood of a more collegial and productive classroom culture. It also gives both you and your students explicit guidelines for navigating classroom dynamics. Creating the expectations together can make it easier to address comments that narrow discussion, limit participation, or send a conversation off track.
Once the class has agreed on the norms and guidelines, document them in the syllabus, Canvas, or another place students can easily find them.
[bookmark: _Toc237848648][bookmark: _Hlk87876820]What kind of classroom culture do we want?
· Guide students toward identifying explicit behavioral expectations that put shared values and norms into practice. If someone volunteers that students should “treat each other with respect,” press them to identify the behaviors that convey respect: giving others the benefit of the doubt, not interrupting, not monopolizing the conversation, and trying hard to be curious about someone else’s point of view. Likewise, ask what a lack of respect would look like: name-calling, sarcasm, cutting someone off, talking over others, eye rolling, or refusing to try to understand someone else’s perspective.
· Ask what norms—or rules—the class will need in order to engage in rigorous critical and intellectual discussions without drifting into personal attacks.
· What behaviors will be out of bounds?
· How will members of the class respond when they disagree with what someone is saying—including you?
· Determine how you and your students will respond when things go wrong—when classroom norms are violated or feel violated. Refer to Calling People In: Guidance for the Classroom for specific skills and language for addressing concerning comments and difficult interactions.
· If applicable, ask students to consider how virtual class-related contexts—discussion threads, emails, texts, Zoom meetings, and chats—should differ from other online contexts. How is posting in a course discussion thread like or not like posting on social media?
[bookmark: _Toc237848649]Be clear about what students can expect from you.
Possible commitments to include:
· Assure students that you are invested in what they have to say even if you don’t agree with them, and that you expect students to support their arguments with evidence (and establish what will count as evidence in your course.)
· Commit to addressing concerning comments or behaviors that arise in the context of the class. Depending on the situation, you might address them in the moment, revisit them the next time the class meets, or follow up with students outside of class.
· Make students aware that if a conversation strays off topic, you may need to cut it short and get the discussion back on track.
· Let students know that you will apply the community agreements to yourself as well. You may not always get it right, and you will remain open to hearing concerns and adjusting your approach.
[bookmark: _Toc237848650]Work toward shared agreements on classroom values and norms.
Not every expectation will be open to negotiation. Be clear about what is determined by the course goals, university policy, or your responsibilities as the classroom leader—and where students have room to shape the agreements.
· Review the list of community agreements together and ask what’s missing, unclear, or likely to be difficult in practice.
· Encourage students who seem hesitant to express their ideas or concerns and try to address those concerns together with the class. Invite anyone who isn’t comfortable speaking during class to talk to you during office hours or contact you another way.
· If possible, by the end of the first class, ask whether everyone can support and commit to the agreements you have generated together. If someone cannot, find out what concerns remain.
· Make clear that the community agreements can be augmented or revised at a future point in time. Issues may come up during the semester that weren’t adequately accounted for in the original list.
· Once you have settled on the community agreements during the first week or two, post them in Canvas and add them to the syllabus or other course materials.
[bookmark: _Toc237848651]An approach to consider: The Fumble Framework
Donna Mejia—Faculty Fellow, Renee Crown Wellness Institute; Associate Professor in the Theater and Dance Department; Interdisciplinary Librarian for Inclusive Studies—developed a framework for approaching difficult conversations in the classroom called, Fumble Forward. 
At the start of the semester, students make a social contract to extend the benefit of the doubt to one another. A student who wants to share a comment or question that they worry might not come across well asks to “fumble with their words.” The class responds in unison, “fumble forward,” agreeing to suspend judgment long enough to understand what the student is trying to say. Class members can ask questions, help clarify the point, and consider what evidence might be needed to move the conversation forward.
The framework assumes good-faith participation; it does not provide cover for personal attacks, harassment, deliberately harmful comments, or other behavior that is out of bounds. When someone makes an out-of-bounds comment without anticipating how it might land, members of the class can say something like, “That comment feels like a fumble,” as an invitation to pause, reconsider, and get the conversation back on track.
Watch Professor Mejia explain how this approach can be used in the classroom.
[bookmark: _Toc237848652]Freedom of Speech
Regent Law and CU policy affirm that faculty have the right to establish classroom procedures that support orderly discussion and progress toward course goals. Students have the freedom to raise questions and express reasoned opinions on the topics being discussed, including ideas and beliefs that may be unpopular. However, students’ freedom of expression does not include the right to disrupt class, disregard those procedures, personally attack or harass other members of the class, or introduce topics that are unrelated to the course.
Because CU Boulder is a public university, it cannot censor speech simply because it is hurtful, biased, or offensive. Classroom leaders can, however, establish expectations that keep the focus on differences of ideas—even ideas that some members of the class may find highly offensive—and ensure that discussions remain relevant, orderly, and consistent with classroom procedures.
· [bookmark: _Hlk87877317]This is a primary goal of collaboratively creating classroom norms that allow ideas, especially difficult ideas, to be expressed and challenged without allowing the discussion to devolve into personal attacks or disruption.
· Encourage your students to review the free expression guiding principles and FAQs and campus guidance on navigating freedom of speech vs. discrimination and harassment.
· Consider in advance how you would respond differently to an unpopular or offensive opinion, a violation of the community agreements, disruptive behavior, and a direct identity-based attack or other conduct that may require reporting to the Office of Institutional Equity and Compliance (OIEC).
The faculty member or graduate student instructor leading the class determines the broad parameters of engagement, including which topics are relevant to the course. Faculty and graduate student instructors must also abide by the expectations they establish. 
[bookmark: _Toc237848653]When Problems Arise Nevertheless
Even thoughtfully developed community agreements won’t prevent every difficult interaction. Their value is that they give you and your students a shared touchstone for getting the conversation back on track.
· Refer to the community agreements when a norm is violated—or feels violated. Rather than labeling a comment or student, name the expectation that needs attention and redirect the discussion:
“Let’s pause. We agreed to focus our criticism on ideas rather than on the people expressing them.”
· Have a plan for when to address, when to redirect, and when to delay. If you’re caught off guard, it’s appropriate to say so:
“I’m not sure how best to respond right now. I need time to think about what just happened and consider our next steps. We’ll take this up the next time we meet.”
Students don’t need you to have a perfect and immediate response. What’s important is that they see you notice what happened, take it seriously, and make time to address it.
· Sometimes the problem is not what a student is saying but how much space they are taking up. Think in advance about how you will redirect someone who is rambling, repeatedly interrupting, or monopolizing the discussion:
“We need to move on, so if you still have questions or feel like you haven’t been able to make your point, we can talk more after class.”
· Follow up individually when a student’s behavior needs more attention than you can give it during class. Depending on what happened, you may also need to acknowledge the incident the next time the class meets and talk about how to move forward. You can let students know that you followed up without sharing the details of a private conversation.
· It is never too late to add a new expectation to the community agreements. If something unexpected happens that wasn’t addressed in the original document, propose an addition or amendment and work with the class to fine-tune the goal and wording. 
· Consult Calling People In: Guidance for the Classroom for additional strategies and language for addressing difficult interactions, comments that narrow discussion or limit participation, and moments when your own response doesn’t go as planned.
[bookmark: _Toc237848654]Clarify your rules and expectations[footnoteRef:3] [3:  Challenges that happen in the classroom can be amplified in the virtual environment. For online teaching, clarity and thoroughness about your expectations are especially important.] 

The more transparent you are about what students can expect, the less room there is for misunderstandings that can derail your relationship with an individual student—or the class. Be thorough and explicit about your expectations, especially when a policy or practice may not be obvious to students.
Not every rule has to be handed down. Where you feel comfortable doing so, consider inviting students to help shape particular course practices. There is substantial research showing that autonomy enhances motivation. In one randomized controlled study, college students were allowed to choose whether attendance would count toward their course grade. The great majority opted in, and they subsequently attended class far more often than students whose attendance had been mandated.[footnoteRef:4] [4:  Cullen, S., & Oppenheimer, D. (2024). Choosing to learn: The importance of student autonomy in higher education. Science advances, 10(29), eado6759.] 

Transparency can reduce anxiety, increase motivation and learning, and help students set priorities, plan ahead, and seek help when they need it. Making expectations explicit may be particularly important for first-generation students and others who have not had prior exposure to the U.S. higher education system. It is also consistent with trauma-informed practices, which reduce unnecessary uncertainty for students who have experienced adversity or disruptive life events.
In short, build out your syllabus so students don’t have to guess what you mean. It won’t prevent every misunderstanding, but it will reduce the number caused by students not knowing what you expected.
Explore CTL’s Inclusive Syllabus Checklist to learn more about clarifying rules and expectations in your syllabus to support student success.
Your syllabus should make the following clear:
[bookmark: _Toc237848655]Course learning outcomes
· What skills, knowledge, and experiences can students expect to gain through the course?
· How will the readings, class activities, assignments, and assessments help them reach those outcomes?
[bookmark: _Toc237848656]Course schedule
· What will students read, do, or discuss in—or before—each class session?
· When should students complete readings or other preparation?
· When are assignments due?
· When will quizzes, exams, presentations, or other assessments take place?
· Which dates are firm, and which parts of the schedule may change?
[bookmark: _Toc237848657]Course policies
Explain your policies regarding:
· attendance and participation;
· arriving late or leaving early;
· missed classes;
· late submissions and extensions;
· rescheduling quizzes or exams;
· drops, such as dropping the lowest exam or assignment grade;
· letting you know as soon as possible about course conflicts with religious observances and other approved accommodations;
· when and how students should contact you.
Where a policy includes exceptions, explain how students should request one. “Contact me as soon as possible” means different things to different people; provide a process and, where feasible, a timeframe.
[bookmark: _Toc237848658]AI use and documentation
Make clear whether and how generative AI may be used, including how students should disclose or document its use. When expectations differ across assignment or assessments, say so. See Clarify collaboration, AI use, and academic honesty for more detailed guidance.
[bookmark: _Toc237848659]Grading
Students should not have to reverse-engineer how their final grade will be calculated. Explain:
· what percentage of the final grade each assignment, assessment, or group of assignments is worth;
· what grading system you will use;
· the cutoffs for final letter grades;
· whether and how grades will be curved;
· whether any grades will be dropped or replaced;
· where students can find grades and feedback;
· how students should raise a question or concern about a grade.
[bookmark: _Toc237848660]Starting the semester
In addition to crafting community agreements, students also want to know about logistics. Don’t try to cover every policy and expectation in one class meeting. On the first day, focus on what students need to begin the course successfully: what the course is about, what they need to do next, where to find information, how to ask for help, and how they will participate. Revisit other expectations just before they become relevant.
[bookmark: _Toc237848661]Help students use the syllabus
Posting a thorough syllabus is not the same as ensuring that students understand it. Invest time during the first class—or first few classes—reviewing the parts students most need in order to get started successfully. Return to particular expectations just before they become relevant rather than trying to cover every detail at once.
A short syllabus quiz during the second week can help students review the material outside of class and identify policies or expectations they misunderstood. Frame the quiz as a way to find important information, not as a trap for students who failed to memorize the syllabus.
Strategies for facilitating an effective first class can be found in CTL’s First Day Tips. 
[bookmark: _Toc237848662]Help students get to know one another[footnoteRef:5] [5:  2021 Campus Culture Survey results show that only 21% of CU undergraduates find it easy or very easy to get to know other students in their classes, while 56% find it difficult. Difficulty connecting with classroom peers is significantly related to a lower sense of CU belonging. Brief, structured interactions can scaffold the beginnings of meaningful academic friendships.] 

Ask students to introduce themselves to one or two classmates and give them something worth talking about. They might share something about themselves—for example, What place shaped you as much as any person did? or How did you get your way when you were a kid?—or discuss something relevant to the course:
· Favorite bridge design—defend!
· Most beautiful mathematical proof—and why?
· Best tricks for learning chemical formulas
· What can poetry do that prose can’t?
Don’t make this a one-time first-day exercise. Pair students in new configurations throughout the semester and give them a course-relevant question to discuss. These brief opportunities for “speed friending” can help students get to know more of their classmates while practicing how to explain and defend their ideas.
[bookmark: _Toc237848663]Help students understand what the course is—and isn’t 
· Share your goals for the course and the skills, knowledge, or experiences you want students to gain by the end of the semester. Help them understand how the readings, discussions, assignments, and assessments connect to those goals.
· Invite students to share what they hope to learn and be candid about whether that material will be covered. Fully informed, students can decide whether the course is a good fit or whether another section or course would better meet their goals.
· When their interests are consistent with the course goals—and there is room in the schedule—consider whether you can incorporate additional content or materials. You don’t need to redesign the course around every request.
· Be thorough and transparent about course content in the syllabus and well in advance of relevant readings, videos, assignments, or discussions. Students should have enough information to make informed choices and to talk with you about concerns before the material is introduced.
· Being transparent about course content is not the same as assuming that a warning will prevent distress. A recent meta-analysis found that trigger warnings, content warnings, and content notes did not meaningfully change emotional responses to difficult material or educational outcomes.[footnoteRef:6] Additional guidance is provided on CU’s content and trigger warnings webpage. [6:  Bridgland, V.M., Jones, P.J., & Bellet, B.W. (2022). A meta-analysis of the efficacy of trigger warnings, content warnings, and content notes. Clinical Psychological Science, 21677026231186625. ] 

[bookmark: _Toc237848664]Course logistics
Students should not have to hunt through the syllabus, Canvas modules, assignment pages, and external platforms to figure out how your course works. Put key information in the syllabus, keep it consistent across course platforms, and point students back to it when it becomes relevant.
[bookmark: _Toc237848665]Participation
· Explain what counts as participation, how much is expected, and whether or how it affects the course grade.
· Don’t define participation only as speaking in front of the full class. When appropriate, offer different ways to contribute, such as sharing aloud, posting in Canvas, contributing in a Zoom chat or course backchannel, or submitting a brief written response.
· Send discussion questions ahead of time when students would benefit from preparing their ideas.
· After posing a question during class, give students a few minutes to write down their thoughts or discuss them with a partner before asking them to share with the larger group.
These strategies help all students and are especially valuable for those who need time to process and organize their thoughts before speaking.
See CTL’s resources on active learning for additional strategies.
[bookmark: _Toc237848666]Asking questions and getting help
· Tell students how and when they should ask questions outside of class: immediately after class, during office hours, by email, through a course platform, or some combination of these.
· Give students a realistic timeframe for email responses—for example, within 48 hours—and be clear about whether they should expect responses during evenings or weekends.
· If students can ask you or classmates for homework help through Piazza, Canvas, or another course platform, explain what a useful request for help should include. For example, ask them to identify where they are stuck and share the work they have completed so far rather than simply posting a request for the answer.
[bookmark: _Toc237848667]Assignments, deadlines, and late work
· Explain how and where assignments should be submitted. If different assignments use different platforms, make that hard to miss.
· State whether you accept late assignments, whether penalties apply, and how students should request an extension.
· Explain what students should do when illness, an emergency, or another significant circumstance affects their ability to meet a deadline. Where possible, provide a process rather than relying on “contact me as soon as possible.”
[bookmark: _Toc237848668]Feedback on student work
· Explain what kind of feedback students can expect on assignments and assessments and approximately when they can expect it.
· Show students where to find that feedback—for example, directly on an assignment submitted through Canvas, in the Canvas gradebook, on an assignment rubric, or in an external tool such as Gradescope.
· When an external tool contains the feedback, do not assume students know that they need to look there.
· Explain how students should raise a question about feedback or a grade.
This video shows the different places where students may need to look for feedback in Canvas.
[bookmark: _Toc237848669]Course platforms and online discussions
· Explain what course platforms students will use, what each one is for, and where they should look for announcements, assignments, grades, and feedback.
· Establish expectations for course discussion boards and other virtual spaces, including relevance to the course, interaction with classmates, and appropriate use of the platform.
· Let students know that you may remove a post that is unrelated to the course or violates course rules, community agreements, or possibly university policy.
· When feasible, talk with the student before removing a post. If that is not possible, contact the student promptly afterward, explain why the post was removed, and make time to discuss the decision.
· Depending on the content and context, you might leave a concerning post in place and use it as an opportunity to address the issue with the class. Do not leave it in place by default when doing so could compound the harm or further derail the discussion.
[bookmark: _Toc237848670]Religious observances 
· Point out major course dates and ask students to look early for conflicts with religious practices or observances.
· Revisit upcoming dates when major assignments or assessments are approaching; students may not recognize every conflict during the first week.
· If a student needs to reschedule an exam due to a conflict with a religious practice/observance, offer to proctor the exam at another time or have another faculty member proctor the exam. The online testing proctoring program Proctorio is also available as an alternative in some cases. Dropping an exam that is missed or not allowing a student the opportunity to make it up because of a religious observance is not considered reasonable under federal law and the CU Protected Class Nondiscrimination Policy.
· If the student needs to miss class related to a religious practice/observance, excuse the absence with no penalty and provide support for the student for any in-class discussion/material provided that day. Counting an absence for a religious practice/observance against other allowable absences is not considered reasonable.[footnoteRef:7] [7:  More information can be found on the religious accommodations FAQ webpage. ] 

[bookmark: _Toc237848671]Course-specific procedures
Add any course-specific procedures students will need to follow—for example, laboratory safety requirements, fieldwork expectations, equipment use, group-work procedures, studio access, or protocols for community-based settings.
[bookmark: _Toc237848672]Set clear standards for academic work
[bookmark: _Toc237848673]Writing and communicating
Don’t assume that students know what kind of writing or language is appropriate in different course contexts. Briefly introduce your expectations early in the semester and review them in more depth just before the first relevant assignment.
· Explain what writing style is expected in papers, online discussions, lab reports, reflections, and other course assignments.
· Be clear about your expectations for spelling, punctuation, grammar, proofreading, formatting, and presentation.
· Let students know when conversational language is appropriate and when you expect discipline-specific terminology. For example, when discussing images of human bodies, the appropriate terms might be breasts rather than boobs or tits.
· Provide examples when possible. “Use a professional tone” is much less helpful than showing students what that means in the context of your course.
[bookmark: _Toc237848674]Establish what counts as evidence
· What kinds of sources are considered credible for the work students will do in this course?
· Are news articles, trade publications, Reddit posts, personal experience, or AI-generated summaries ever appropriate—and for what purposes?
· When must students cite a source?
· How should students distinguish an evidence-based claim from an opinion, interpretation, or personal experience?
· What standards will you use to evaluate conflicting sources? Will students know how to explain why one source is more credible or useful than another?
· Let them know that a sample of one (n=1) is information but will not count broadly as evidence in your class (i.e., “My uncle smoked all his life and lived to 100, so cigarettes can’t be that bad for you.”)
Don’t wait until grading the first assignment to tell students that the evidence they used does not meet the standards of the field.
[bookmark: _Clarify_collaboration,_AI][bookmark: _Toc237848675]Clarify collaboration, AI use, and academic honesty
What help, tools, and collaboration are students allowed to use—and how must they document that use?
· Explain when students may work together and when work must be completed independently.
· Be clear about what kinds of help students may receive from classmates, tutors, writing centers, friends or family members, and other people. Students may not know where legitimate helps ends and unauthorized collaboration begins unless you tell them.
· Explain whether generative AI may be used in the course and, when appropriate, establish different expectations for different assignments or assessments.
· Be specific about permitted and prohibited uses. “AI may be used as a resource” leaves students with nearly as much uncertainty as no policy at all.
· Explain how students should disclose, document, or cite their use of AI.
· Be specific about which resources may be used on assignments, quizzes, and exams.
· Avoid broad instructions such as “electronic resources are allowed.” Say exactly what is permitted: Canvas materials, a calculator, one page of notes, outside sources, AI tools, or something else.
· When expectations differ by assignment, say so on the assignment itself rather than relying only on a general syllabus statement.
[bookmark: _Toc237848676]Establish assignment-specific AI expectations
Whether you are a cutting-edge AI user or still figuring out where to begin, you need enough familiarity with widely available generative AI tools to establish realistic course expectations. Design assignments and assessments with the widespread availability of AI in mind.
· Specify which AI tools or resources are approved for the course or assignment.
· Use assignment-specific guidance when a single course-wide rule would be too blunt.
· Explain whether students may use AI to brainstorm, outline, revise, summarize, generate text or images, write code, analyze data, or complete other parts of an assignment.
· Provide an example of how AI may be used in the course or assignment.
· Clarify how students should cite sources when working with AI models.
· Do not build an academic-honesty process around tools that cannot provide conclusive evidence of how a student produced their work.
If you or your students have questions about what constitutes unapproved use of artificial intelligence and how violations are addressed by Student Conduct and Conflict Resolutions, visit the AI and Honor Code webpage.
[bookmark: _Toc237848677]Current CU resources for teaching with technology and AI
The CU Boulder Center for Teaching and Learning (CTL) provides an array of resources for the effective use of technology and artificial intelligence (AI) in your teaching, including how to navigate their challenges. This includes:
· Resources for teaching online
· Using technology to enhance your teaching
· Talking about AI with your students
· Guidance for addressing the challenges of AI:
· Designing assessment
· Ethical considerations
· Academic integrity
· Syllabus statements
[bookmark: _Toc237848678]Understand your reporting and accessibility responsibilities
[bookmark: _Toc237848679]Reporting and required syllabus statements
· Let your students know that you are a mandatory reporter and that you are required to inform the Office of Institutional Equity and Compliance (OIEC) of any situation or incident of alleged unwelcome or offensive behavior that you witness (or that is brought to your attention) related to campus policies on discrimination, harassment, or sexual misconduct, intimate partner abuse, or stalking.
· Do not try to determine whether a policy violation has occurred before making a report. 
· Direct students to the Don’t Ignore It website for a comprehensive list of confidential and non-confidential on- and off-campus resources.
· Familiarize yourself with the Provost’s current required syllabus statements that address disability accommodations, classroom behavior, preferred student names and pronouns, Honor Code, the Sexual Misconduct, Intimate Partner Violence, & Stalking and Protected Class Nondiscrimination Policies, and accommodations for religious observances and include them in your syllabus.
[bookmark: _Toc237848680]Accessibility
· Become knowledgeable about your obligation to ensure that your course is accessible to students with disabilities.
· Use accessible course materials and platforms from the outset rather than waiting for a student to encounter a barrier.
· Understand how approved accommodations will be implemented in the course.
· Consult with the experts in the Digital Accessibility Office or  Disability Services when you are unsure what is required.
· Remember that accessibility obligations apply to both in-person and virtual course environments.
[bookmark: _Toc237848681]Respond to disruptive student behavior
A student is not disruptive simply because they disagree with you, express an unpopular opinion, ask persistent questions, or criticize an idea discussed in the course. The relevant concern is behavior that materially interferes with teaching, learning, or other students’ ability to participate.
[bookmark: _Toc237848682]Address concerns early
· Name the behavior and the expectation that needs to change.
· Refer to the syllabus, community agreements, or Student Classroom and Course-Related Behavior Policy.
· Give the student a clear opportunity to adjust.
· Follow up privately when the issue cannot be handled adequately during class.
[bookmark: _Toc237848683]Document repeated or significant disruptions
When disruptive behavior is repeated or significant, document what occurred from the beginning. Record the date, the observable behavior, what you said or did, how the student responded, and how the incident affected the class. Avoid speculation about the student’s motives, diagnosis, or character.
[bookmark: _Toc237848684]Consult Student Conduct and Conflict Resolution (SCCR)
· Consult SCCR before the situation becomes unmanageable.
· Ask for help clarifying expectations, planning a conversation, documenting incidents, or deciding whether a formal report is appropriate.
· If the student’s disruptive behavior continues, or if a single instance of disruption is egregious enough to warrant it, you may want to file a report with SCCR.
· After a report is submitted, the student will receive a letter inviting them to schedule a resolution meeting. This letter is not a penalty, sentencing, or decision letter. However, if the student chooses to not move forward with the meeting, the university will still make a decision about the potential violation.
[bookmark: _Toc237848685]When immediate action is necessary
According to the policy:
· If a student is disruptive, you and/or SCCR may ask the student to stop the disruptive behavior and warn the student that such behavior can result in academic or disciplinary action.
· You are authorized to ask a student to leave the classroom or other academic site if you deem it necessary. In this case, you will need to report the matter to SCCR within 24 hours. Your department and/or School/College may also have guidelines about how to report the matter to your Chair or Dean.
· If the situation cannot be managed safely or productively, you may need to end class early and seek assistance. Do not remain alone with a student if you are concerned about immediate safety.
· If you feel threatened or worry for the safety of you or your students, call or text the CU Police Department at 911.
When the conduct may involve discrimination, harassment, sexual misconduct, intimate partner abuse, or stalking follow your reporting obligations to OIEC in addition to consulting SCCR about classroom disruption.
[bookmark: _Toc237848686]Final Thoughts
None of these practices will make a classroom frictionless, and that isn’t the goal. Students need room to disagree, take intellectual risks, and sometimes fumble. They also need clear expectations and confidence that the person leading the class will notice when something gets off track and help the group move forward. Thoughtful preparation won’t prevent every difficult moment, but it gives you and your students something to return to when those moments arise.


[bookmark: _Toc237848687]Appendix: Adaptable syllabus statement for courses involving contested topics
The following example was developed for a course in which students examine controversial scientific ideas. Keep the underlying structure and replace the discipline-specific content, examples, and standards of evidence to fit your course. Your syllabus statement should sound like you; students can tell when they are reading generic language that will never shape what happens in class.
Topics to cover:
· What the course is trying to teach
· How disagreement should work
· What standards of evidence apply
· How personal experience and privacy will be handled
Example
One of the primary goals of this course is to strengthen our skills in scientific argument and develop enough self-awareness to recognize when we are making claims that are not supported by scientific evidence.
Many of the topics in this course were chosen because reasonable people disagree about them, and some of those disagreements can feel personal. Our goal is to examine controversial biological ideas, techniques, opportunities, strengths, and weaknesses—not to attack the people who hold particular views. If I describe my perspective on prenatal genetic screening and you disagree, argue with the strengths and weaknesses of my ideas, not with me as a person. Persuade me. Convince me. Show me where my reasoning or evidence falls short.
Throughout the semester, we will make thoughtful arguments, use relevant evidence, and avoid personal attacks. Ask yourself: Why do I hold this view? Where did it come from? What evidence supports it? What evidence might lead me to revise it?
Some topics may connect closely to your own experiences or those of your family. You will never be required to disclose personal information. Criticism of an idea or practice—even one that has affected you personally—should not be directed at you as an individual. Be authentically curious, knowledgeable, and thoughtful. Be enthusiastic about your ideas, and don’t demean those who disagree. And have some fun.

1

Guide for Establishing Course Expectations and Managing Classroom Dynamics  
Office of Institutional Equity and Compliance, 8.17.2026


image1.png
Probability of retention of incoming 2021 students to Spring 2024

lity of retention to Spring 2024

High

__———095HsaPA
0.91

0.34/
0.79 Low
/ HSGPA

0.68

/

0.56

Low Belonging Avg Belonging High Belonging





