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Unit IV

Lesson 16
16CD1. Memorize the following conversstions and the additional vocabulary:

I. 1. OwAthoksu ki oth{wahe théka he?
*Is Rushville (Nebraska) a big town?'
2. HiyA, oth{wahe cfk?ala. Oydte cbnala la h&l thi pi.

'No, it is a small town. Only a few people live there.'

1. 1. thgi, th%héEiwiEhawaye ki thald spayd pi ki 8yatays thebyd pi he?
'Grandma, did my cousins eat all of the roast?'
2. Hiyd, thekdza. Oy&ptapi ki waksbgnake &1 waksfca thd ki akfl ygké.

'No, grandchild. What's left is in the cupboard on the green plate.'

III. 1. Cnyksf, thakbzaweye ki as§pi tohfyg yatki kta {16kca he?
'Daughter, how much milk do you think my grandchild will drink?’
2. Aspi wast@lake. Zazd ki dyataya yahépj kta slolwéye.

'He loves milk. I know he'll drink the whole bottle.'

Supplementary Vocabulary

ecéla 'only, alone, that and nothing else'
othéhikA 'to be expensive, to be hard to bear'
pha, 'to be bitter, to be sour'
ptegléska 'ecow; cattle'

pté 'buffalo’

gleské 'to be spotted’
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16G1. Part of a mass. In the preceding two lessons we have learned how

to talk about part of a group and part of a single thing. In this
lesson we will learn how to talk about part of a mass.

lgﬁl;L; When the larger quantity is a mass and the part is also a mass,
Lakhétas use hih when the statement is generic, but either hijh or etd
when it is specific. (Remember that some speakers may use slightly 4dif-
ferent words instead of Qﬁi. These are Qgéé, ggééxg_and/or géé, qééﬂg.)

Look at thess examples:

Ceneric
Thald gﬁﬁ_(ﬂggé{e, etc.) otnéhike. 'Some meat is expensive.'
WakhAlyapi h{h (hyrdye, etc.) phé. 'Some coffee is bitter.'

Specific

fhalé ki 2—3% 5pd sni. 'Some of the meat isn't cooked.
As@pi ki E%E—ogige. "Some of the milk is sour.'
%%%°oyépta pi he? '"Nid they leave any?'
Qﬁé.oggge, 'Some is sour.'

eta -

When separate things are blended to make a mass, as cooked potatoes
or squash, only et§ can be used. If hilh were used of potatoes or squash,
the separate raw vegetables would be understood:

Wapgmi ki etg icd. 'He took some of the (cooked) squash.'

Wagml ki hQﬁ icd. 'le took some of the (raw) squash(es).'
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16GD1. Expansion Drill. Your teacher will give you a Lakhéta sentence.

Repeat the sentence, inserting hih (hygéye, ygé) or et§. Translate your

sentence to English. H{h changes the meaning in some cases!

g.
10.
11.
iz2.
13.
1k.

15.

Model
Teacher: Wézapl ki yachi he?
Student: Wézapi ki h{h yach{ he?

'Do you want some of the berry pudding.'

Wézapi ki yach{ he?

Bébela ki asgpi ki yahépa he?
Wagni ki waglotapl ak§l hé.
S{xa wa thald ki ict.

Woyute ki Spayé pi.

Mnf ki khéte.

Khosk4lake ki hené mnipfga . yatk§ pi he?
Stkka ki aglyapi ki thebyd he?
Pdpa yach{ he?

B1S ki &6.

Howard wahjpi ki yahépe.
Hoks{la ki wagmiza ch{ he?
Knysf wakh8lyapi ki ch{ he?
Waskfiyeca ki mak?G ye.

Wakhgyeza ki omnica yfita hg pi he?
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16G1.2. The negative partitive word for a portion of a specific mass is

eténi (Some people say wgéni). A sentence which contains et@ni or pgéni

must also contain sSni:

Thald ki eténi (ugéni.) §pé sni. 'None of the meat is cooked.’
Asgpi ki et@ni (ygéni) osice Sni. 'None of the milk is sour.'
Et4ni (ugéni) Spd sni. 'None is cooked.'

16GD2. Transformastion Drill. Make the sentences in 16GDl negative, in-

serting gﬁﬁ, eté, or eténi (ugéni). Translate your sentence to English:

Model
Teacher: Wézapi ki yach{ he?
Student: Wézapi ki hih yach{ sni he?
'Don't you want some of the berry pudding?'
wozapi ki etgni yach{ Sni he?

'"Don't you want any of the berry pudding?’

16G1.3. When both the larger quantity and the portion are masses, the

interrogative partitive word is again tohéxQ. Some speakers, however, use

ht - »
tdnakeca in generic sentences.

Generic
Thald tohdys (tdnakeca) ophéthy pi kta he?

'How much meat will they buy?'

Agtyapiblfi tohdys (tdnakeca) yaéhi kta he?

"How much flour do you need?’
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Specific
Thald ki tohfys Spi he?
'How much of the meat is cooked?’
Asépi ki tohfya yahépa pi he?
'How much of the milk did they drink up?'
Tohfyg oyépta pi he?

'"How much (of it} did they leave?’

16GD3. Transformation Drill. Make the sentences in 16GD1 interrogative,
inserting toh&ys (ténakeca). Translate your sentence to English.
Model
Teacher: W6zapi ki yachi he?
Student: Wdzapi ki tohfyg yach{ he?

"How much of the berry pudding do you want?'
16G1.4%. 'all' of a mass is expressed by the gquantifier &yataya:

Wahgpi ki &yataya yahépa pi.
'They have eaten up (drunk up) all of the soup.'
Wagmi ki &yataya gh.

'A11 of the squash is scorched.'

16Gpt. Integration Drill. Insert &yataya into each of the sentences
in 16GD1. Translate your sentence to English.
Model
Teacher: Wézapi ki yach{ he?
Student: Wézapi ki Ayataya yach{ he?

'Do you want all of the berry pudding?'
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Here is a table which summarizes the Lakhdta partitives and their gquantifiers.

to the chart as often as iz necessary to help you use these words correctly.

Group generic
specific

Individual generic
specific

lass generic
specific

Affirmative

smm {or mmmmkm, etc.)

'some, part'

ram {or wwmmHmu

'some of the,
part of the'

haké
'some, part'
haké

'some of the,
part of the'

ngh (or hygéye,
'*some, part’
nGh (or hygéye,

'some of the,
part of the'

ete. }

etc.)

ete. )

Negative

wazini (yeéni)

'none of the'

hgkéni

'none of th

Interrogative

téna, tonakeca
'how many?'
téna, tdnakeca

'how many
of the?'

tohgya
'how much?'
tondya

'how much
of the?!

tohdya (t8nekeca)

‘how much?'
tohgys

'how much
of the?!

You snould refer

Quantifier'
iytha  'all separately’
oyas?j ‘'all collectively'

iyGha  'all of the -~

separately'
oyas?{ ‘'all of the -
collectively'
ayatays ‘all’
ayataya ‘'all of the'
dyataya ‘'all'
&yataya 'all of the'
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16G2. Verbal Modifiers of Nouns.

A modifier is a word which supplements the meaning of another word
in some way.

In English, nouns are usually modified by adjectives (a red apple),
but verbal forms are also freguently used in this way (a running horse, a
broken leg).

In this lesson, we will begin to learn how to modify Lakhéta nouns
using LakhBta verbal forms.

In Lakhbta a verbal word used as a modifier follows the noun it modi-
fies. This is just opposite to the English pattern, which has modifiers

before the word they modify:
Eﬁka théka ki :: "the big dog’

Lakhdta phrases composed of a noun and its verbal modifier have a
characteristic intonation. The noun has its normal stress but the stress
on the modifier is very weak. Syllables after the stressed syllable of the
noun all have about the same amount of (weak) stress and a rather low, level
pitch throughout. Listen for this intonation as your teacher pronounces

examples of modified noun phrases and learn to use it.

16G2.1. Stative verbs as modifiers. Stative verbs are frequently used as

modifiers of nouns. We have already seen a few examples of stative verbs

used in this way. Look at the following examples; the modified noun phrase

is underlined:

S{kawskhg t8pe wich&?yyuha pi. '"We have four horses.'
MAza skd tona luhad he? '"How much money do you have?'

Waksfca thd ki akfl ygké. 'It's on the green plate.'




16-8

Notice that phrases of this kind are very similar (in the order of their
elements} to compound nouns formed from a noun and a stative verb:

S{kawakh§, mhzaskd, Sichfzfi, mipfga.

Stative verbs used as modifiers have no affixes. An apparent ex-
ception is Ithfwa, which has whatever affixes are necessary to identify

the possessor of the modified noun, but none which refer to the modified

noun itself:
Hoksfla wkithawa pi ki w%Eini ksfyewichaya pi sni.
None of our boys were hurt.
Note that the pi of ykfthawa pi refers only to yk-.
Stative verbs used as modifiers are always reduplicated if the topic
noun is plursl and no other indication of plurality is present in the sen-
tence. The stative verb is often reduplicated even if the plurality is

clearly expressed elsewhere. Compare these sentences:

Thaspd phaphi wahtéwala sni. 'T don't like sour apples.’
Stka thagthfka wastéwichayalaka he? 'Do you like big dogs?'

One more fact about English and Lakhdta modifiers needs to be
mentioned. In English, most modifiers are also used in the comment

portion of English sentences: my broken leg, my leg is broken; the

red house, the house is red. This is not true of all modi fiers, however.

You may say the main street, but not the street is main; my late uncle,

but not my uncle is late. A person learning English must memorize

which English modifiers cannot be used with 'be' in a comment.

In Lakhéta, similarly, some stative verbs simply can not be used
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as topic modifiers. You must learn these one at a time. The only
word of this kind which you know so far is watitkha 'to be tired’'.
You should expect to make some mistakes until you have learned by

experience which stative verbs are not used as modifiers.

16G2.2 Other verbal forms as modifiers. English nouns are also

frequently modified by the past participle of transitive verbs:
Broken glass is dangerous.
Stores have reduced prices after Christmas.
Give the baby boiled water.

Buy some ground beef.

The underiined words are the past passive participles of the

English verbs bresk, reduce, boil, and grind.

The same notion is expressed in Lakhdta by using the passive form
of the transitive verb as a modifier of the noun. The prefix wicha

is used when the modified noun is animate plural:

Thasp§ Spayd pi (ki) wahtéwala sni.

'I disiike baked apples.’

Khoskalaka ksfiyeya pi ki t”é&.

'"The injured youth died.'

fizokhd wichakicho pi ki hfih nahghci hf pi sni.

'Some of the invited singers haven't arrived yet.'
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16G2.3. Modifying generic nouns. Recall that generic nouns refer to the

entire class named by the noun (12Gl).

To modify generic nouns in Lakh&ta you simply add the verbal modifier
to the noun. When the verb of the comment follows directly, however, many
speakers prefer to insert a ki between the (last) verbal modifier and the
verb which is the comment. This is probably done in order to separate these
two in a very clear way, for without ki a modifier might be initially under-
stood as a comment. (See 12G1.2). An A-word ends in a or g when it is the
last word in the topiec. Before ki some speakers use e, Whizé others use a

or &. Look at these examples:

¢ Suhpéla cigefk?ala chebchépa (ki) wastéste la pi.

'Fat little puppies are cute.'

Iyéchikiyake thagthika (ki) othéhike.

'Big cars are expensive.'

W{ys_héska vastéwichayalaka he?

'Do you like tall women?'

Thaspé_spayd pi (ki) wastéste.
'Baked apples are good.'
Bébela la TR ki waStd la pi.

'Fat little babies are cute.'
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16GD5. Cued Integration Drill. Your teacher will give you a Lakhdta

generic sentence and a verbal form. Repeat the sentence, using the verbal
form as a tople modifier.
Model
Teacher: Phez{ita nic?fi he? sfcA

Student: Phez{ita sfca nic?{ het?
1. Phezfita nic?i he? sfcA
2. Thald yach{ he? sni

3. §ﬁka wahtéwichawala sni. thgka

=

w{yg (ki) vas?fka pi sni. c¢fk7ala

Wakhiyeza 1fglila wdta pi. thika

oA NN

Thipi (ki) othéhihike. wasté

—

Thaspd wastéyalaka he? s&
8. Agfyapi (ki) wasté sni. gil
9. Spisniyltapi iyéyaya he? wasté

10. Iyéchikiygke wahtéyala sni he? oth&hikA

11. Thald ki waksfla akfl ygké. si

12. Kichfchopi ektd 14 he? théka

13. &fka ki thald ecéla yfite. spayd pi.

14. Wakhfyeza chéya pi. ksfiyewichaya pi.

15. Oy&te kichfchopi ektf y4 pi. wichfkicho pi
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16G2.4. Modifying definite nouns. Definite nouns have the modifier

(or modifiers) following the noun but before the topic marker. Modi-
fiers which are A-words have e before ki in the speech of some persons.

Others use a:

Hoksfla ykfthawa pi ki h{h ksfiyewichaya pi.

'Some of our boys were hurt.'

Iyéchikiyake sfpe ki hé mithdwa.
Iyéchikivake sfpa ki hé mithéwa.

'"That black car is mine.'

Thaspé sasd ki lend ophé&wathy.

'T bought these red apples.'

Khoskélaka ksiiyewichaya pi ki t74 pi.

'"The injured youths died.!

Thaspé spayi pi ki eugi.

'The baked apples are burned.'
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16GD6. Cued Integration Drill. Your teacher will give you a sentence

and a verbal form. Mske a new sentence, using the verbal form as a modi-

fier of the noun {or one of the nouns) in the original sentence. Trans-
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late your sentence to English.

1. TIyéchikiygke ki mithéiwa. thd

2. S{kawakh ki owfchaluspa he? théwa pi

3. Hoksila ki hend wgwichablake sni. cfk?ala

4., wiyatke ki ecéla iyfcu he? ské

5. Chgthipl ki hend wgléka he? othéhikA

6. Syfipila ki hé ch{ pi. gleskA

7. Mézaskf ki iy&ya pi he? mithéwa

8. Khokhdyah?gla ki whglotapi akgl ygké. Spgyd pi
9. Thipi ki chgkli aglégla hé. ykithawa pi
10. Wich&sSa ki h& Owdthoksu &1 thi. kslyeya pi.
11. Agfyapi ki hiil ecéla oyépta pi. gi

12. Bob kh§ta ki hend ch{. s4

13. Thépa ki tuktél ygkd he? ské-sa

14. Wakhfyeza ki hend tuwd thiwa he? wasté la

15. WichéSa ki Ptegléska ki ehéni awfchahi pi. oPhéwichathy pi
16. Wichdsa ki t8khiya éyaya pi he? owfchayuspa pi

Model
Teacher: ILyéchikiyske ki mith&wa. th3
Student: Iyéchikiyske thd ki mithéwa.

"The blue car is mine.'
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16G3. Sentences as object topics of verbs. So far in our study of

Lakhéta we have almost always had a single noun as the object topic of
a transitive verb, as in this example:

Hoks{la ki Syka ki aphé. 'The boy hit the dog.'
Frequently, however, in both English and Lakhéta, an entire sentence

i3 used as the object topic of verbs like think, say, know, and want.

Look at these examples:
Do you think he is sick?
I know he is sick.

He says he is sick.

In these sentences he is sick is the object of the verbs think, know,
and say. That is, what you think and what I know and what he says is the
entire sentence he is sick. He is sick is functioning as if it were a
single word: compare I know he is sick and I know Eob.

A sentence used in this way in English is often marked by the word
that placed just before the object sentence:

Do you know that he is sick?

I know that he is sick.

He says that he is sick.

A sentence which is the object of want in English is not handled in

quite the same way as sentences which are the objects of think and know and

say. Instead of having the sentence alone, or the sentence preceded by
that, the object sentence is always changed slightly. The sentence sounds
"broken" if the changes are not made. Compare these examples of unchanged

and changed object sentences with the verb want:

Unchanged = "broken" Changed = correct

He wants I go. He wants me to go.

I want I go. I want to go.
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Using a sentence (rather than a single word) as the object topic
with the Lakhbta verbs iyfkda ('to think'), kéyA ('to say'), slolyA ('to
xnow'), okfhi ('to be able to'), and ch{ ('to want') is very easy. The
entire object sentence is inserted into the think or say sentence in the
correct object topic position for that sentence. When the object sen-
tence ends in an A-word, the A-word is put into its a form. Lock at

these examples:

H{hgni ki y{ kta kéye.

'He said (that) he will come tomorrow.'

Osni olfispa iblfikca.

'T think (that) you have caught cold.’

Tohfyg yatk{ kta slolydya he?
'Do_you know how much he will drink?!

Wéta chf.

'He wantg to eat.’

Héchamu owdkihi sni.

'T can not do that.'

You may have noticed, either in these sentences or in sentences in
earlier lessons, enclitics like ktA which are not at the "end" of the
sentence where you have learned to expect them. Now you know why: the
enclitics actually are at the end of their own sentence, but this sen-

tence is being used as the object topic in another sentence.
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16GD7. Cued Expansion Drill. Your teacher will give you a Lakhdta sen-

tence and one of the verbs iyfikca, kéyA, slolyA, okfhi or ch{. Make the

original sentence the object topic for the verb you were given. ixﬁkéq,

kéyA, slolyA, okfhi and EEE can be in any of their conjugated forms.

Translate your sentence to English.
Model
Teacher: H{hani ki Bob y{ kte. iyﬁqu
Student: Hfhani ki Bob y{ kta iblikca.

'T think (that) Bob will go tomorrow.'

-

1. Hfhgni ki Bob y{ kte. iyfikcg
2. Wich8sa ki wdwasi ech{l hg pi. slolyA

3. OwAthoksu ektd blé sni. chf

L. Thaspd ki thebyé. slolyﬁ

5. Atéwaye ki ptegléska waz{ ophéthy kte. chf
6. Wakhfyeza ki loch{ pi. kéyA

7. Indwaye thald h{h a®t kte. chi

8. Bébela ki nahfhci méni sni. okfhi

9. Wichékicho pi ki nahghci hi pi sni. iyfkcas

10. Hé hoksfla ki mizaskd eyd iyéye. ké&yA
11. Mary bébela ki hwd. iyikeg

12. Wovapi wa iwdcu. slolyh

13. Hé wachfpi ektd iydyj kte. kéyA

1k. Wach{ygke. okfhi
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16GD8. Translation Drill.

Your teacher will give you an English or a Lakhéta sentence.
Translate the sentence to the other language.
Model
Teacher: Owithoksu ektd 1% pi yach{ pi he?

Student: 'Do you want to go to Rushville?'

1. OwAthoksu ektd 14 pi yach{ pi he?

2. He said he'll get here tomorrow.

3. I think it might rain tonight.

4. Khysfwaye ki t?4 slolydya he?

5. How many cattle does your father want to buy?

6. Did the boys say they were hungry?

7. Richard tdkuwe @ ch{ kéya he?

8. Do you know where Bill Black Horse lives?

9, I think that all of the fry bread is burned.
10. Hoks{la ki thald ki h{ii spay§ pi kta kéya pi.
11. We can't go to Denver tomorrow.

12. MnipfZa awd®u kta yaghi he?
13. Wané wayéchi oyfkihi.
14. They said they didn't fight those boys.

15. Mary thinks I want to go to Rapid City.

16-17
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SUMMARY
1. Lakhdéta stative verbs and passive verbal forms can be used as
modifiers of topies.

2. h{fi and et§ mean some of a mass. None (no part) of a mass is

expressed by etdni or ugéni. How much of a mass is expressed

by toh&ys. All of a mass is expressed by ayataya.

3. A whole Lakhdta sentence can be used as the object topic of

another sentence.
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SEMANTICS

16S. In this lesson we will conclude our outline of the LekhSta kinship
system. The previous installments were the nuclear family (Lesson 7),
and the aunt-uncle-cousin complex (Lesson 12). In this lesson we will
treat those aspects of kinship which result from the marriage of a

Reference or of a relative of his in his own generation.

1681. The loglcal place to begin this section is with the husband-wife
relationship. Before turning to the terms used by married couples for
each other, a word is necessary about an important aspect of marriage in
Lakh&ta society.

In public (that is, when anyone else is present), traditional couples
do not give any indication of their affection for each other. Thus, terms
of endearment often used by married couples in White society - Honey,

Sweetheart, Darling, etc. - do not exist in Lakhéta. Physical demonstra-

tions of affection such as touching or hugging are alsc not done.

There are no traditional terms in Lakh&ta which all husbands and
wives use when addressing each other. However, after a marriage of some
years, wives sometimes address thelr husbands as wicfica 'old men', while
husbands address their wives as winfihca 'old woman'. Most husbands and

wives just use personal names when talking to each other.



1682. In every marriage an important role is played by the two groups
of relatives of the married persons. The success of their marriage often
depends on the goodwill of the relatives of each, and in many societies
the marriage itself is arranged by the two kin groups.

Personal relations in this context are apt to be delicate. This
is so because the problems which arise in daily 1ife must often be met
and solved by people who have no blood relationship to each other, and
no preexisting feelings or obligations to each other. They may not even
know each other very well. Opportunities for misunderstanding and
friction are therefore plentiful.

It is to be expected that relations with 'in-laws' are governed by
different rules than those followed in dealing with blood relatives. In
many socleties a deliberate distance is maintained between persons who
have the in-law relationship with each other. Disagreements, interpre-
sonal strife, or other kinds of improper or destructive relationships
between unrelated people can be kept to a minimum by an attitude of
official respect hetween those who must live together, like it or not.
Various techniques are used for maintaining a respectful distance, and
these are often apparent in the terminology used.

In Lakhdta, the terms which designate in-laws are very much like
terms vwhich refer to the more distant blood relatives of a Heference,
and it appears that the resemblance is not asccidental. In-laws are
associated with other relatives whose distance from, and relationship

to, the Reference define their proper attitudes toward each other.
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1683. In traditional LakhSta families, the parents-in-law and their
son-in-law or daughter-in-law keep a respectful distance from each other
in all of their relations. Communication between the two is accomplished,
whenever possible, through other relatives such as the Spouse or his/her
brother or sister. When speaking in the company of the in-law they are
very careful not to speak %o, look at, or use language which might be
considered offensive to the other party. They avoid being near each other
or alone together. They make every effort to treat each other with great
deference.

This strongly restrained relationship is reflected in the terms for
parents-in-law and children-in-law. The terms used show that parents-in-
law are classed with grandparents, and children-in-law with grandchildren,
a very appropriste way of indicating respect in a society in which grand-
parents and children are very fond of each other.

Both husband and wife use the ssme terms for father-in-law and

mother-in-law. The mother—in-law term is ycfsi. This also refers to

other women in her generation who are relatives of the spouse. There
are interchangeable terms for the father-in-law and other men in his
generation: thykd and thykdsi.

There is a single term for the child-in-law: thakés.

Use the grandparent terms (ycf, thykfsila) and grandchild term (thak8za)
to help you learn the in-law terms, but be careful not to confuse them.
Remember, too, that direct speech between these people is exceedingly rare.
The main usefulness of these terms is thus in forming the verbs of relation-

ship given in 1686 below.
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16SLk. Brothers-in-law and sisters-in-law are classed with cousins.
Several different relationships are classed as brother-in-law and sister-
in-law, and these can best be shown by a list:

1) A brother or a sister of the Spouse of the Reference.

2) The spouse of a brother or a sister of the Reference.

These relatives are also called brother-in-law and sister-in-law
by English speakers.

3) A person called brother-in~law or sister-in-law by the siblings
of the Reference.

That is, the brothers-in-law and sisters-in-law of the brothers or
sisters of the Reference become his brothers-in-law and sisters-in-law
also.

4) The same is true of the in-laws of persons outside the nuclear

family who are called brother, sister, or cousin by the Reference.

There are 4 separate terms for these relatives. They are chosen
according to the sex of the Reference and the sex of the in-law. Here

is g list of the terms:

Male Reference Female Reference
brother-in-law thghd sicvé
sister-in-law hak& scéphg, cépha

Notice that the only difference between these terms and the cousin
terms is the presence of a suffix si in the cousin terms. A1l parties

who have this relationship address each other with these terms.
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With in-laws of his own generation the Reference is expected to
meintain a light-hearted, "joking" relationship. This is especially
true when the in-laws know each other well. Conversation between these
in-laws is often, if not usually, full of teasing. Each tries to embarrass
the other by Jjokes, anecdotes, or even personal remarks that would be
insulting if said to anyone else. An angry response is prohibited, so the
only acceptable defense against these verbal thrusts is to return them,
with interest if possible. It is thus often amusing to be a bystander
when brothers-in-law and sisters~in-law get together: there will cer-

tainly be interesting interchanges.
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16585. Chart of in-law terms. To help you visualize the relationships described above, here

is a chart with the relatives discussed and the Lakh&ta terms of address for these relatives.

—_—
8pouse's Spouse's
Father Mother
thyk§ ucisi
thykéasila

Spouse wHOdwm&_ _m@osmm Sister Reference Spouse 7mwm&mw_ Brother

thghg (male Ref.) VE.w.m (male Ref.)

sic?é (female Ref.) scépha (female Ref.)
hgké (male Ref.) . thgh§ (male Ref.)
scéphg (female Ref.) gic?é (female Ref.)

Parents-in-law to Reference: +hak8s
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16S6. Verbs of relationship exist for each of the relationships given

above. These are as follows:

Eéphgy& 'to have as sister-in-law' (female Reference)
hgkayA 'to have as sister-in-law' {male Reference)
hignayA 'to have as husband'

jéphayA Same as céphgyh

sEéph§yQ 'to have as sister-in-law' (female Reference)
Sic?éyA 'to have as brother-in-law' (female Reference)
th@h%y& 'to have as brother-in-law' {male Reference)
thakdsyA 'to have as son or daughter-in-law'
thawicuyA 'to have as wife'

thgkégiyA 'to have as father-in-law'

thykayA 'to have as father-in-law'

yefsiyA 'to have as mother-in-law'

In speaking of their spouse or of their in-laws, Lakhétas, as usual,
can use a form of a verb of relationship, or a possessed noun. Husbands

and wives often refer to the other also with w{ya mithiwa, wichdsa mithfwa

and windheala mithAwa, wicahcala mithiwa. The last two mean 'my old lady,'

and 'my old man' respectively.

1637. To test your understanding of this portion of the LakhSta kinship
system, and to give you some practice in its use, try to do the following
exercises.

16SDl. Construct an in-law chart from memory, showing what the Reference
calls each in-law. Construct another chart showing what cach »f the in-laws
calls the Reference. Remember that these terms change according to the sex

of the speaker and the sex of the Reference,.
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168D2. Classify your own in-laws, if you have any, according %o the
Lakhéta system. If you do not have any, classify those of your father
or mother. Do not overlook the 'relatives of relatives' whom Lakh&tas

elass as in~laws.

168D3. Give the equivalent of each of the following kin terms in the

other language:

1. thykd 7. +thekds

2. sic78 8. thawfcuyapi ki

3. thgh@yaye ki 9. wiyg mithéwa ki

4. winfiica 10, yefsi

5. hakd 11. scéphg

6. hignéye ki 12. wichéhca .

165Dk, Translate the following sentences to Lakhbta:
1. Where is your husband? Where is your wife?
2. Who is that tall man? That is my son-in-law.
3. Brother-in-law, would you like some watermelon?
b, A1l of my sisters-in-law are Indians.
5. Can his brother-in-law sing Indian style?
6. I don't see my sister-in-law. She must be inside.
7. My father-in-law bought twenty-two (head of) cattle.
8. Is the black ecar your bother-in-law's?

9. Does your sister-in-law spesk Cheyenne? Of course (égitokha),
she is Cheyenne.

10. Who do the blue plates belong to? They are Mary's sister-in-law's.

11. What will your mother-in-law bring to the dance? I think she
will bring the coffee.

12. Husband, you look pale. Are you sick?
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11.

12.
13.
ih.

15.
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Translation Exercise

I can't take grandma to church on Sunday.

Did the children eat (= drink) 211 of the soup? Yes, they didn't
leave any.

My grandmother says that there used to be (ehgni) a lot of buffalo here.
The black car is mine. Whose car is the green (one)?

Please give me some of the berry pudding. Give me some baked apples too.
I know that the boys are at the store. I saw them there.

This fat little boy says he is hungry. Give him some warm (khatA) milk.
How much of the water 4id the big dog drink? He drank all of the water.
Some of the injured people died yesterday.

Did Bob say when he will arrive? No, but I think he will come on
Friday.

When do you think it will snow? I think it will probably snow this
evening.

That beer is too expensive. Let's buy pop.
Mary's brother-in-law only wants to buy expensive cars.
Where is the roast chicken? It is in the cupboard on the large plate.

Do you know how much sugar you need? Yes, I need three pounds (tke?Tyuthap
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céphayd

cénala la
ecéla
gleskd

hak&yA

nirndyh
Jéphayh

othénhikA

OwAthoksu

watndksu
thoksi

oyaptapi
phé
pté

ptebléska

ptegléska

VYocabulary

Same as scéap hay4- 'to have as sister-in-law (female

Reference)' saephqwaye 'T have her as sister-in-law'
sccphq?qu pi 'we have her as sister-in-~law, she has
us as sisters-in-law, they have us as sisters-in-law'

'only a little bit; only a few'
'only, alone, that and nothing else’
'to be spotted'

'to have as sister-in-law (male Reference)' hakawaye
'T have her as sister-in-law', hak&%yya pi 'we have
her as sister-in-law, she has us as sisters-in-law,
they have us as sisters-in-law'

'to have as husband’ hlgnawaye '*T nave him as hus-
band', h*gna"qu. pi 't.hey have us as husbands'

Same as Eéghqxﬁ.'to have as sister-in-law (female
Reference)’

'to be expensive; to be hard to bear'

'Rushville, MNebraska' FRushville is a small town nesr
the Pine Ridge Reservation. The literal meaning of
OwAthoksu is 'place wnere things are transported'. The
reference is to the railroad depot, the nearest such
station to Pine Ridpge.

'to transport things' wathéwaksu 'l transport things',
wathd?7yksu pi 'we transport things'

'to transport' thowdksu 'I transport it', tho?{ksu pi
'we transport it'

"1eft over food'
'to taste bitter; to taste sour'
(specific designation)

'buffalo cow; buffalo’

'(domestic) cow; cattle' Eteblégka is used inter-

changeably with ptegléska.

'(dome§tic) cow; cattle' The literal meaning of
ptegléska is 'spotted buffalo'. Some people say

ptebléska.
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scéphayA

thahd

thehfyh

thakds

thak8syA

thawicuyA

thyké
thyk§si

thykésiyA

thycdyh

yeisiyA
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'to have as sister-in-law (female Reference)' sEéph@waye
'T have her as sister in law', sEéphq?qy@ pi 'we have her
as sisters-in-law, she has us as sisters-in-law, they
have us as sisters-in-law'

ltg have as brother-in-law (female Reference)'
Sic?éwaye 'I have him as brother-in-law', sic?&%uyg pi
'we have him as brother-in-law, he has us as brothers-
in-law, they have us as brothers-in-law.

'"brother-in-law of a man' This is a term of address.

'to have as brother-in-law (male Reference) thghgwaye
'I have him as brother-~in-law', thah@”yyg pi 'we have
him as brother-in-law, he has us as brothers-in-law,
they have us as brothers-in-law’

'child-in-law; son-in-law, daughter-in-law' This is a
term of address which is seldom used.

'to have as child-in-law' thak8swaye 'I have him or
her as child-in-law’, thakég’gyg pi 'we have him or uer
as child-in-law, he or she has us as children-in-law,
they have us as children-in-law'

'to have as wife' thawicuwaye 'I have her as wife'
thawicu?yya pi 'they have us as vives'

'father-in-law' This is a term of address which is sel-
dome used. Thykf is interchangeable with thukgsi.

'father-in-law' This is a term of address which is
seldom used. ThukAsi is interchangesble with tink3.

'to have as father- 1n-law thgrg51waje 'I have him as
father-in-law', thgkq51’qu pi 'we have him as father-
in-law, he has us as fathers-in-law, they have us as
fathers-in-law' ThykfsiyA is interchangeable with

thyk&ys-

'to have as father-in-law' thgkéwaye 'T have him as
father~in-law’', thgkq wra pi 'we have him as father-in-
law, he has us as fathers-in-law, they have us as fathers-
in law' Thuk&yA is interchangeable with thyk&siyA

'to have as mother-in-law' gEiEiw&ye 'T have her as
mother-in-law', gEiEi’ng pi 'we have her as mother-in-
law, she has us as mothers-in-law, they have us as
mothers-in-law'

'to drink up blahepe 'T drank it up' gyahepa pi 'we
drank it up xahepA has the same relatlonshlp to yat A

as thebe has to yu atA.
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Unit IV

Lesson 17

17CD1. Memorize the following dialogue:

1.

2.

Maské, hoksfla ykfthawa pi ki Haskell etfha wayfiva glf pi slolydya jchéye?

Hiyd, maské, hené glf pi slolwhye sni. Bill wdwapl k&g} na Owfkayuzazapi ki
glic pi kta kéye.

H4. Htdieha glicl pi ne hghdpl ki 8yataye ki pl kéye. Mahpfyathd
eyd awfchagli pi.

fiee. Blokétu Ayataya &na { i kte sd1r?
Hiy&, gld pi. Thokéta okb ki khigld pi kte.
Meské, hghépi ki hené iyfiha sawlchayshi héci. LakhSta wéyute et§

wichdwechag] kte.

Translation

'"(Friend), you knew that our boys are back from school at Haskell didn't you?
No, (Friend), I didn't know they were back. Bill wrote me that they would

leave for home on Saturdsy.
Yes. They left yesterday and they drove all night. They brought
some Arapahoes with then.

Oh...I wonder if they will stay here all summer?
No. They're on their way home, they'll go on home next week.

(Friend), why don't you bring them all over tonight? I'll fix some Indian
food for them.'

Haskell Institute is an Indian high school located in Lawrence, Kansas.
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17Gl. Coming and Going Home.

Parallel to the verbs of coming and going discussed in Lesson 9 (9G2),

Lakh&ta has another set when the destination of the motion is

onek own home. Another meaning of these forms is 'go or come back where

one started from'. The 'home' verbs are related to the 'going' verbs, but

the relationship is complex enough so that you will learn them faster by

memorizing the words than by learning the derivational processes:

to arrive home to be on the way home to set out for home
home is .
g1f kil glict
here {come)
home is . .
khi glA khiglh
there (go)

Notice that the 'setting out for home' verb is composed of the

'arriving home' verb plus the 'be on the way home' verb, except that ku

becomes cu when glf is placed before it. This is the same pattern as we

saw for the coming end going verbs (7G2). The verb gliglﬁ, also formed

from these verbs, means 'to pass by going home.'

There are only two problems with conjugating these verbs:

(a)

(b)

the 1 of glh (and of khiglh and gliglh) becomes n when the A

is pronounced j. Thus gni kte 'he will be going home', and

khignf kte 'he will set out for home' etc.
glicd, khiglﬁ, and gliglﬁ insert -ya- between their parts when
any affix is added. Some people change the ¢ of glicfi to k

after this inserted -ya-: wagliyacu or waglfyaku, wakhiyagle,

wagliyagle, etc. The conjugated forms are:
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1icu khiglh gliglh
wagliyacu (waglfyaku) wakhiyagle wagliyagle
yagliyacu (yagifyaku) yakhiyagle vagliyagle
yelfyacu (yglfyaku) ykhiyagle yelfyagle

gglfyaau pi (ysliyaku pi)

vagliyacu pi (yagliyaku pi)

khfyagla pi pgliyagla pi

yakhfyagla pi vyagliyagla pi

17G1.1. The collective plural of the coming and going home verbs is formed
like that of the coming and going verbs {7G2.2). That is, the collective

affix is a: aglf, sk, aglfyacu, akhf, aglé, akhfyagle: 'they (collective)
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17GDi. Reversal Drill. Your teacher will give you & 'motion homeward'

verb.

Give back the form with the opposite direction of motion, but with

everything else the same,

Model
Teacher: Wakil.

Student: Waglé.

Teacher: Yaglf he?

Student: Yakhi he?

1. Ugla pi. 9. Wagliyacu.

2. Wakd. 10. Toh4l hé glich kta he?

3. Ukhfyagni kta he? 11. Glé.

L, Knf pi. 12. Wakh{.

5. Yagli he? 13. G1f pi.

6. Kniglé. 1k,  Yak@l kta he?

7. K pi he? 15. Yglfyacu pi kta he?

8. Ukhfyagla pi. 16. Apétuyfmni ki yakl kte séce.
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17GD2. Cued Transformation Drill. Your teacher will give you a

statement or a question containing a simple motion verb. Repeat
the statement or question, replacing the simple motion verb with
s motion home verb. Translate your sentence to English.
Model
Teacher: Htélehg hend hiyéya pi.
Student: Ht4leha hend gliglé pi.

"Yesterday they went by going home.'

1. Mftéleha hend hiyéya pi.
2. Mnf kte sni.
3. Nahdhci yé sni he?
4. Tohg 1181a he?
5. Tuwd O pi kte sni he?
6. Hfhani ki wahf kte.
7. Khosk&laka ki hend hghépi { pi séce.
8. Hghépi ki ya®d pi kta he?
9. Toh4l Nebraska ektd yahiyu kta he?
10. Htélehg yahflala he?
11. Ray nahéﬁgi ivéye sni.
12. Toh&l yhf pi kta he?
13. Tohg Lakh&ta ki South Dakota ektd 1 pi he?
14. Tohgl léchiya yahfyu kta he?

15. Oyéte ki nahghici ahf sni.
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17G1.2. Bringing and Taking Home. Verbs meaning ‘'bring home' or

'take home' are formed from the motion home verbs just as they are
from the simple motion verbs (15Gl). As with the simple motion verbs,

a- is added to the motion home verb:

to arrive home to be taking to set out to
bringing (taking) toward home bring (take) home
home is here (bring) aglf akil agliyacu
agliyaku
-
home is there (take) akh{ aglh akhiyaglh

Notice that a- has been added to both parts of the set out carrying home

verbs. ¥y is added because of the i which comes before the a.
Here are some examples of these verbs:
Khosk&laka ki Mabpfyathd eyd swfchagli pi.

'"The boys brought home some Arapshoes.'

ycfwaye ki wekhfyeza eyé wgz{ akhiyagle.

'"Grandma took home one of the children.'

Thykésila Bobby aki he.

'Grandpa is bringing Bobby home.'

T6ha, awfchayagliyacu he?

‘When did you leave to bring them home?'

Tuwh wagmiza ki agnf kta he?

'Who will take the corn home?'
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17GD3. Expansion Drill. Your teacher will give you a sentence containing

a motion home verb, and then a noun or noun phrase. Repeat the sentence,

changing the motion home verb to a bringing or taking home verb with the
noun or noun phrase as the object topic. Translate your sentence into English.
Model
Teacher: H{hani Paul glf. thakh&laku.
Student: H{hgni Paul thakhSlaku ki aglf.

'Paul brought his friend home this morning.'

1. Hfhgni Paul g1f. thakh8laku.

2. ﬁiéleh% khosk&laka ki hend khf pi. Is@yethi ey4.
3. Hfhgni ki Wayne Pine Ridge ekté gnf kte. khysftku.
L. ApStuziptsg ki pglfyaku pi kte. hoks{la.

5. Heni glé pi ch{ pi. mizaskd

6. Tuwvd khigld pi kta he? iyéchikiyake.

T. Mahpiyathd eyd glf pi. h?okhé leni.

8. Chgks8yund ki k@ pi. khoskdlaka nfim.

9. Ehgni khi pi séce. wikhdskalaka ki hend.
10. Lakhéta yAmni khigld pi. Sahfyela wa.
11. Wachipi et§ ykfl pi. lend wikhSskalaka.
12. Hghépi ki Haskell et glicli pi. hoksila ykfthawa pi.
13. Wich{cala ki wayéwa kfl pi. syhpila.
14. Ehgni Mclaughiin . ekté khi pi. $S{kawakh§ eya.
15. Tuwé gld pi he? Wekhfyeza hend.

16. Atklku ki g1 yeld. thald eya.
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17G1.3. Arrival verbs wlth huni.

We have seen that most Lakhota active verbs can be understood as either
happening or already happened: iya .pi can mean 'they are speaking' or 'they
spoke'. Which meaning is intended must be understood from other words in the
sentence or from the situation in which iyéd pi is used.

A special word is used with the arrival verbs to indicate that the arrival
is clearly completed. Most people pronounce this word hyni, although some say
huni. hyni can be added to any of the arrival verbs vhich we know to indicate
that the action is definitely over. Here is a 1list of all of the arrival verbs

together with hyni:

hih{ni 'to have arrived coming' (wahfhyni, yhfhyni pi)

ih{ni 'to have arrived going' (iwAhyni, ykfhyni pi)

ahfhyni "to have arrived here bringing' (awihihyni, yk&hihyni pi)
&hyni 'to have arrived there taking' (&wahyni, wkéhyni pi)
glih{ni 'to have arrived home coming' (waglfhyni, yglfihyni pi)
khih{ini 'to have arrived home going' {(wakhfhyni, ykhfhyni pi)
aglfhyni *to have arrived home bringing' (awéglihyni, pkagiihyni pi)
akhf{hyni 'to have arrived home taking' (awfkhihyni, pkékhihyni pi)

Notice that when a?i 'arrive there taking' and hyni are added together, the
result is &hyni.

Look carefully at the conjugation of these verbs, since there are differ-
ences from the conjugation of the simple verb alone. For example, you say Héiin
but iwdhyni.

The collective plurals of these verbs can also appear with hyni : ﬂbihEEi

'they arrived here together', etc.
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17GDY4. Integration Drill. Your teacher will give you a sentence with an

arriving verb. Repeat the sentence, adding hyni to the verb.

Model
Teacher: Hoksfla pkfthawa pi ki glf pi he?

Student: Hoksfla ykithawa pi ki glihfmi pi he?

1. Hoksfla ykfthawa pi ki glf pi he?
2. Hen& akhi na &yyke.
3. Pséloka eyl awicha?ykahi pi kte.
4. TBhg oskdte ektd ya?f he?
5. Ch§ etd kdkhiya a?{ yo!
6. Thokdta okd ki yagli pi kta he?
7. Toh§l K?ckhd wichfkicho pi ki ahf kta he?
8. Tuwh wakhiyeza ki awfchakhi kta he?
9. Htélehg Joe thakhSlaku wg awigli.
10. Lakhéta eyd hf pi iblfikcg.
11. KhoSk&laka ki hend Owdthoksu ektd ehgni £ pi séce.
12. Mary hihani ki khi kte.
13. Tuwd wachfpi ektd anf?i he?
14. Tuwd atéyaye ki agli he?
15. Peter owiyawa etéha wOwapi wg ahf.
16. ThabSkAtapi ki Shakab tuwd anfchi he?

17. Hahdpi ki 8yataya skfi cha wand aglf.
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17G2. Unspecified Objects.

Observe the following English sentences:
la. Can you see the car?
b. Can you see?
2a. We are reading the letter.
. We are reading.
33. The boys were drinking beer.

b. The boys were drinking.

In each case, the b sentence differs from the a sentence only in
that there is no object mentioned in the b sentence. In effect, then,
these are verbs which, in English, can be either transitive (have an
object expressed) or intrensitive (have no object). LakhSta has almost

no verbs which can be used in both of these ways.

17G2.1. The Indefinite Affix wa. Lakhéta transitive verbs can be

used without a mentioned object only by the addition to the beginning
of the verb of the affix wa. Wa takes the place of a specific object,
and for this reason we shall call it the 'indefinite object prefix'.
Depending on the basic meaning of the verb, this wa means 'something',
‘things', or 'people'. There may also be other specialized meanings.
Look at these examples:
1. Wich{cala ki way8wa pi.
'The girls are reading.'
'"The girls are in school.'
Wich{lela ki wowapi eyd yawd pi.

'"The girls are reading some letters.'
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2. Khoskflaka ki wayftks pi.
'"The boys are drinking.' (Something alcoholic is implied,
as in English.)
Khoskdlake ki mnipfgs yatk§ pi.
'"The boys are drinking beer.'
3. Mary wa®8?u kte.
"Mary will bring something.' (Food is implied).
Mary omnfca a’fi kte.
'"Mary will bring beans.'
4. HE wichissa ki waks@yeye.
'"That man hurts people's feelings.'
Hé wichésa ki wa.kh%yeza. ki kstiyewichaye .
'"That man hurt the children.'
5. Wéna.ﬁ'?g. pi.
'"They heard the news.
Kichfzapi onéh?y pi.
'"They heard about the fight.'
6. Wa%échamu kte.
'I'11 sponsor a public ceremony (give away, etc.).'
Hé echimu kte.
'I'11 do that.'
7. Mary wasldlye.
"Mary is educated (i.e. knows things).'
'Mary has connections (i.e. knows people).'
Mary hé slolyé.

‘Mary knows that.'
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Notice that the use of these verbal pairs is exactly parallel to the
two verbs meaning ‘'eat'. In fact, the verb witA is the verb yltA with

this wa prefix, as is shown by some of its conjugated forms:

Wa*{yuta pi. 'We ate (something).
Omnfca yyfita pi. 'We ate beans.'

As you can see by comparing wdtA and yltA, wa is sometimes fused with the
following verb. When wa is added to a verb beginning with yu, wayu is
often changed to wo. When wa is added to a verb beginning with o, wao is
often changed to wo. The correct wa forms for verbs beginning with yu and

o must be learmed for each such verb.

17G2.2. Here, for your reference, is a list of all of the transitive verbs

we have had which can take the indefinite object prefix wa-:

wa— form Meaning Basic Verdb
waghi 'to want property, to be greedy; to try! Eh{
wagliha 'to have personal property’ gluhd
wak8.gA 'to make things' kAgA
waksiiyeyA "to hurt people, to hurt people's ks{yeyA
feelings'
waks 'to do bead work' kst
wak?h 'to dig holes' k?A
wak?1l 'to give things to people' k?a
waléd 'to ask for things' 14
wanét?A 'to kill things by stepping on or nat?A
running over them
waphilayA 'to please people’ phildyA
waslélyA 'to be educated (know things), slolyh

'to have connections (know people)’

waspdyh 'to burn things, to cook things' spayh
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wathébyA

wawiyakA

e - o
wawghtela sni

wawastelakA
wawbkiyA
wayAhepA

wayatka

wayiwa,
wayiha
wa?&hi
wa?ahiyu
wa?8phA
wa%8yA

wa?éyugt%

wa?8%i
wa?a.’u

wa?écha?y
wa?8ktyzA
wa?éyA
wa?&yayA
wa?icu
wa?{glusta

wa?lyeyh

wa?fyukce

'to

'to

eat things up’

see things, see people', 'to

sttend events, to be a spectator’

‘to

to
'to
"to
'to

'to
'to

'to
to

'to
'to

'to
or

to
to

'to
'to

‘to

dislike people or things'
1ike people or things'
help people’

drink things up'

drink alecoholic beverages', 'to
a "problem drinker™'

read things', 'to attend school'
have property', 'to be rich'
bring food here'

start out to bring food here'
hit people!

be taking food there!

abandon people or property’,
leave people alone’

take food there!
be bringing food here!

prepare things',

give or sponsor a public ceremony'’

forget things'; 'to be forgetful
absentminded’

say things; to talk on and on;
talk back!

start out to take food there!
take things'
complete things for oneself!
find things'

have opinions'

thebyﬂ
wgyékA
wahté&la $ni

wastélakd
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wa?8yuspA 'to catch living things!
'to make arrests'

w6§% 'to open things'

wbhA "0 boll meat'

wdkiyakA 'to tell people things'

wble 'to look for things'

wbnah 7y 'to hear news'

wophethy 'to buy things', 'to do business,
to go shopping'

witA 'to eat things'

woyapti "to leave food uneaten'

wbzaza, "to wash things'

17G2.3.

affix take only subject affixes.

they would be if the wa were not present:

-
wa?iwacu

wa?@kigu pi

The only exception to this is in verbs in which wa- and the beginning of

the verb stem have fused to wd-.

'] take things'
'we take things'

oyhspA

yuih
o}
ok{yakA
0lé

onéh7y

ophé&thy
yatA

oy&ptA

yuziza

These affixes are generally placed where

appear in the same position, even though they occupy different positions

vhen wa is not present:

wéwale, wé%yle pi
owdle, ykble pi

'I, we look for things'

'I, we are looking for it'
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Personal Affixes with the indefinite affix wa. Verbs with the wa

In this case, all of the personal affixes

Be sure that you do not confuse a verb with wa 'things' with a verb having

the personal affix wa 'I'.

their contexts are ordinarily different.
Sphipdla wg wak?f.

Wak ?11.

'He gave him something.'

'T gave him a puppy.'

Look at these examples:

In many cases the two are identical in sound, but

When wa means 'I', the sentences will ordinarily contain an object word.

When wa means 'something', there will be no object word.
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17GD5. Transformation Drill. Your teacher will give you a transitive

sentence. Repeat the sentence, substituting the affix wa- for the object
topic. Translate your sentence to English.
Model
Tea her: Wakhiyeza ki thaspi wa thebys.

Student: Wakhdyeza ki wathébye
'"The child ate (something).'

1. Wakh§yeza ki thaspi wg thebyd.

2. HE wichdsa ki wdwapi wg olé.

3. InAwaye ki wlyute et§ a’Q kte.

h. Cheksdyund ki hoks{la ki owfchayuspe.

5. Atéyaye ki ptebléska wazf ophéthy he?

6. Khokhdyah?gla nim owfcha?ykohg pi kte.

7. H& wichfsa ki mhzaskd &ta yuhd.

8. Mary wowapi wa yawa.

9. H& bgle ki 18 éktyze.
10. Heni oyite ki 6niciya pi he?
11. Thabskdtapi wayika awdstewalake.
12. Tékuwe wakhiyeza ki S{ka ki hé ayfista pl sni he?
13. Hé hoksfla ki wichfcala ki Shiniyg awichaphe.
14. Hené slolwichayaya he?

15. Indwaye ki 6gle wa ksi.
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17GD6. Transformation Drill. Your teacher will give you a sentence

containing a verb with the indefinite object prefix. Repeat the sentence,
supplying an object toplc. (The object topic can be a word or an object

affix.) Do not forget to drop the indefinite object prefix.

Model
Teacher: Indwaye ki wa’fy} kte.
Student: Indwaye ki wlyute &y} kte.
1. Indwaye ki wa®ayi kte.
2. Wophe?ythy pi.

3. Thibldye ki wayéwa he?

L. Wich#&sa ki hend wayitks pi.

5. WaEhipi.ekté wawilaka pi he?

6. Oyéte hfth wayfha pi.

7. Thékiyaki nithé. Hoksfcala ki wawék?u wachf.

8. Hi{hgni George chiyéku ki wa?fyeye.
9, Tuwa wdta he?

10. Wdnayah?y he?

11. Oskéte ki etéd wa’dyagli he?

12. ChgksAyuhd kj wa?8yuspa pi.

13. Knysftku ki vaspéye.

1k, ThykéSila wa®8ktyze.

15. Tékuwe wdlapta he?

16. Hé w{yg ki 1{la wawCkiye.

17. S{ka ki 1& wathébye s%a.
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1762.L. wa with non-transitive verbs. The same wa is also used with stative

and intransitive verbs, but not so freely, and the derived construction is a

noun rather than a verb.

Tt is best to learn examples of these kinds as new vocabulary rather

than to attempt to create them for yourself. With an intransitive verb

wa indicates an indefinite actor; with a stative verb, an indefinite thing:

méni
kiyg

skiyA

'walk' waménika 'traveling salesmaen'

Py wak{ya "Thunder Bird!'

e sweet' wask{yeca 'aweets' (candy, fruit,
preserves)

Other food names beginning with wa probably all contain this affix also,

although analysis is not always possible because the basic verb is rare or

no longer used. wagnefza 'corn' and wagmli 'squash' (gmfi 'be twisted, be bent')

are examples of this.

Other even more complicated constructions with wa exist. One kind which

we have already met is designations for tools or instruments by which some

verbal action is performed:

iyatka

ikh&lyA

i Z0yA

$k7A

'to drink with' wa?iyatke, wiyatke 'eup' ('something
to drink with')

'to heat with' wa?{khalye, wikhalye ‘coffee pot' ('some-
thing to heat with')

'to burn with' va?fguye, wiguye ‘'branding iron'; 'brand'
('something to burn with')

'to dig with' wa?fk?e, wik?e 'post hole digger' ('some-
thing to dlg with')
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A group of nouns based on transitive verbs designates the result of
the verbal action. These often include pi. This pi is probably related
to the passive use of pi (1563). The verbal base of these derived nouns
is also sometimes changed slightly. Look at these examples:

kst 'to adorn, wakspl "headwork '’
to decorate'’

owh, 'to mark on wowapi 'hook , letter,
something' flag'

oyapth "to leave food woyaptapl 'scraps, leavings'
uneaten’

yuzé 'to mash' wbzapi 'berry pudding'

wbyute 'food' is a similar word, based on yitd 'eat'. wandp?i
'necklace', 1s based on nap?{ 'to wear around the neck'.

The name for Rushville, Nebraska, OwéthokEu, is another construction
jncluding this wa. The underlying verb is thoksti 'to transport'. The
initial o in OwAthoksu means 'place where'. Thus the name for Rushville
means 'place where things are transported', or 'freighting station'.
owlyawa ‘'school' is another example of this kind: ‘'place where things are
read'.

Watch for these uses of wa- as you study Lakhéta, but especially as

you learn new vocabulary.
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17G3. New Enclitics. Two new enclitics have been used in recent lessons.

These are jchéye and sél.
Jchéye is used to elleit a hearer's agreement with a statement which
has just been made. In English the work 'right?' is often used this way:
You paid the bill, right?

He's a lousy dancer, right?

581 is used to invite a reaction from a hearer to a statement which
the speaker has just made. The speaker has some doubt sbout the truth of
his statement, and by using §§l_he hopes to prompt the hearer to express
an opinion on the accuracy of the statement. Sél is probably a shortening
of sécA (3G6), and is used exactly as géch, but with a questioning as well
as doubtful attitude. S&1 and s?elél (6) are largely synonymous.

English has no single equivalent for s8l1, although tentative statements
of the kind where sél appears are common enough. Here are some English
examples:

That's too expensive, isn't it?

We are meking some progress, don't you think?

I_suppose you didn't remember to buy milk?

I'11 bet you forgot to mail my letter, didn't you?
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Here is the enclitic chart with these new enclitics added:

1.

yo, ¥
. yeth6, nithd
hi i ktA sni |s%a ye, ne

héci

s8cA s81
g?elél

nachéch
he
yeld, kistd
jchéye

1ANCA = 1ah

18HcakA

SUMMARY

A set of motion verbs meaning 'come or go home' ("back') and 'bring
or take home' ('"back') is parallel to the motion verbs we have already
learned. All of the 'arrive' verbs are marked as completed by the

addition to the verb of the verbal particle hyni.

Transitive verbs take a prefixed wa- when the object topic is not

mentioned in the sentence.

The enclitics {chéye and g8l invite the hearer to respond to the truth

value of a statement.
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READING EXFRCISE

Sophia Many Deeds - Standing Rock

Toh§l tuwd t?4 Chéna Sna LakhSta oydte ki 1iglila Sna
hgtdsica pi. Chgkhé Smskha wazf &1 tékunis 6b iySkiphi?ic?iya pi
na?{S eyé tayésrela thiy4te § pl. Ho hé tak{ll waw{chak?upi kta cha
ophéthy pi na?{§ wakéyegege pi na?{s eyé vammékiya pi. Téku ipéhi
na Siyfitakahpe na itépakh{te na?{s 1&chekche, lené mnakfya pi. Ho
wané iyéhatu chéna Sna, Smakha wgzf chéna sna, iydyas pl nah§ oyte
ki, tuvé ke &yas, kiché pi. ChglwiSteya, tékuniS y ich§psiyakel
ské pi na?{s tékuni sni.

Oyfte ki wand hf pi chéna sna yuphfyakel wichdta pi cha héchel
yumimeya Sna ygkd pi ne -- hyhf! —- téku wasté ke ki iyftha yfita pi:
wast{kala pépa fchicahiya, th{psila khé, wagmli pusyd pi nah§ wbzapi.,
aglyapi wigli?ykagapi na?{s ey4 kabfibukégapi, ognéhg gna. Lend
iytha woyute waSté hécha. Ho lend thebkfya pi chéna Sna wakplmni pi.
Takf mnak{ya pi ki lend iyfha Sna kpam{ pi. Iglésota pi, té&kuni
thek{liila pi sni.

Translation

When someone dies the LakhSta people are very sad. So for a
period of one year they refrain from enjoying themselves too much or
else they stay properly at home. Now they buy things for a glve away
or sew things or else save things up. Things like pillows and sprons
and towels and such, these they accumulate. And then when it is time,
when one year has passed, they proceed to invite people, whomever they

wish., They do this happlly, not in a spirit of mourning or anything
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like that.

Now the people come - a goodly number - and they sit in a circle
and -- oh my! —— they eat all of the good things: boiled corn mixed
with dried meat and also wild turnips, dried squash and w8zapi, fry
bread or eclse skillet bread at times. All of these are good foods.
And when they have eaten these things they distribute the gifts.

They distribute all of the things they have accumulated. They clean

themselves out, they keep nothing back.

VOCABULARY TO THE READING PASSAGE

chakhé 'and then'
Eh%lwégteya 'with a happy heart, happily'
chgtdsicA 'to be sad, to be downhearted' Chgtémasice 'I am sad',

Eh@té?ggfga pi 'we are sad'

hyhi Exclamstion used by women.

1ch§pSilyskel 'sadly, in a mournful way'

{chicahiya 'mixed together, stirred together'

iglésotA 'to clean oneself out, to give away everything one has'
This is & reflexive verb based on kasdtA. miglésote 'I

cleaned myself out', ykiglasota pi 'we cleaned our-
selves out'

ipéhi 'pillow’
itépakhfte "towel, face towel'
ité 'face’

pekh{ta 'to wipe by pressing'
iyéhatu 'to be the proper time'

1y6kiphi?id?4yA  'to plesse oneself, to enjoy oneself’ iy8kiphimiceiye

'I enjoy myself', iySkiphi®yklc?iya pi 'Wwe enjoy ourselves'

kek@bukagapi  'skillet bread'
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kpamni
1&chegce
mek{yA

na?{s eyé
&b

ognéhg sna
bmakha,

pusyh

Siyttakahpe
Siyate
akéhpe

ské

takunis
tayés?ela

thebkiyA
thekfhila
thiyéta

tuwé ke

wakéyegA
wakpami

wamnfkiyA

'to distribute’
'we distribute’

wakpémni 'I distribute', ykpamni pi

'the 1like, similarly' This is the reduplicated form

of 1écheca .

'to gether together one's own'
oy ovn', ma®{kiya pi 'we gather together our own'

'or else, or on the other hand'
'with; together'

'sometimes'

'year'

'to dry, to cause to dry' puswlye 'I dried it',

yplsya pi 'we dried it'

Yapron'

"1ap, front of upper thighs'

Teover'

'to move; to act, to do' wask§ 'I do', yské pi 'we do'
'nothing; not at all, in no way'

'properly, as is proper'

'to eat up one's own' thebwékiye 'I eat up my own',
theb?lkiya pi 'we eat up our own'

'to hold back one's own, to ge wnwilling to part with
one's own (property)' thewédhila 'I hold back my own',
the?{kihila pi 'we hold back our own'

'at home'

'whoever, whomever'

'to sew things' wawlkayege 'I sew things', wa%{kkayega pi
'we sew things'

'to distribute things' wawékpamni 'I distribute things',
va?{kpami pi 'we distridute things'

'to gather one's things together' wamméwakiye 'I gather
my things together', wamné?gkiya pl 'we gather our things
together'

mnawékive 'I gather together



wagtﬁkala
wawfchak?upl
yumnimeys

yuphfyakel

"boiled corn, dried boiled corn'
tglve away, give away ceremony’
'in a circle'

'nicely, well'
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EXERCISES

I. Answer the following questions in LakhGta:
1. Tohgl tuwd t?a Shéna Sna LakhGta ki tdkheskhe wichSh?g he?
2. Tohfys 1échel sk§ pi kta he?
3. Khoh§ téku tokh&?y pi he?
4, Tyéhgtu china Sna tuwé cha kichd pi he?
5. Wané nah§fici chgtésilya sk§ pi he?
6. Wichékicho pi ki téku yfta pi he?
7. Wathebkfya pi k?y héhg téku tokhd?y pi he?
8. Téku kpamni pi he?

9. Téku thekfhila pi he?

II. The end of a mourning period is not the only occasion for
a glve-away. Find out about other reasons for such events and

report your findings to your class.

TII. Do Indians other than Lakhdtas practice this kind of give-
away? What are some of the similarities and differences with

respect to such customs among other tribes?

VI. How do non-Indians in America signal mourning or the end
of a mourning period? What other customs surround the death
of a close relative or friend? Write an essay about this in

Lakhdta
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9.

10.

11.

12.
13.
1L,

15.
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TRANSLATION EXERCISE

Did you go to the dance on Saturdey? Yes, but I didn't dance.
I was only a spectator.

When will the boys get home from school? Next week.
Dick wrote me a letter and he said he will leave for home on Sunday.

Where are the boys? They went to the restaurant, but now they are
probably on their way home.

Who is sponsoring the give away? I am (I am the one).

Mrs. Horn Cloud brought the meat, right? No, she brought the fry bread.

Here, tske the left-over food home. The children can eat it tomorrow.
Grandpa is very forgetful. That's alright, he is 92 years old!

I suppose those Arapahoes will stay here all sumer? No, they will
go home next week.

My father got home from Nebraska last night.

Mary's brother-in-law asked for the car so I gave it to him. He will
bring it back later today.

Why do they want to start home now? It is snowing!
I don't have a mother; they have all died.
One of my cousins is rich; he always helps people.

When do they think they will get here (hihfni).
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VOCABULARY

aglh 'to be taking home' awhgle 'I am taking him, it home',
ykégla pi 'we are teking him, it home’, 'he is taking
us home', 'they are taking us home'

agli to0 bring home' awlgli 'I brought him, it home’,
ykégli pi 'we brought him, it home'!, 'he brought us
home', 'they brought us home'

aglihyni 'to have brought home' awfglihyni 'I have brought him,
it home', ykdglihyni pi 'we have brought him, it home',
'he has brought us home', 'they have brought us home'

aglfyacu to set out to bring home' awdgliyacu 'l started out
to bring him, it home', gkégliyaau pi 'we started out
to bring him, it home', 'he started out to bring us
home', 'they started out to bring us home'

ahfhyni 'to have brought' awfhihyni 'I have brought him, it',
gkéhihyni 'we have brought him, it', 'he has brought
us', 'they have brought us'

akhi 'to take home there' awhkhi 'I took him, it home there',
ykékhi pi 'we took him, it home there', 'he took us home
there', 'they took us home there'

akhfhyni 'to have taken home there' awskhihgni 'I have taken him,
it home there', ykékhihyni pi 'we have taken him, it
home there', 'he has taken us home there', 'they have
taken us home there'

akhiyaglA 'to set out to take home there' awdkhiyagle 'I set out
to take him, it home there' yk&khiyagla pli 'we set out
to take him, it home there', 'he set out to take us home
there', 'they set out to take us home there'

akl to be bringing home'! awdku 'I am bringing him, it home',
ykéku pi 'we are bringing him, it home', 'he is bringing
us home', 'they are bringing us home'

éhyni 'to have teken there' &wahyni 'I have taken him, it
there', ukéhyni pi 'we have teken him, 1t there',
'he has teken us there', 'they have taken us there'
éna 'right here, right there'

gl{ 'to come home here' wagli 'I came home here,'
ygli pi ‘'we came home here’
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khiglh
khih{ni
xicdfchagA
ki
Mahpfiyathd

maské

]

sel
thokdts okd

wachf
wagllhsa

wakBgA

wakslyeyA

wak ?A
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'+o set out to come home here' wagliyacu 'I set out to come
come home here,'’ ggliyacu pi 'we set out to come home here'

'to have come home here' waglfhyni 'I have come home here,!
wglfhyni pi 'we have come home here'

'to have arrived here' wahfhyni 'I have arrived here,'
yhfhyni pi 'we have arrived here'

to have arrived there' wa?fhyni 'I have arrived there,’
wkfhyni pi 'we have arrived there’

'to arrive at home there' wakh{ 'I arrived home there,'
wkhf pi ‘'we arrived at home there'

'to set out to go home there' wakhfyagle 'I set out to go
home there,' gkhiyagla pi 'we set out to go home there'

'to have reached home there' wakhfhyni 'I reached home there,’
ykhfhyni pi 'we reached home there'

"to make for one' wédichage 'I made it for him,' ykicichaga pi
'we made it for him, he made it for us, they made it for us'

'to be coming home' wak@ 'I am coming home,' ykil pi 'we are
coming home'

'Arapaho Indian' The literal mesning of Mahpfyathd is 'Sky

Blue (Indian)'. This is an old name for the Arapahoes, and
apparently refers to tatoos which this tribe wore.

'Friend, Partner!' This is a term of address used between women.
'T suppose so, probably’

'next week'

"to want things; to want property; to try' wawéEhi 'T want things,'
wa?fiehi pi 'we want things'

'to have personal property' wawdgluha 'I have things I ovn,'
wa?figluha pi 'we have things we own'

'to make things' wawékage 'I make things,' wa?ﬁkaéa pi ‘'we make thin

'to hurt people, to hurt people's feelings' wawksuyeye 'I hurt
people,' wa’{ksuyeya pi 'we hurt people’

'to dig holes' wawfk”e 'I dig holes,’ wa?{k?a pi 'we dig holes'
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wak ?

wald

wanat ?A

waphilayA
waslélyA
wasplyi
wathébyA

wawéhtela sni

wawastelakA

wawiy kA

way&heph
wayAtkA

£
WHYAWER

wa?dhiyu

'to give things to people'’ wawak?u 'I give things to
people’, wa’ﬁk”u pi 'we give things to people, people
give things to us'

'to ask people for things'! wawlla 'l ask people for
things', wa®{la pi 'we ask people for things’

'to kill things by stepping on or running over them'
wanawat?e 'I kill things by stepping on them',
wané?yt?a pi 'we kill things by stepping on them'

'to please people' waphilawaye 'I please people',
waphila?yya pi 'we please people'

'to know things, to be educated’ wasldlwaye 'I am
educated’', waslol?qy% pi 'we are educated'

'to burn thlngs, to cook things' wagpéwaye 'l cook
thnings', waqu’qu pi 'we cook things'

'to eat things up' wathébwaye 'I eat things up',
wathéb?yya pi 'we eat things up'

'to dislike people or things' wawAhtewala sni 'I dis-
like veople', wawahte’gla pi sni 'we dislike people'

'to like people or things' wawastewalake 'I like
peonle', wawiste?ylaka pi 'we like people’

'to see pnople or things; to attnnd events as 8 spec-
tator! wanblake 'T looked on', wawq *uygka pi 'we
looked on'

'to drink things un' wabldhepe 'l drink things up',
wa®{yahepa pi 'we drink thines up'

'to drink alcoholic beverapes' wablatke 'I am a
drinker', wa®(yatka pi 'we are drinkers'

'to count things, to read things; to attend school!
wabldwa 'I attend school', wa®jyawa pi 'we attend school!

'to come home from school! wayfwa wagli 'I came home
from school', wayiwa uglf pi 'we came home from school'
e

'to have property, to be rich 1n possessions' wabllha
'I have property’', wa%iiyuha pi 'we have property

'to bring food hers' wa%dwahi 'I brought food here'
wa?fkahi pi 'we broueht food here'

'to set cut to bring food here' wa®awahiyu 'I set out
to bring food here', wa°§kahiyu pi 'we set out to bring
food here'
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wa?aphA
wa®ayA

wa?hyusta

wa?a?i
wa?a%u

wa?&cha®y

wa?échy

wa?ékthA
waéyA

wa?éyayA

"’
wa?icu

wa’iglugtq

wa?iyeyA
wa’iyukég
wa?8kiyA

wa?Syusph

'to hit people’

wa?{ikapha

'to be taking food there'
there', wa®{kaya pi

pi 'we hit people'

wa?awaphe 'l hit people’,

17-29

wa%dwaye 'I am taking food
'wve are taking food there'

'to abandon people or property, to set people free;

to leave peonle alone'

wa?gkayustg pi 'we abandon property'

'to take food there'

wa®ika?i pi 'we took food there'

'to be bri

nging food here'

wa”ablust% 'l abandon property’

wa%iwa?i 'I took food there!

wa®iwa®u '] am brincing

food here', wa®{ka®u pi 'we are bringing food nere!

'to prepare things; to sponsor & public ueremont {give
away, naming cerepony, memorlal service)'

'we sponsored a give-away'

Same as wa®8cha’u.

'to forget things, to be forgetful‘

wa”ecna”
'T sponsored a give-away', wa”écha?uk®y pi, wa?écohuk? i
p ¢ Wty

wa%éwatkuze 'I

am forgetful', wa’e”gktgza pi 'we are forgetful'

'to say things; to be talkative'
keya pi 'we are talkative'

tive', wa?

'to set out to take food there'

to take fo

od there'

food there!

'to take t
waQkicu p

wa®éphe 'T am Lalka-

wa?éblable

hings' wa?fwacu 'I took things'

i 'we took things'

'I zet out

, wa?é?ykeya pi 'we set out to take

'to complete things which pertain to oneself’
'T finish things which pertain to me',

wami glust

wa?Qkiglustg pi

'to find t

wa?iye?yya pi

'to have oplnlons

a’gklyukc

hings'
‘ve find things'

a pi 'we have opinions’

'to help people, to be helpful'
wa?§?7ykiya pi 'we are helpful'

helpful’',

'to catch people or things; to make arrests'

wa?bwakiye

'we finisu things which pertain to us'

wa?{yewaye 'I find things’,

wa’{blukgq ‘I have opinions'

'T am

wa?8bluspe 'l make arrests', wa’gkoyuspa pi 'we make

arrests’



whkiyakA
wble
wénah?y
wbphethy
wowapi k&gA
whyaptA

wbzaza

"to open things by hand' wowéég 'T open things by hand',
wo?{gg pl 'we open things by hand'

'to boil meat; to make & feast!
w6?yhg pl 'we boiled meat'

wbwahe 'I boiled meat',

'to tell people things' wdwakiyake 'I tell people things',
w&?ykiyeka pi 'we tell people things’

'to look for things' wbwale 'I look for things',
w6?yle pi 'we look for things'

'to hear things, to hear news or information' wénawah?y
'I heard the news', wona?yh®y pi 'we heard the news'

'to buy things, to do business (buy and sell)’

wophewathy
'T do business’, wéphe?gthg i 'we do business'

'to write a letter' wowapi wakédge 'I wrote a letter',
wowapl ykége pl 'we wrote a letter'

'to leave food uneaten' wdblapte 'I left food',
w6?7yyapta pl 'we left food'

'to wash things; to do laundry' wéwazaze 'I wash things',

wd?yzaza pl 'we wash things'
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UNIT IV

Lesson 18

18CDl. Learn the following dialogue and the additional vocabulery:

1. Mis§, tdku tdkhanu kte hci he?

2. 7a74 ki 1& blafitékj na blagd kte ASi. Aw! Hi ksfiyemic?iye.

1. H&cny sni ye, witkd la. Tak{l ict na § yuéé waghi ye.

2, Cha téku mi kta he? Ehgni mila wa y wawdksi kte hey éyas, owdkihi sni.
1. Hoh , wichésa ki! Egzé quini waydksi na luéé oyékihi sni.

2. EChini awdli na navébleci kte!

1. Nish%zeke Sni &yas, tdkha sni. Mni khéta etd &1 owAtohgya ogndkj ua
hehdl katSto we.

2. Wichdyakhe, thgké. Wilewd wakAtoto ygkha napé u vlugd yé.
TRANSLATION

1. 'Younger brother, what on earth are you trying to do?’
2, 'T was biting this bottle and trying to open it. Oh! I hurt my teeth.'
1. 'Don't do that, silly. Get something and try to open it witn that.'

o. 'So what shall I use? I already tried to cut it with this knife, but
I couldn't.'

1. ‘'Honestly! Men! You can't open a bottle by cutting it.'
2. 'Pretty soon I'll step on it and break it!!

1. 'Aren't you mad though! Put it in warm water for a while and then tap

on it.'

2. 'You're right, older sister. Look, I tapped on it and I did open it
with my hand.'
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Chéga
chjské
iglaksA
kaksA
naziispe
opémni

Y.
slna

wa?ikha, wikha

Additional Vocabulary

'kettle; bucket'

'spoon'

'to cut oneself with a tool or an implement'
'to sever with a tool or an implement'

taxe!

'to wrap'

"planket, shawl'

'rope’

wa?{khalye, wikhalye 'coffee pot'

wa?{Spaye, wispgye

'frying pan, skillet'
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18G1. Expressing instrumentality.

In a strict sense, some means is used in the performance of most
verbal actions: the hands in 1ifting, the feet in running, the eyes
in seeing, the mouth in spesking, one or another tool in digging or
gtriking or severing, etc. Where the measns or instrument is not under-
stood from the nature of the action itself, it is usual for languages

to have regular ways to specify instrumentality.

18G1.1. In English, instrumentality is almost always expressed in a
prepositional phrase. Usually the preposition is with or by, though

others may be used in some cases. Look at the following examples:

I broke it with my teeth. He eut it with a knife.
Did you do it by hand? They came on foot.

Instrumentality in English otherwise is included in the meaning of
a verb. Consider these verbs, all of which refer to hitting or striking

in special ways or with a different kind of object:

to slap to ¢lobber to bang
to whip to whack to thump
to lash to swat to pelt
to club to punch ‘to buffet
to blugeon t0o batter to wallop
to sock t0 beat to smite
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18G1.2. Instrumentality is expressed in Lakhéta in ways similar to English.
éhat is, the means by which an action is performed can be expressed in a
phrase which mentions the name of an instrument, or it can be expressed
in the verb itself. Unlike English, verbs which refer to instrumental

action have affixes which specify the general nature of the instrument.

18G1.3. Postpositional phrases which express instrument are formed with
the postposition y 'with'. (This postposition is probably related to the
verb zﬁ 'to use'.) We have already encountered this postposition in
earlier lessons in similar functions (see, for example, the long dialogue
in Lesson 6, and the discussion of the use of tékuwe, 10G1.} Look at

these examples:

Iyéchikiyeke y nat?é. 'He was run over and killed by a car.'
Napé y wakége. 'T made it by hand.'

Téku p yakéga he? "What did you meke it with?'

Mgzaski y ahdyekciya pi. '"They querreled over money?’

The last example shows that E.is often used to specify cause or
motive, as well as instrument. The expression cha hé y which is usually
used when giving a reason for something is another example of this use
of y. It is because y can have these two functions (instrument and cause)

that téku y can be translated either as 'with what?' or 'why?'.

18G1.4. Instrumentality, expressed as a part of the verb itself, is very

cormon in Lekhdta. Unlike English, however, the instrument is not implied

by the general meaning of the Takhéta verb. Instrumentality is expressed

by an affix added to a verbal root which specifies some general type of

[ == R e |
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action or state as ‘'‘break' or 'be bent'. In many cases these verbal
roots are never used without an instrumental prefix. Very often a given
root appears with only one or only some of the prefixes, but some

Lekhéta verbal roots appear with all of the instrumental prefixes.

18G1.5. There are seven instrumental prefixes. Here is a list of the
prefixes, their meaning, and one or more examples of verbs containing
the instrumental prefix:

ka by striking with a tool!

katdto 'to tap'

kas18cA 'to split by striking'

keksh 'to chop by striking, to chop wood'

kaht8kA  'to brush against'

kablécA 'to shatter or break something brittle by striking'
Kat?A 'to knock out, to knock unconscious with a blow; to

beat to death; to be unconscious or dead from a blow'
nsa vy foot!
nahtékA 5o kick'

nat?ﬁ 'to render unconscious by kicking; to kick to death;
to be unconscious or dead from kicking'

nabléch 'to shatter or bresk something brittle by stepping
on it

pa  'by pushing, by pressing'

pagh 'to open by pushing'

pat?ﬁ 1to render unconscious by pressing; to kill by
smothering; to be unconscious or dead from pressure'

pablécA 'to shatter or bresk something brittle by pressure'

papsi 'to spill by pushing'

pasldhs 'to push or scoot something along the ground'
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wa  'by cutting, by using a cutting edge!

waslé

waksh
wapsakA

wasléch

'to scrape bare with a knife, as hair from
s skin'

'to cut, to slice; to saw in two'
'to cut a string in two'

“to split with a knife'

wo 'by plercing, by using & point’

wohl8cA

wohpé
»
woksA

woblécA

wot?ﬁ

'to rip something by running a pointed object
through it'

'to cause to fall by shooting, as a flying bird'
'to bresk off by shooting'

'to shatter or bresk something brittle by
jabbing or shooting'

'to knock unconscious with a blunt object; to
kill by piercing, as with an arrow; to be
unconscious or dead from piercing or blugeoning'

ya  'by using the mouth'

yagh
yahtikA
-
yatkid
yazéza
yawéste

yablécA

yat?hA

'to open with the teeth'
"to bite'

'to drink’

'to wash with the mouth'
'to speak well of someone'

'to shatter or break something brittle with
the teeth'

4o bite to death; to be dead from biting'

I
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yu 'by manipulation with the hands, by pulling, by holding'

yugh 'to open with the hands; to be open'

yut?h 'to kill with the hands, to strangle; to be
dead from strangulation’

yuslécA 'to tear apart with the hands'

yu?ile 'to set a fire, to kindle a fire'

yuzéza 'to wash using the hands'

yusl8hg 'to pull along the ground, to drag'

yublécA 'to shatter or break something brittle with
the hands'

It is not expected that you will learn all of these examples.
What was intended is to give you a sense of the breadth of meaning
which the prefixes have.

There are thousands of these ™instrumental verbs" in Lakhbta, and
a fluent speaker of the language uses them constantly. It is therefore

important to learn to recognize and to use them.

18G1.6. The presence of one of these instrumental prefixes almost always
indicates that the verb is active and transitive, even when the verbal
root exists separately as a stative verb. An example of this kind is
xaw§§te 'to spesk well of someone', which is based on the stative verb
wastd 'to be good'.

Many instrumental verbs derived from stative verbs have both
transitive and stative meaning. The context alone distinguishes the

meanings. Look at these examples:
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0z§zaglepl ki yugheg he. '"The windows are open.'

oz§zaglepl ki yugheg pi. 'They opened the windows.'
'"The windows have been opened.'

S{ka ki nat?&. '"The dog was run over and killed.'
'He ran over the dog and killed it.'
There are also some intransitive verbs which have instrumental
prefixes, but these are rather rare. Two examples are nézij 'to stand'
and kalfizA 'to flow swiftly'.
Because the meaning alone does not always tell you whether a verb
is active, stative, etc., you must learn a conjugated form and its

meaning. From this you can tell how to conjugate the verb correctly.

18G1.7. Verbs with instrumental prefixes which are active are conjugated
like ordinary active verbs. Those with yu- and ya~ follow the y-stem
conjugation (9G1.1).

All of the other active verbs taske the regular active verb personal
affixes wa- 'I', ya- 'you'. The personal affixes are placed before pa-
and ka-, but after na-, wa-, and wo-. Here are examples of instrumental
verbs with the pronominal affix for 'you':

Personal Pronoun preposed Personal Pronoun inserted

yakédkse 'you chopped it in two' payékse ‘'you broke it in two with
- - your foot'

yapfkse ‘'you pressed it in two'
- woybkse 'you cut it in two with a

laksé ‘yvou bit it in two'’ knife or a saw'
luksé 'you cut it in two by woy_ékse 'vou broke it in two
hand, as with scissors' using a blunt object such

as a pestle'

f == |
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Instrumental verbs which are stative take the stative pronominal

prefixes. These are added exactly as are
are examples with the affix ma-:

Personal Pronoun preposed

makft?e 'T was knocked unconscious
by a blow!
wapit’e 'T was rendered unconscious

by pressure'’
gayét?i kte 'I will be bitten to death’

mey(t?{ kte 'I will be strangled’

the active prefixes. Here

Personal Pronoun inserted

namit?e

womit?e

'T become unconscious
from being kicked'

'T become unconscious
from a blow with a
blunt object’

wat?A does not exist. All of those verbs based on t?ﬂ can refer to

death. Those with ka, pa, na, and wo can also refer to loss of conscious-

ness.

Remember that the prefix wa which indicates an unspecified object

comes before all other prefixes (17G2).

18G1.8. In order to do the following drills, you will need to know these

verbal roots: -blecA 'to be shattéred‘,—ég 'to be open', -htakA 'to contact!',

-ksA "to sever, to separate into two pleces', and -t%A 'to be dead'.
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18GD1. Cued Integration Drill. Your teacher will you give an instru-

mental verb and two English pronouns. Give the Lakh&ta verbal form
which combines the meanings of the verb and the pronouns. Translate the
verbal form to English.
Model
Teacher: waksﬁ, we=-it

Student: wa?fksa pi 'we cut it in two'

1. waksh, we-it

2. nahtékA, they-us
3. yat?ﬁ, TI-them

L. wog§, they-it

5. pablécA, he-them
6. yahtékA, you-him
7. yugh, I-it

8. kaksA, you (pl)-it
9. nat?A, they-them
10. yubldcA, I-it

11. nag§, you and I-it
12. woblécA, they-them
13. pahtdkA, they-me
1h. yuksﬁ, you {pl}-it

15. kat?A, we-them
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18GD2. Cued Question and Answer Drill. Your teacher will ask you a

question, then mention a noun. Answer the question, saying that the
verbal action was done using the noun as the instrument.
Model
Teacher: HE téku y yakéga he? napé

Student: Hé napd y vakdge.

1. Hé téku y yakéga he? napé

2. Zaza ki téku y 1lubléca he? ih?é

3, Agfyapl ki téku y waydksa he? mfla ki hé

4. BZyhpala ki t8ku y nat?i he? iyéchikiyeke

5. Wakh&lyapi ki tfku ¢ latk§ he? wiyatke

6. Thiydpa ki téku y lug§ het sf

7. Hoks{la la ki téku y aphf he? napé

8. S{kawakh§ ki t8ku y olfispj kta he? wikhg

9. Infyaye ki thald ki téku y Spgy{ kta he? wispgye
10. Cnh§ téky y yakéksaksa he? nazispe
11. Khokhéyah?gla ki téku y ykOhg pi kta he? chége.

12, WéZepi ki thku y wit{ kta he? chiské
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18GD3, Translation Drill. Your teacher will give you a sentence in

Lakhéta or English. Translate the sentence to the other language.
Model
Teacher: S{ka ki khokh8yah?gla t&ne wichyat?a he?

Student: 'How many chickens has the dog bitten to death?

1. S{ka ki khokhéyah®gla téna wichfyat?a he?

2. Can you catch the horse with this rope?

3. Who broke this bowl?

4. Ch§ tdnakca yakfksaksa he?

5. Chgkséyuhd eyd thiybpa ki nagf pi.

6. Why don't you slice up the bread? (Use ech...sni)

7. Hoksfla ki Syfipla ki iK?é y kat?4 pi.

8. Ozgzaglepi ki hé tékuwe yakébleca he?

9. Did the horse kick you?
10. Don't open that bottle with your teeth!
1l. Why does this baby bite things? His teeth must hurt.
12. KaphOpapi ki zgz§ et§ wétkg pi kte he? Hiyd, wiyatke y Wwhtkg pi kte.
13. Wekhélyapi wikhalye y kéga pi.
14k. What did you open the window with?

15. Did you chop the wood with this ax?
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18G2. Reflexive verbs. Reflexive verbs are those whose subject and

object refer to the same person or thing.

18G2.1. The English reflexive object is shown by a reflexive pronoun

ending in self or gelves. Look at these examples:
He cut himself,
I am ashamed of myself.
They burned themselves.

Some verbs in English are reflexive in form without being reflexive in

mesning: to _enjoy oneself is an example of a verb of this kind. English

verbs are also sometimes used in their reflexive forms without having
1iteral reflexive meaning. An example of this is the use of find in the

following sentence: They found themselves in the middle of a dark forest.

18G2.2. Reflexive verbs in Lakh&éta usually have strict reflexive

meaning, although there are some cages similar to English enjoy oneself.

As s matter of fact, the Lakh&ta verb which means 'to enjoy oneself' is

also reflexive: iyBkiphi®ic?iyA.

Reflexive verb bazes are formed from ordinary transitive verbs by
the addition of a reflexive affix to the transitive verb. This affix
is sdded to the transitive verb at that point where the pronominal af-
fixes for 'I' and 'you' are placed in a particular verb. The reflexive
base is then conjugated by adding the regular object affixes (wicha ex-
cepted). No subject affixes are used in conjugating Lakhéta reflexive
verbs.

There is more than one form of the reflexive affix, and some ir-
regularity in some cases. For now we will concentrate on the regular

reflexive forms. We will return in a later lesson to the irregular forms.
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18G2.3. Transitive verbs with the instrumental prefix ka form their

instrumental base with igla: kaksA 'to cut with a blow', igléksA 'to
cut oneself with an axe'. Note that ka is absorbed into the reflexive
affix. When the instrumental prefix is pa, the reflexive base is ikpa:
pazé 'to show something, to put something in view', ikpézo 'to show

cneself!., We will not concern ourselves further with these for now,

since examples are seldom encountered. You should learn to recognize

such reflexives, however.

18G2. 4.

adding -ig-

to the y-stem verb.

The reflexive base of y-stem transitive verbs is formed by

The ipitial y of the verb is changed

to 1, so the base of all reflexive y-stem verbs begin with -igl-.

Here are sample reflexive paradigms of two y-stem verbs:

igllizaza 'to wash oneself'

P AT
migluzaza
niglfizaza

ig1fzaza
wkfgluzaza

wkfgluzaza pi
niglfizaza pi

g g AT »
igluzaza pi

'T wash myself'

'you wash yourself!

‘ -

G washes hlmself'
she her
'you and I

wash ourselves'
've wash ocurselves'
'you wash yourselves'

'they wash themselves'

0%4gluspA 'to hold oneself, to
hold a part of the body'

omf gluspe
onigluspe

o?{gluspe
wkd?igluspe

gké?igluspa pi
onfgluspa pl

o?fgluspa pi

'T hold myself'
'yvou hold yourself!

'he him '
she holds herself

'you and I
hold ourselves'

'we hold curselves'
'you held yourselves'

'they hold themselves'
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Many y-stem verbs have irregular reflexives. Besides the two

18-15

verbs iliustrated sbove, only the following y-stem verbs which we already

know have regular reflexive forms:

18GDY.

a?{glusty

i g1 AhtakA

igléwa,

Integration Drill.

'to let oneself go, to go "all out" in
doing something’

'to bite oneself!

'to count oneself!

'to be legally independent, to be responsible
for one's self, to be self-supporting’

transitive verb and an English reflexive pronoun.

reflexive form which combines these meanings.

-3 O o\

0w

O O (o]

Model

Teacher: yuzdza, myself

Student: migliizaza

yuzéza, myself

oyfispA, themselves

yuhé, ourselves (you and I)

yawh, yourself
yahtékA, yourself
oyispA, herself
yuzéza, ourselves
yawéa, myself
ayGstg, themselves

yeht8kA, myself

11.
12.
13.
1k,
15.
16.
17.
18.
19.

20.

oyfispA,

Your teacher will give you a Lakh&ta

Give the Lakhdta

ourselves {you and I}

yawl, yourselves

e 2l
yuzéza,

ayfista,

himself

ourselves

yuh&, themselves

yawh, themselves

oyfispA,

rd

myself

yuhé, yourself

yaht8kA,

yuzéza,

himself

yourselves
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18G2.6.

affix, and all are regular. Look at

jo?€c?u 'to glve oneself,
to volunteer (oneself)'

mic?fc?u 'T volunteered'
nic?{c?u 'vou volunteered'
ie?fc?u 'he volunteered'
gki59i69u 'you and I
volunteered'

ykfc?ic?u pi 'we volunteered’

nic?c?u pi 'you volunteered’

ic?fd?u pi  'they volunteered’

A1l other active transitive verbs have -i¢?i- as the reflexive

these sample paradignms:

Spa?fe?iyA 'to burn oneself!

spamic?iye 'T burned myself’

spanfc?iye 'you burned yourself'

- ,v? 1

spg?ic?iye he burned himself'
she her

§p@?ﬁk157iye ‘vou and I

burned curselves'
Spa7(kic?iya pi 'we burned ourselves’
spagnfc?iya pi  'you burned yourselves'

spa?fc?iya pi  'they burned themselves'

o?fc?ipemni 'to wrap oneself up in'

om{ ¢ 71 pemni

on{ ¢?1ipemni

0?£c?ipemni 'he
she

yk8?ic?ipemni

wké7ic?ipemni pi
onf{c?ipemmi pi

o?fc?ipemni pi

'T wrapped myself in it'

'you wrapped yourself in it'
wrapped himself in it?
PP her

tvou and I wrapped ourselves in it'
'we wrapped ourselves in it'
'you wrapped yourselves in it'

'they wrapped themselves in it'
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11G3. More on t8ku. We have already seen that 'when?' has two forms,

(t6hs., toh§l) depending on whether it is used in a real or & hypothetical

sentence (6G2).

H B B =

When t8ku means 'something' (rather than 'whatt') it has the form
t8ku in real sentences, takil in hypothetical sentences. takfil will
appear most often in questions and commands, since these are almost always

hypothetical sentences:

Tak{l is4m onfciyaka he? 'Did he tell you anything else?’
Loychi he? Tak{l y{ta yo! 'Are you hungry? Eat something!'

11GD9. Translation Drill. Your teacher will give you an English sentence,

Translate the sentence to Lakh8ta. Some of the sentences will require

téku, others will require takil.

E
[
[
(]
[
il
[
&
]
]

Model
Teacher: Take something!
Student: Tak{l ich wo!
1. Take something! 8. Drink something!
2. Did he give you anything? 9. Paul probably knows something.
3 I have found something. 10. The girl read something.
Y}, Did they see anything? 1l. Do you have anything?
5. Take something along! 12. Give me something!

6. He probably told him something. 13. I want something.

=
A

Are you looking for something? 14, Did you (pl.) find anything?

15. We bought something.

BH E H =
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18GD5. Integration Drill. Your teacher will give you a LakhSta

transitive verb and an English reflexive pronoun. Give the LakhSta
reflexive verb form which combines these meanings.
Model |
Teacher: k°{, himself

Student: ic?fe?u

1. k%4, himself 11. aphd, yourself
2, opémni, ourselves 12. iyé&yA, themselves
3. Speyd, myself 13. &kiyA, yourselves
4., ksfyeyA, yourselves 1h: 0lé, ourselves
5. slolyX, yourself 15. waitéla Sni, himself
6. phildyA, themselves 16. °{, myself
7. opémni, ourselves 17. §pqy§, yourselves
8. onfh?y, ourselves 18. 14, themselves
{you and I)
9. ognékA, myself 19. ksfyeyA, yourself

10. waStélakA, herself 20, &xtyzA, ourselves (you and I)
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18G6D6. Question and Answer Drill. Your teacher will ask you who did

gsomething to somebody.

the action to himself.

=

o =1 O \n

0

10.
1L,
1z2.
13.

1h.

Model

Peacher: Leksf, tuwd nicéksa he?

Student: Tuwéni makfkse sni. Miglékse.

'No one cut me. I cut myself.,'
Leksf, tuwé niciksa he?
Thekd, tuwd até?yygpl ki kslyeya he?
Tuwd wakhfyeza ki owfchapemni pi he?
Tuwéd niyawa pi he?
Tuwd wich{cala ki 1& §p%wi6haya he?
Enfxs, tuwd niyfzaza he?
Hakdsi, tuwé spanfys he?
Tuwé yéwa pi he?
Tuwé ksliyeniya pl he?
Tuwé wakhiyeza ki wichéyuzaza he?
Thibld, tuwd anfipha he?
Tuwd iyéniyg pi he?
Tuwé khoSkélaka ki wichékeksa he?

Ehgkgi, tuwd éniciya he?

Translate your sentence to English,

Reply thet nobody did, the affected person did
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SUMMARY

Instrumentality is expressed by postpositional phrases and by
special instrumental prefixes. Verbs with instrumental prefixes

are transitive or stative.

Reflexive verbs are used when the subject and object of a verb
refer to the same individual. A special reflexive affix is
added to transitive verbs to make them reflexive., Affixes used

with reflexive verbs are object affixes.
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Reading Exercise

American Indian music belongs to a type which is at the same time
unique snd sophisticated. Although differences exist between types of
songs and compositions from different tribes, all are so similar that
a hearer recognizes them instantly as Indian.

Sioux Indian music today is closely associated with social events

such as dances and POW-WOWS.

Songs are usually sung to drum accompaniment. Large bass drums are

favored. The drum is placed flat, and the singers, (up to eight), sit
around it. One of the men is recognized as head singer. His duty is
to begin the song and lead it. Each man has a drumstick, and all beat
in exact unison. Men sing in a high, near falsetto voice, and so
loudly that each man uses his free hand to cover one of his ears.
Women do not drum, but women standing near the drum sometimes join

in after the song is begun. The type of dance for which a song 1is
composed dictates its theme: war dances call for songs ebout bravery,
hercism, fortitude. Rabbit dances call for songs about love and
Jjealousy.

Song texts are short and very repetitive. Rhyme is unknown, or
accidental. The text may consist entirely of vocables (mesningless
syllables which follow the rhythm of the song), or they may consist of
yeal words. Vocables may also be used to add length to a line, or to
add verses to the song. The songs given here all have vocables used
in this way. Song texts with actual meaning are idiomatic and often

highly abbreviated. Lines at first glance may not seem to follow
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logically from each other. Particular words recur frequently; rabbit
dance songs, for example, usually begin with the English word 'Dearie’,
and war dance songs about a fallen hero include the words 'his friends
report...' Also frequently encountered are words meaning 'I say so'
or ‘'and so I do this',.

The following songs have been transcribed from Indian Records
#1195 by permission of Indian Records, Inc., Fay, Oklashoma. Vocables
in the Indian text are placed in parentheses. With each song text is

given the scheme of the song. For example vocables - verse - vocables -

verse indicates that there is a verse-length stanza of vocables, followed

by the actual verse, then another verse length stanza of vocables, then
another repetition of the sung verse. The singers are Matthew Two
Bulls, Nellie Two Bulls, Matthew Two Bulls Jr., and Everette Lone Hill.

The recording was made at Oglala, South Dakota, on the Pine Ridge

Reservation.
Flag Song
1. {vocables - verse)

Thgkégilayapi thawépaha ki ha
0?fhgke sni hehfyg y{ kte yelo! (hé:)
Tybhlatheya oy&te ki hg

WiEhiEhaéi kta cha léchamu weld (hé:)

"Our country's flag, forever it will endure.

Beneath it the people will prosper.’

(This song is usually called "The Sioux National Anthem" because

of its association with raising and lowering the flag. It does not



H B EE e .

HE E EEEE S

H B =

H E =

18-23

have the other social and political meanings and uses associated with the

national anthems of most nations.)

Honor Songs for Scldiers

(vocables - verse - vocables - verse - vocables - verse - fast
vocables - fast verse)

Lakhdta hoksS{la pi heyd key4d peld (hé:)

Thyk&silayapi omflote yeld! (hé:)

0?{yokiphi hé wastéwalake k7y

HE ekichita wa?{l weld! (né:)

'Here is what the Sioux boys say:
"Phe government has borrowed me;
I loved to have a good time,

But now I live a soldier's life!™

(vocables - verse - vocables — verse - fast vocables - fast verse)
Iyésica natéhiyu pe

Lakhdta hoksfla chokfta wbkage

Khold heyd pelo (he:)

Ohftike k?y thehiya yyké yeld (hé:)

'"The Germans charged,
The Sioux boy was caught in the middie;
His friends said he was brave,

Pitifully he lay.'
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Rabbit Dance Songs

4. (vocables - verse - vocables - verse)
Dearie, ehfkec?y, ehfkec?y iybtechila ya
Tékhiya théhgl ya’{,

Cha 6hiniyg chfksuya he (hé:)

'Dearie, I really d4id care for you.
You are somewhere far away,

And I always remember you.'

5. (vocables - verse - vocables - verse)
Dearie, W%Ehiy%ka chéna
Ukdmani k?y hend wéksuye.
Wach{ygka chéna

Ozfila Eh%témagiée. (yé:)

'Dearie, whenever I see you,
I remember how we used to go around together.
Whenever I see you,

Tt really makes me sad.'
Song for a Lost Love Wi?é?igtelowépi (wi?éwigtelowqpi)

6. (vocables - verse — vocables - verse)
5éph%§i, andgoptg nithé
Nil8ksi & séca imAlowg he.
Hephé y{kha leyflakas

Synménitu che hé pe! (hé:)
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"Cousin, listen!

That must be your uncle singing about me.

I said that,

And here it was coyotes yapping.'

ak{chita

anigoptg

céphasi
chéns

chgtésicA

chatd
chiksuya
chokéta
ehkec?y
hehfysg
heph&

heyA keyA

Vocabulary to Reading Exercise

'soldier!

'to listen' andvagopta 'I listened’
ykénagoptg pl 'we listened'

'woman's female cousin'’
'wvhenever'

'to be gad. to be downheagted' .
chgtémasfce 'I am sad’', chgté?ysica pl 'we are sad'

'heart'

'T remember you' See kiksfiyA

'in the middle'

'really, indeed’

'so far, that far'

See heyl

Both of these words mean 'to say that'. They are
used together whenever a quote follows. hephé,
kephé 'I said that'; he®{keya pi, ké7ykeya pi 'we
said that'.

'to yelp, to give voice' (h8 'voice')

'to grow, grow up' imichage 'I grew up',
ykichaga pi 'we grew up'
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116w 'to sing about someone' iwAlowa 'I sang about him',
& 2
wkilowg pi 'we sang about him'
Iyisica 'German'
iyﬂ 'to gpeak'
s{cA 'bad, badly’

This name goes back to the 19th century, when German immigrants
on the Plains spoke broken English.

iy8hlatheya 'beneath’
iydtala 'to think highly of one' iybtgwala 'I think highly of
him' iydtg?yla pi 'we think highly of him'.
keyﬁ See ngé ngé
khola 'his friend, his friends'
kiksliyA 'tc remember' wéksuye 'I remember him'
leks{ 'uncle (mother's brother only)}' In the song:
'vour boyfriend’
leyélakas 'here it was, here it turned out to be'
15 Shortened form of the enclitic yeld.
natéhiyﬁ 'to charge, to rush'’ nat@wahiyu 'T charged'
natg 'to rush headlong' nawdta 'I rushed’
hiyt 'to come forward' wahfyu 'I came forward'
nilédksi See leksi
nithd Enclitic used by women with familiar imperative.

The male equivalent is yethd.

ohitikA 'to be brave' omdhitike 'I am brave'
gkbhitika pi 'we are brave'

This word denotes bravado -- the rash, desperate behavior for which
old-time warriors were admired. Taking risks in battle and "getting
away with it" were an important element in a warrior's charisma.

0ldtA 'to borrow' owalote 'I borrowed it',
wkblota pi 'we borrowed it’
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oyéte 'people, nation'
ozila 'reslly' The literal meaning of ozfila is 'to
be full'
o?fhgke Sni 'endlessly'
o?Thgke 'end!
o?{yokiphi 'to be happy with something' o?iyomakiphi 'I am
happy with it'
This verb can also be used of weather or other circumstances.
The meaning is then 'to be pleasant, to be agreeable'.
pe Contracted form of the enclitics pi ye.
peld Contraction of the enclitics pi and yeld.
synménitu ‘coyote, wolf' Literally this means 'wilderness dog'
thawApaha 'its flag' ’
wapaha 'flag, banner'
théhgl 'far away'
thehfya 'badly, pitifully’
thykdsilayapi 'United States government; United States
president’

Thig word is often shortened to tggkégilg. The principal meaning
of thyk#ésila is 'grandfather'.

+t8khiya 'somewhere'
we Enclitiec which marks a strong assertion.
wéksuye 'T remember it (him)' See kiksiyA

wichfchagi{ kte  See ichdgh

wbkagh 'to be stuck full of arrows or splinters;
to be riddled' wdmakage 'I was stuck full
of splinters'

ye Enclitic which marks a strong assertion.
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9.
10.

11.

12.

13.

1k,

15.

16.

Lesson 18

TRANSLATTION EXERCISE

Boil the chicken in this kettle. Don't burn yourself on the kettle!
Bill was chopping wood and he cut himself with the axe.

Who will do this? I will do it. (Use ic?f?y)

My children are all Iindependent.

Why is the baby crying? He evidently bit himself.

Why did that little girl hit the dog? He bit her, that's why.

That man wants to get his bearings (use 0?£c%ile). 'Don't bother him.
What did you open the letter with? I opened it with & knife.

Try to do it with your foot but don't hurt your foot.

Why do you dislike him? He likes himself too much (eh8s).

Who broke this dish? Auntie broke it by accident (wanfi). She
stepped on it and it broke.

Go chop (some) wood. You can chop it with this axe.

Who told you that? Mary told me. I guess she forgot herself.
She'll be mad.

Put the jar into hot water. Then you'll be able to open it by hand.
What in the heck are you trying to do? I wanted to meke

some coffee and here I burned myself on the coffee pot. It really
hurts!

Don't step on the puppy! You'll kill him!
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VOCABULARY
all 'to climb onto, to step on or onto' awéli 'I stepped on
it', ykdli pi 'we stepped on It'
a?fc?iphA 'to hit oneself' amfc?iphe 'I hit myself',
yk&?ic?ipha pi 'we hit ourselves'
a?fglusty 'to let oneself go, to go Y211 out" in doing something'
amfglusta 'T let myself go', yk&%iglustg pi 'we let
ourselves go'
chaz8kA 'to be angry' machfzeke 'I am angry', ychfzeka pi 'we
are angry'
chéga *kettle; pail, bucket’
chiské 'spoon'

g7ic7iktyzA  'to forget oneself' émid?iktyze 'I forgot myself',
é7ykic?iktyza pi 'we forgot ourselves'

hi ksfye?id?iyA  'to hurt one's own teeth' hi kstyemic?iye 'I hurt my
teeth', hi ksfiye?ykic?iya pi 'we hurt our teeth'

hohg Exclamation of surprise or disapproval used by women.
Note that o is nasalized in this word.

KE% Enclitic which indicates a strong feeling of astonishment
or exasperation toward SQEething by the spesker. Many
speakers pronounce this hei.

el Seme as hci.

i1&74¢7u 'to_volunteer, to give oneself’ mic?{c?u 'I volunteered®,
wfc?ic?u pi 'we volunteered'

ic?fla "to ask for something for oneself' mic?{la 'I asked for it
for myself', ykfc?ila pi 'we asked for it for ourselves'

ic7i7y 'to_make use of oneself’ mic?f?y 'I make use of myself',
ykfc?i?y pi 'we meke use of ourselves'

H R EEEEEEEE S EEE

iglava 'to count oneself'! migléws 'I counted myself',
ywkfglawa pi 'we counted ourselves'

Ej

igltha 'to be legally independent, to be responsible for oneself,
to be self-supporting' miglfiha 'I am self-supporting’,
ykfglvha pi 'we are self-supporting’
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iglfizaza
iyéeicriyA

katdto

ksfiye?ic?iyA
m{la
nablécA
naz{spe
ognékA
opémni
ophé?ic?ithy
o?£c?iciyA
o?{c?ignakh
o?fcile
o?{c?inahi?y

0?4 c?ipemni

o?fgluspl

'to wagh_oneself’ mi glfizaza 'I washed myself',
ykigluzaza pi 'we washed ourselves'

'to find oneself, to get one's bearings' iyémic?iye 'I
got my bearings', iy&°ykic®iya pi 'we got our bearings'

'to tap on something with some object' wak&toto 'I tapped
on it with an object', yk&toto pi 'we tapped on it with
an object!

"to hurt oneself’ ksfyemic?iye 'T hurt myself',
ksfiye?ykic?iya pi 'we hurt ourselves'

"knife'

'to shatter something brittle with the foot' nawéblece 'I
shattered it with my foot', na7@b1eca pi 'we shattered it
with our feet'

faxe'

'to put something in something' owégnake 'I put it inside
it', ykGgnaka pi 'we put it inside it’

'to wrap something up in something' owipemni 'I wrapped
it wp in it', ykSpemni pi 'we wrapped it up in it'

'to buy one's freedom' ophdmic?ithy 'I bought my freedom',
oph&?ykic?ithy pi 'we bought our freedom'

'to help oneself’ omfa?iciye 'I helped myself',
wké?ic?iciya pi 'we helped ourselves'

"to put oneself into something’ omfc?igneke 'I put myself
in it', yk&?ic’ignaka pi 'we put ourselves in it'

'to search oneself, to search for oneself' omfa?ile 'I
searched myself', gké?ic?ile pi 'we searched ourselves'

'to hear about oneself’ omfc?inali?y 'I heard sbout myself’',
wkb%ic?inah?y pi 'we heard about ourselves'

"to wrap oneself up in something' omfc?ipemni 'I wrapped
myself up in it', yké%ic?ipemni pi 'we wrapped ourselves
up in it'

'to hold oneself, to hold a part of one's body' omfgluspe
'T held myself', yk6?iglusps pi 'we held ourselves'
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phild?ic%iyA 'to please or gratify oneself’ philémic?iye 'I
pleased myself', phild?ykic?iyva pi 've pleased
ourselves'

slol?fc?iyA 'to know_oneself' slolmic?iye 'I know myself',
slol’@kic”iya pi 'we know ourselves'

sina '"blanket; shawl'

§pg7{5°iyh 'to burn oneself" qumié?iye 'T burned myself’',

Spa?ikic?iya pi 'we burned ourselves'

wahté?ic?ila sni 'to dislike oneself"’ waﬁgémié’ila sni 'I dislike my-
self', wahté?ykic®ila pi sni 'we dislike ourselves'

waksA 'to sever by culting' wawékse 'I cut it in two',
wa(ksa pi 'we cut it in two'

wasté?ic?ilakA 'to 1like oneself' wastémic?iye 'l like myself',
oy Ze ."9. PO | 2 t
wasté®ykic®?iya pi 'we like ourselves

wa?ikha 'rope' This is usually pronounced wikha.

wa?ikhalye '‘coffee pot' This is usually pronounced wikhalye.
wa”igpqye 'skillet, frying pan' This is usually pronounced giéggig.
wé Seme as yé. Enclitic used by both men and women to

mark an emphatic statement. wé is used after a word
ending in u, y, or o.

wikha 'rope' Same as wa®fkha.
wikhalye tcoffee pot' Same as wa®ikhalye.
witkd 'to be unconventional or crazy' wimdtko 'I am crazy',

wi?itko pi 'we are crazy'
¢

witké la 'silly!!
wispaye 'skillet, frying pan' Same as wa’{spaye.
yagh 'to open with the mouth'’ blaéé 'T opened it with my

mouth', gyéé@ pi 'we opened it with our mouths'

yaﬁtékA 'to bite, to act on with the mouth’ blahtfke 'I bit
it', yyhhtaka pi 'we bit it'

ye Enclitic used by both men and women to mark an emphatic
statement. After a word ending in u, y, or o, ye is
replaced bv wé. -
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Unit IV

Lesson 19

19CD1. Memorize the following conversations and the additional vocabulary:
I. 1. Thodké, nih{ pSithd tékcakca et§ chf kta kéya he?
'Nephew, did your mother say what kind of beads she needs?'
2. P3ithé Sasé thgkthfka et ch{ kte kéye. Hahfta sutd etd
nak{ chf.
'She said she needs some large red beads. She wants some
strong thread, too.'
II. 1. Thghd, OwékaquéEapi wachfpi ki &1 nf kta he?
'Brother-in-law, are you going to the dance Saturday night?!'
2. On{tokh! WikhéSkalaka ey wasté3tela pi cha hél { pi kta kéya pi.
'T sure am! They say some cute girls will be there.'
ITI. 1. Bob thawfdazo lechdla ki iyékiya okfhi €ni. Téku tdkhanu he?
'Bob can't find his new pen. What did you do with it?'
5. fitdlehg wédhu k?y. Ec4 kiksfye sni he?

'T gave it back to him yesterday. Doesn't he remember?’

Additional Vocabulary

chuw! gnaka 'dress'

hak{thy 'to get dressed'

dh?gsich, 6ﬁ?§5ig§iEA 'to be mean, to be disagreeable’
ptéela, pteptécela 'to be short'

thanfla, thgnignila 'to be old, to be worn out'
wanil _ R 'gecidentally!

wicazo 'pencil, pen’
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10G1. Verbal Modifiers of Indefinite Nouns. As we have seen, modi-

fication of generic and definite nouns is a rather easy process, pro-

viding a given verb can be used as a modifier (16G2}.

Modification of indefinite nouns (those with the topic markers wa,

eyd, etq, wezl, wazini, tuwéni, tfkuni, -- 4Gl) is more difficult. This

is because two different patterns are used, and there is no sure way to
know in advance which pattern is the correct one for a given noun and
verb combination.

19G1.1. One of the patterns is identical to the pattern we have already

learned:

noun + verbal modifier + indefinite topic marker

A-words have a before all of the indefinite topic markers.
This pattern is used when there is a plausible, expectable meaning

relationship between the noun and the verbal modifier:

MnipfLga gni eya yahépe. 'He drank some cold beers.'
Hoksfla ksfiyeya pi wa t?é. '"An injured boy died.'
Ih?é Jiglfk?ala tikuni wgbléke sni. 'I don't see any small rocks.'

The most difficult thing about using this pattern is in guessing
what is a "plausible, expectable meaning relationship” between the noun
and the verb. Even native speakers disagree in some cases, so you will
undoubtedly make some mistakes. Learn to pay attention to modified
indefinite noun constructions used by native speakers, so that you can

develop a "feel" for combinations which are used.
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166D1. Cued Integration Drill. Your teacher will give you a sentence

with an indefinite topic. You will also be given a stative verb. Add

this stative verb to the sentence as a topic modifier. Keep in mind that

reduplication may be called for.

-1 N W =W

10.
11.
12.
13.
1h,

15.
16.
1T7.

18.

Model
Teacher: Wichdsa wg hf. théca
Student: Wich&sa théca wg hi.
Wichésa wg hi. théca
Iyéchikiygke wgzf ophéyathy he?  othéhikA
Thipi eya k&1 hé.  thgnfla
Bébela la wa yuh& pi. wastéla
Mary s{ke tékuni wichdyuha sni. thika
Thasp§ tékuni oph&yathy sni he? s
Tukté &1 thipi wgzf h§ het ské
Tuwh. iyéghikiy%ke qui yuhd he?  wasté
Waksbgnake wgzini wach{ sni.  thanfla
Wasfcu eyl wich&?ykhiza pi. hfskA
Khita eyi wite. skiiyA
Wichésa wg lend ahi. ptécela
Syipdla eyd wiché?yyuha pi. chépA
Atéwaye ki S{kewakh§ wazf ch{ kte. was?kA
Hali{te etd mak?f we. sutd
Paul thawfcazo ki iy&kiya okfhi gni. +thé
7a7§ wezl blubléce. lechéla

Wispgye wg yylhe pi. cfk?ala
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19G1.2. When indefinite nouns are to be modified by a verb which has a
meaning not frequently associated with that noun, or when the meaning of
the modifier is emphasized, another pattern is used:

noun + indefinite topic marker + verbal modifier + cha
The exact meaning of this pattern is 'a _____ which is ____ '. ({(This is
one of the Lakhéta equivalents of the English relative clause construe-

tion. We will learn others later.) A-words have a before cha.

Iyéchikivake wgzf cfk?ala cha 1luhd he?

'Do you have s small car?'

SpasniytGtapl tékuni thggthfka cha oph8yathy sni he?

'Didn't you buy any large watermelons?'

Wakhdyeza wa aphi pi cha chéya he.

'A child who was spanked is crying.'

WichdSa et§ hfskaska cha wgwichalaka he?

'Did you see any tall men?’

Suhpéla wa chépa cha wyiiha pi.

'We have a_fat puppy.'

When using this longer pattern, Lakhdta speakers often drop
cha. The above sentences all have the same meaning when cha is present
or absent.

There are no meaning restrictions on nouns and verbs which can be
used in the §gg_construction, except that the other pattern might be
preferred 1f the nouns and verbs are especially "expectable"

comtinations.
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In some cases both patterns are used with the same stative verb,

yielding sentences with slightly different mesnings:

Asfpi skfya etd chf. 'He wants some sweet milk.'
Asfpi et§ skiya cha chf. 'He wants some sweetened milk.'
ggkawakhé husté wa wablake. 'T saw & crippled horse.'
EEFawakhé wg_husté cha wgblake. 'T saw a limping horse.'

Bébela khiiza wa chéye. 'A sickly baby is crying.'’
Bébela wg khiiza cha chéye. 'A sick baby is crying.'

If the noun and the modifier do have meanings which are often associated,
then, it is possible to have three slightly different sentences with the

same meaning:

Syhpéla chépa wg ywiha pi.
Syhpéla wg chépa cha yyfiha pi. 'We have a fat puppy.'’

Syhpdla wg chépa yyfha pi.

To summarize: the indefinite noun construction which is correct in
a given instance is determined almost entirely by usage. Therefore pay
close attention to modifier constructions as you study Lakhéta. Learn
examples that you hear. If you can do so, test to see whether the other
possible pattern is also used, and whether there are meaning differences

among sentences formed according to the various patterms.
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10GD2. Cued Integration Drill. Your teacher will give you a Lakhéts,

sentence with an indefinite topic and & stative verb to be used as a
modifier. Make a new sentence, using the stative verb as a modifier of
the indefinite topic. Remember that A-words have a before cha.
Model
Teacher: Wichdsa wg Omakiye. h§skA

Student: WichéSa wg hiska cha Omakiye.

1. Wichdsa wa Smakiye. hiskA

2. Hé wikhg wg y oblispe. sutA

3. Wakhgyeza wg chéye. khfizA

h. Owbte thipi wez{ oydle he? wasté

5. CniSké eyé iyéwaye. thgnfla

6. KhoSkélaka eyd ykhfza pi. Oh%gsicA
7. Aglyapi et§ wach{. KkhétA

8. Ih?8 wg hél ygk&. thika

9. Mnipfga et§ chf pi. snf
10. Zfkawakhd wg iyéye pi. t7A
11. wispgye wazi ovéle. cf{k?ala
12. Jim 1y&chikiyske wg oph&thy. lechdla
13. HokS{la wa wakhfyeza ki aphé. ptécela
14, Chaphd eyd iyé7wg pi. skivA

15. Wichésa wg t?&. théca

16. Wikh6Skalake eyé hél thfpi. wastéla
17. Oth{wahe wg &1 ythf pi. thika

18. Ché wa kél hpdye. h&skA
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19G2. The Dative Conjugation. Several verb conjugations are used in

Iakh&ta which we have not yet learned. In this lesson we will begin to
learn a conjugetional pattern which has appeared briefly in earlier
lessons but which has never been explained.

Many verbs include a ki prefix as a part of their stem. A few verbs
have k or g rather than ki. Examples of verbs of this kind which you
already know are okfyakA 'to tell', gluhd 'to have one's own', iyékiyA 'to
£ind one's own', kiché 'to invite', and kiktd 'to wake up'.

Some sctive verbs with these elements are conjugated with a slightly

different set of personal affixes than the active verbs we have studied

Given below are some of the conjugational forms of okfyakd 'to tell
somebody something' and kichfi 'to give something back to somebody'. Compare
these two sets of equlvalent verbal forms and note the differences between

them. (Points where the two conjugations differ are underlined.)

O
&
[
El
[
E
2
O
] so far. (Review the conjugation of active verbs in JGL and 9G1.)
i
[
[
O
U]
£
t
]

ok{yakA kichfl

1. owBkiyske 1. wéchu

'T told him' 'T gave it back to him'
2. oyfkiyake 2. yéchu

'you told him' 'you gave it back to him'
3. okfyake 3. kichi

'he told him' 'he gave it back to him’'
1. ykBkiyake 1. wkfchu

‘yvou and I told him' 'you and I gave it back to him'
1. ukSkiyekae pi 1. ykfchu pi

'we told him' twe gave it back to him'
2. oyfkiyska pi 2. yéchu pi

'you told him' 'you gave it back to him'
3. okfyaka pi 3. kichd pi

'they told him' 'they gave it back to him'
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In the conjugation of kichfi, note that the expected wa and ya in the I
and you forms appear as we and ye instead.

It appears that in these two persons the stem is iégg.rather than
kichu, and that the vowels of the personal prefixes have fused with i to

yield e in both cases: wa+ i > we; ya +1i > ye.

18G2.1. Most of the verbs that follow this conjugation are transitive
verbs {(that is, verbs that must have objects), so the verbal forms which
were given above are only a portion of the forms which actuslly are used.
(The forms all have a 'him' or 'her' object.) We will study the full
conjugation of transitive verbs following this pattern at a later date.

There are s few verbs which have only the 'him' and/or 'her' object
forms, and these verbs are used as if they were intransitive verbs.
(That is, although they are identical in form to transitive verbs, sen-
tences containing the verbal forms never have on object topic.)

Two verbs which follow this "defective dative" conjugation are
kiktd 'to wake up, to awaken', and hakfthy 'to get dressed, to dress'.

Here are the conjugated forms of these verbs. Learn them:

kiktd hak{thu
1. wékta 'T woke up' 1. hawéthy 'I got dressed'
2, yékta 'you woke up' 2. hayéthy ‘'you got dressed’
3. kikté 'he/she woke up' 3. hakfthy 'he/she got dressed’
1. ykfkta ‘'you and I woke up' 1. ha?@kithy 'you and I got dressed’
1. ykfkta pi 'we woke up' 1. ha®fkithy pi ‘'we got dressed'
2. yékta pi 'you woke up' 2. hay&thy pi 'you got dressed’

3. kiktd pi ' 'they woke up' 3. hakithy pi 'they got dressed’
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The verbs we know so far which follow the dative conjugation are
hakfthy 'to get dressed', kiché 'to invite', kichfi "to give back',
kikslyA 'to remember', and giggé,'to wake up, to get up'. Some of
these verbs can take all of the object pronouns, but our practice of

them will be restricted to the forms with a 'him' or 'her' objJect.

19GD3, Cued Integration Drill. Your teacher will give you a dative

verb snd one or two English pronouns. Make a Lakh&ta dative verb
form which includes the pronoun or pronouns.
Model
Teacher: kiksfyA, I-him

Student: wéksuye

1. kiksfyA, I-him 9. hak{thy, I

2. kiktA, you | 10. kichfi, you (pl)-him
3. hakfthy, we 11. kiktA, I

L. kichfi, you(pl)-it 12. kich8, you and I-him
5. kich8, they-him 13. kiksfiyA, you (pl)-her
6. kikth, we 1k, hakfthy, you

7. kiks{yA, she-him 15. kichfi, they-him

8. kich§, you-her 16. kiktA, you (pl)
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19GD4. Translation Drill. Translate the following sentences to Lakhéta

or English, as appropriate.

[\+]

10.
11.
12.
13.
1k,
15.
16.
17.
18.

19.

Model
Teacher: Do you remember him?

Student: Y&ksuya he?

Do you remenber him?

Nahg§héi hayéthy sni he?

Wake up! Get dressed!

Did he already glve it back to him?
Tuwéd hé kichd he?

Bob kiksfiye sni.

When did you wake up?

They said they'll invite him.
Théhiygki yeths, hawéthy kte.
Do you (pl) remember her?
Htéleha ykichu pi.

Ehgni kikté pi.

Kich@i pi yo!

Let's give it back to him.

My uncle invited him.

Thok&ta okd ki ykfcho pi kte.
Tuwé hé kikslya pi he?

Nehghci nuk& hg he?  Kiktd yo!

Where is your cousin? She is getting dressed.
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19G3. The T-words tbkecs and tdkheskhe. In recent dialogues we have

learned two new T-words: tdkeca and tdkheskhe.

19G3.1. T8keca (t8kia in fast speech) in a guestion means 'what kind of?'.

Tt is used for obtaining descriptive information sbout inanimate topics.

Tékeda is reduplicated tdkedakeca; it is a stative verb, and it can be

used in all the ways stative verbs are used. When tdkeca is in a
comment, it is often understood as 'what is wrong with?' rather than as

'what kind of?'. Look at these examples:

Hé tékeca he? - 'What kind is it?' ('What is wrong with it?'}

HE 0%8wa t8kcéa he? '"What color is it?' ('What is wrong with that
ecolor?!')

PSithS. tbkcakca etd 'What kind of beads do you want?’

yach{ he?

In the reply to these questions, a stative verb would appear in
the sentence where tdkeca stends in the question. Here are possible

replies to the above questions:

H& thka. 'Tt is big.'
HE thd. "It is blue.'
PSith6 Sash et§ wachf. 'I want some red beads.'

Tn a statement (rather than a question) t8keca means 'some kind of':
Chiyéku ki iyéchikiygke tbkeca wg oph&thy kéya pi.
'"They say his older brother bought some kind of car.'
PSithé Sasi thagthfka t8kcakea eyh ecéla iyéye.

12411 she found was some kind of big red beads.'
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19GD5. Question and Answer Drill. Your teacher will make a statement

about something in Lakh&ta. Pretend that you did not hear all of the
statement and ask a question using tékeca to obtain the informsation you
missed. Remember that you will have to reduplicate t8keca sometimes,
and that you may have to mske other changes in the sentence also!
Trapnslate your question to English.
Model
Teacher: Ind hah{ita suté et§ chf.

Student: ¥Nih{ hahiita tdkeca et§ ch{ he?
"What kind of thread does your mother want?'

1. Yné hehte sutd et§ chf.
2. HB wichéSa ki iyéchikiygke othéfika wg yuhd.
3. Oyéte ki hend owbte thipl wasté wgzi olé pi.
b, Mfla wg sutd cha y ozgzgglepi ki yugh.
5. Thibléwaye ki wicazo lechdla wg iyéye.
6. Ogle ki 18 othéhike.
7. Hoks{la ki naz{spe thanfla wg y iglékse.
8. Psith6 Sadé et ophd?ythy uchi pi.
9. Iné chuwignake sipa wg kége.
10. Wispgye ki 1€ khdte.
11. Chiksfwaye ki wlyute phé wahtéla sSni.
12. Wéwapi wastéste etd olé pi.
13. Cheg ki hend hiskaska.
14, &ind thggthfka eyd u o7fc?ipemni pi.
15. 0z§zaglepi th§ka wa blech he.

16. Asfpi ki 18& osfce.
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19G3.2. Tékheskhe is an adverb. In a question it means 'how?'; in a

statement, tOkheskhe means ‘'somehow, somehow or other'.

Tékheskhe always refers to the manner of a verbal action. The
reply to a tBkheskhe question may contain an adverb or an adverbial
phrase (8G3) in the same place in the sentence as t8kheskhe stood in
the question. The reply might also consist of an entire sentence con-
taining a verb which specifies how something was done. Look at these
examples :

1. T6kheskhe niglzaza he? 'How did you wash yourself?'

Mni snf y miglizaza. 'T washed myself with cold water.'

2. Iyé&chikjygke nithéwa ki tdkheskhe {ygka he? 'How does your car run?'
Iyéchikiyeke mithéwa ki sicéys {ygke. 'My car runs badly.'
3. Hghépi ki tbkheskhe ya?{i kta he? 'How will you come tonight?'

Chiyéwaye kichf wa®d kte. 'T'11 come with my older brother.'

. WakS{da ki 1& tOkheskhe blecid hg he? 'How did this dish get broken?'

Mni kh8ta q blech he. 'Tt was broken by hot water.'

Owgka 61 ygké cha sf y wanf nawéblece. 'It was sitting on the
floor and I accidentally
broke it with my foot.'

Here are two examples of the use of t6kheskhe in statements:
0z4zaglepl ki t8kheskhe blecé he. '"The window was broken somehow.'

Ey& to&kheskhe wa?f kte. '"Well, I'11 get there somehow.'
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19GD6. Transformation Drill. Your teacher will mske a statement in

Lakhéta. Ask a question with t8khesSkhe which goes with the teacher's

statement. Translate your question to English.

Model
Teacher: Ch§ ki naz{ispe y kakséksa pi.
Student: Chg ki tékheskhe kakséksa pi he?

'How did they chop the wood?!

1. Eh% ki naz{ispe y kaks&kse pi.

2. Zgzd ki mni khéta p yugf.

3. Hend iy&chikiygke ognd hf pi.

4. Ochéthi ki Sichya waSpdye.

5. Wikhdskalaka ki 1fla tay§ wachf pi.

6. Waksfca ki wanf yubléce.

7. Hé wich&sa ki yuphfya Sahfyela iy8.

8. Sfkawakhg ki wfkhg y olfispa he?

9. Infwaye ki wigli?ykegapl ki wigli y kége.
10. ThahgSiwichéwaye ki syk®4kaygg ahf.
11. Khysfwaye ki wfkhalye ki y Spg?ic’iye.
12, Atéwaye ki khiiza owéygke.

13. Wich{cala ki thibléku kichf iy&ye.
1k, Wakh&lyapi ki wiyatke y yatkg pi.
15. Syhpéla ki iyéchikiygke y nat?é.

16. Hoksfla ki masbphiye ektd indhni yé.
17. Hené k&khiys yuphiya thi pi.

18. Thoskéwaye ki nazfispe y iglékse.
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SUMMARY

Verbal modifiers of indefinite nouns are used in two patterns

which depend on the semantic closeness of the noun and its modifier.

Some transitive and intransitive verbs follow g conjugational pattern

called the dative.

The T-word tdkeca means 'what kind of?' and is a stative verb;

the T-word tbékheskhe mesns 'how?'! and is an adverb.
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Unit IV
Lesson 19
Long Dialogue
customer fitdleng 181 chuwfgneka wg wasté yagndke.
Clerk 0?6wa tbkca he? L& & he?
Customer EyéS thothdlake k?y. HE, hé &.
Clerk Nak{ tek@l is§m yach{ he?
Customer H§. Ogle 8% wgz{ mihf{gne ki chiwékhiye.
Clerk Walé, 181 dgle ki ygké. Sadé ki hend vastéyalaka he?
Customer H§. Athgkake ki iwdcu kte. Ténakca he?
Clerk Mézaski napc{yyka. Owépemni kte.
Translation
Customer Yesterday you had a pretty dress on display.
Clerk What color was it? 1Is this it?
Customer Well...it was sort of blue. Yes, that's it.
Clerk Would you like anything else?
Customer Yes., I want a shirt for my husband.
Clerk Here are the shirts. Do you like these red ones?
Customer Yes. I'11 take the larger one. How much is it?

Clerk Nirne dollars., I'll wrap it up.
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SEMANTICS

Expressing sccompaniment in Lakh&ta.

It often happens that several persons participate in the performance
of some activity. It is usually possible to view the joint activity from
more than one viewpoint, and there are usually several ways to report it.
Look at these English examples:

1. Ray and Bob work there.

2. Ray works there with those men.

Tn the first example the participants in the work have equal impor-
tance. This is shown by the fact that they are mentioned together, and
by the fact that the verb is plural, as is required when speaking about
several people at once. In the second example, Ray is given more
prominence than those men. Notice that Ray is mentioned first, at the
head of the sentence, and that the verb is singular, agreeing in number
with Ray.

Sentences of both of these kinds are used in Lakhéta to talk about

persons doing something together.

1981. When the participants in an action are regarded as equally impor-
tant, they are all mentioned as topics and strung together with a na 'and'
between each. A single topic marker serves for all:

WichéSa na w{ys na wakhfyeza ki wach{ hg pi.

"The men and the women and the children are dancing.'

'"The men, women, and children are dancing.'
Tn Lakhota na can not be omitted between some of the topic nouns as and

can be in English.
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The joint nature of the activity can be emphasized by adding kchi.
to the verb:
WichéSa na wiys na wakhyeza ki kchfwachi pi.

'The men and women and children are dancing together.'

1982. When the participants in an action are of different importance,
the result is sentences like our second example: 'Ray works there with
those men.' The 'with'! idea is expressed in Lakh&ta by a postposition,

of course.

1952.1. When prominence grouping is intended, accompaniment is expressed
according to the following pattern:

More prominent + Less prominent + postposition + verb
topic topic

There are actually two postpositions which are used in sentences of this
kind. Both mean 'with'. The two postpositions are kich{ and 8b. kichf
is used when the less prominent topic is singular, &b is used when the
less prominent topic is plural. The verb agrees in number (singular or
plural) with the more prominent toplc. Look at these examples:
Inéwaye ki chuwéwaye giégi_wigli?gkééapi kéga he.
"My mother is msking fry bread with my older sister.'
Robert atkfku kichf hi.
'Robert came with his father.'
W{ys ki wakhiyeza ki &b wéspi pi.
'The women are picking berries with the children.'
Hé Psfloka ki hoksfla ykfthawa pi ki &b g11.

'"That Crow came home with our boys.'



HE B B E E BE A E

E B R B B E 5

E = =

E =

19-19

19S82.2. Either of the toples, or both, may appear as affixes on the verb,
rather than as separate words. When this is so, the more prominent topic
is represented by a subject affix, the less prominent topic by an cobject

affix. There is an exception: wichs is not used when the less prominent
topic ts a third person plural. It is actually not needed, since &b indi-

cates the plurality anyhow. Here are some examples with affixes as topics:

Kich{ wah{. 'T came with him.'

Kichf mayfke. 'He sat with me.'

Kichf mayénski kta he? "Will you sit with me?'

Kichf wa®{yuta pi kte. 'We will eat with her.'

Ob Shiyé pi wach{ Sni. 'T don't want to go with you.'
Ob wayfksu he? 'Did you do beadwork with them?'
Bb yaké yo! 'Sit with them!'

Ob k4 pi. "They are coming home with them.'

1952.3. A mixture of word topics and affix topics may also be used. The

topics are underlined in the examples:

Wichasa na hoksfla ki 6b wanfwe.
'I swam with the men and the boys.'
HokSfla ki kich{ mayfka pi.
'"The boys sat with me.'
Mary 8b niy§ pl he?
'Did Mary go with you?'
Wich&3a eyd 6b wawfchablake.

'I saw some men with them.'

(widha in this sentence agrees with wich8sa eyé, the object topic, not

with 8b, which refers to the other participants in the action.)



19--20

1953. Another kind of joint action is illustrated by this English sentence:
3. Ray is playing with his dog.
This sentence looks exactly like sentence 2 in section 19S1, but
its meaning is different. Not only is Ray more prominent, but he
sctually dominates the other participant in the play (his dog).
Accompaniment where a dominance relation exists is expressed ac-
cording to the following formula:

dominsnt , dominated yuha

or + verb
topic topic 1uhé
Sentences like this mean literally 'A, having B, does ' gluhé

is used when the dominant topic owns the dominated topic. The main verd
agrees in number with the dominant topic, while yuhé agrees in number
with the dominated topic.

Hoksfla ki S{lka ki gluhé SkAte. 'The boy is playing with his dog.'
Hoksfla ki S{ka wg yub& skate. 'The boy is playing with a dog.'

Hoksfla ki S{ka ki wichégluha skdta pi. 'They boys are playing with their
(own) dogs.'

Hoks{la ki Sfka eyd wichSyuha Skéta pi. 'The boys are playing with some
dogs.'

This construction is almost never used when speaking of human
participants in an action because of the strong dominance relation which
it implies. When the participants are all human, one of the two other
constructions described above (1951, 19S52) is preferred - unless, of
course, the dominance of one of the human participants over the other is

real and should be expressed.
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The construction msy also be used when the dominated topic is inanimate:

Wakhfyeza ki thépa wg yuhd Skéte. "The child is playing with a ball.'
M{ls yuh§ skéte sni yo! 'Don't play with knives!'
MAzaské ki yuhd t8khah?g. 'He disappeared with the money.'

Note that the inanimate topic is still a kind of participant in
the action, rather than a mesns or an instrument by which the action is
accomplished. This distinction is very important, because instrumentality

is expressed in other, different ways, as you know (18Gl).

19Sk. To test your understanding of the expression of accompaniment in
Lakh&ta, and to give yourself practice, do the following translation

drill.

195D1. Translation Drill.

1. The man asrrived with his friends.

2. Who did you eat with?

3. The boys are playing with a red ball.
L, I"11 sit with you.

5. What did you open the window with? -
6. Did your mother go to town with you?
7. The girls are reading with them.

8. I'll take the children with me.

9, Are you taking the men with you?

0. How did you get here? I came with my aunt.
11. I bought it with my own money.

12. She washed the dish with hot water.
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10.

11.
12.

13.

1L.

15.

TRANSLATTON EXERCISE

My cousin has bought & new red dress. She is getting dressed now.
What color is your pen? It is sort of bluish.

I saw some very pretty glirls at the dance on Saturday. Do you know
who they were?

This is my husband. Do you remember him? Of course I remember him!

I put the big bowl on the table. The little bowl is still in the
cupboard.

Do you like to read? Yes, last summer I read several good books.
When did you wske up this morning? I woke up at 7 o'clock.

Your mother has burned herself on that old stove. Why don't you buy
a new stovel

I suppose that some mean boys hurt your son? No, nobody hurt him.
He accidentally hurt himself,

Who gave that new black pen to Bob? No one, he likes new pens and
he helped himself to it.

What kind of rope do you need? I need a large, strong rope.
Children shouldn't play with knives. They can cut themselves.

My mother bought some red beads so we will do beadwork with her
tonight.

The children and I ate up 3 large watermelons. We were all very
hungry.

Did you find a small red book? That is Bob's, he was looking for
it. Why don't you give it back to him?
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athikakA

chikhiyA

¢h{tokh, ch{tokha

chuwignaka

iyékiyA
xichi
kikslyA

k7y
mihigna
nih{

&h7gsich

o?dvwa
psithé

ptécela
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Lesson 19

VOCABULARY

'to be larger, to be bigger' amithakake 'l am bigger',
a’(thagkaka pi 'we are bigger'

'to want something for someone’ Ehiwékhiye 'T want it for
him', ch; gkhiya pi we want it for him, he wants it for
us, they want it for us'

'certainly, of course’
'dress'
'to place, to put' wagnaéke 'T put it', yendka pi 'we put it!

'thread'

'to get dressed' hawéthy 'I got dressed', ha’(kithy pi 'we
got dressed'

*to find one's own' iyéwakiye 'I found my own'
iyé?ykiya pi 'we found our own'

'to give somegthing back to someone' wéchu 'l gave it back
to him', gklchu pi 'we gave it back to him'

'to remember' wéksuye 'I remember him, it', ykiksuya pi 'we
remember him, it, he remembers us, they remember us'

Enclitiec which marks a strong assertion.
'my husband'

'your mother'

'to do evil deeds, to act badlx, to be mean, to be disagreeablc'

oh°qma51ce 'I am mean' h’q? 51ca _pi 'we are mean’
oh”q51cﬁ is redupllcated oh°q31g51cA

'color'
"peads'

'to be short in stature, to be shert in lengtn manteElea '1
am short'. gptecela pi 'we are short' ptecela is reduplicated

pteptecela.



than{la

thawicazo
thothdlakA
tékeca
wanfl

i
wastela

hd
wlcazo

way

'to be hard, to be tough; to be strong' masQte 'I am
tough', ysGta pi 'we are tough' With animate topics,
sutdA refers to moral qualities; with inanimate topics,
to strength and durability.

'to be old, to be dilapidated' thanfla is used only
of inanimate things. It is reduplicated thgnignila.

'his, her pencil; his, her pen'

'to be bluish, to be greenish!

'to be what kind of? to be some kind of'
'accidentally’

'to be cute, to be pretty in a charming or endearing
' niwastela 'you are cute!

'pencil, pen, writing instrument'
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UNIT IV

Lesson 20

Memorize the following dialogue:

Scépha!  Iyéchikiyake nicaptays pi onéwah?y k?y héhg yus?{yemaye!
Lila hei ksfiyeniye sni he?

Hiy4d. Istd nuph{ makiwe¥j na thuchihu téna nak{. Bob istd sgni

nak{ kawége. WA?7yphi pi ykic?ila pi.

Tékheskhe nicéptaya pi ki yéksuya he? udchel yek#ga pi sni kj wasté!

HiyA, iyé ech®l héchel kdga pi. WNuph{ itomni pi. Ukiye &%eye
gglé pi ki &1 tékuni sicAya sni.

ymé ki {thy pi he? Hend%ys kah{hpeniyg pi k?y Shakab makhizita
oméhel iydya pi kéye.

Hg. Bhoksdyuhd ki hey& omakiyaka pi. Hen&%ys ymd glindphe Ayas,
yma ki mnit?é.

Translation

'Sister-in-law! I was stunned when I heard about your automobile

accident! You aren't badly hurt, are you?'

'Yes, I am. Both of my arms are broken, and several ribts besides.
Bob has an arm broken too. We consider ourselves lucky {to bec

alive).'

'Do you remember how you wrecked? I hope it wasn't your fault!

(It would be well for you not to have done it that way!}'

'No, it was their fault. (They did it the way it was done. )
They were both drunk. For our part, we were Just going home and

hadn't done anything wrong,

"Were the others injured? After the two of them hit you they

say that they went into the river.'

'Yes, the police told me that. One of the two got out but the

other one drowned.'
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echiha
ehatagha
et4ha

hani
heh4tghg
hehayg
het§hg
ithékabni
fyohakab
mas?akiphA

tohgys

Additional Vocabulary

'while'

'since’

'since’

'before, while...not yet'
'since'

‘so long'

'since'

'before, while...not yet'
tafter'

'to call someone by telephone'

‘as long (as)'
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20Gl. Adverbial Clauses of Time. Both English and Lakhéta sometimes

express adverbial notions with entire sentences. {Review the use of
single word adverbs and adverbial phrases, 8G3, if you have forgotten
the details.}

Whole sentences which are part of a larger sentence are called
clauses. Here are some examples of English adverbial clauses of time.
The time clause is underlined.

I will pay you when I get my check.

I recognized him when T opened the door.

They will arrive after the sun has gone down.

Did you get home before it pgot dark?

We can not leave until they give us permission.

While we were on the way home, we had a flat tire.

Whenever I have money I eat out.

We left as he was arriving.

He has been ambitious since he was very young.

Fach of the above sentences has two clauses, one underlined, one
not. Clauses like those which are underlined are called subordinate or
dependent clauses. This name refers to the fact that this kind of

clause sounds incomplete if spoken alone. The other clause in each sen-

tence is called an independent clause. These clauses are called indepen-

dent because they can usually be spoken alone, without the dependent
clause, and be understood as complete sentences.
In this lesson we will learn how to form Lakhéta sentences which

contain dependent clauses expressing notions of time.
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20C1.1. One group of dependent clauses of time corresponds to English
dependent clauses introduced by when, whenever, or as long as. Some of
these clauses begin with a Lakhdéta t-word used in an indefinite sense.
The t-words used in this way are ggg@; 'when', 'whenever', and Eggéxg
'as long'.

In their fullest form, sentences which contain a dependent clause
of this type have both clauses introduced by a time word. Look at the

following formulsic representation of such a sentence:

Dependent Clause Indepandent Clause
toh@l... hehgl...

'when'... 'then'...
tongl... chéna (sSna)...

'whenever'... 'then'...
tohfys. .. hehiya

‘as long'... 'so long'...

You will recall from our study of t-words that Lakhdta has two words
which correspond to English 'when' (8Gl). toh&l in a question refers

only to hypothetical events, téha to real events.

In dependent clauses of time, only toh@; is used. When the reference
is to real events no time word is used. Thus, in the Lakhéta translation

of English -~ When he got home, he called me.--- there is no equivalent

for English when: Khi k?y héhg mas®&makiphe.
In everyday speech, most Lakhéta speskers drop one or both of the
time words from clauses even where they are needed in the fullest form

of the clauses.
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The example just given illustrates another characteristic of
Lakhéta dependent clauses of time: the dependent clause is topicalized.
In the above sentence the topicalizer is k%y.

When the deperdent time clause refers to a specific instance of
something, the clause is topicalized with ki if the event is hypothetical,
k?y if it is factual. When the dependent clause has general reference,

héna sna whether the events are

a4

the clause is topicalized by china or
hypothetical or real.
A few examples will show you in a clear way how sentences of this

kind are formed. Study the examples carefully:

Dependent Clause Independent Clause
(Toh&1) khi ki (heh§l) mas®émakiphi kte.
'When he gets home (then) he'll call me.'
Tohfya hiku ki kich{ thi ki hehfys wakémna.
'As long as he lived with he made money.'
his mother
Toh§l ¢h{ chéna heh§l thakhSlaku ki wikiyake.
"Whenever he wanted to (then) he talked to his friend.
Kni k?%y héha mas”&makiphe.
'When he got home {then) he called me.'
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20GQ;;_ Integration Drill. Your teacher will give you two short sentences.

Combine the sentences into a single sentence. One of the original sentences
should be a dependent clause, the other an independent clause. Translate
your sentence to English.
Model
Teacher: Ic&mna. Osni.
Student: Toh§l icmna chéna sna osn{.

'Tt is cold when it snows.'

1. Icémna. Osni.

2. Wflazo ki iyéwakiyj kte. &hic?d kte.

3. Hé wayhtke. HE wéwaSi ech{i okfhi sni.

L. Uképtayas pi. ﬁ’qthg pi.

5. Wabldwa. Nebraska ektd wa’( kte.

6. Hend wayéwa gli pi kte. Owichawakiyaki kte.
7. Htélehg wdwapi théwa ki iyAcu. Taku tdkhanu he?
8. oOkihi. Hé w{ys kj wakhdlyapi vatké.

9. Blokéhg walhipi ki ektd nicho. Ani®{ he?
10. Apéhg niglikse. Phezlita et§ iy&cu he?

11. Wakhfyeza kj Skéta pi. Awichayustg sni yo!
12. faz4 ki yug chi. Zazd ki kawége.

13. Kaptéys pi. Chakséyuhd ki owichayuspa pi.
1k, He wgldke. HE yéksuya he?

15. Hend makhizita ki omfhel iyaye pi. flend glinépha okfhi pi sni.
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20G1.2. The other group of dependent clauses of time s formed with a
subordinating expression meaning 'while', 'until','since', 'before', 'after’,
ete. As in the first group, the dependent clause is normally topicalized,
with the subordinating element as the last word in the clause. But in
everyday speech the topicalizing word is almost always dropped. The in-

dependent clause has no special word marking it as independent.

As usual, a few examples will show the patterns best:

Dependent Clause

Waglé (ki) &L
While I was going home
Magézu (ki) echfhs
While it was raining
¥kni (ki) fyohakab
After he got home
Ya?i sni hani
Before you come
T%& sni ithdkab
Before he died
Wowapi mithéwa ki iy&cu sni hgnf
Until you get my letter
yelf pi (ki) hetihe
Since we got home
Hf pi ki vahéhel

By the time they arrived

Independent Clause

mah{fipay{ na {thymic®iye.
I fell and hurt myself.
mahél yygks pi.
we stayed home.
mas?amakiphe.
he called me.
mas®apha yo!
call!
he omédkiyake.
he told me that.
hiyd sni yo.
don't come.
hena wq,wic':ha'hllyq,ka pi sni.
we have not seen them.
wa?Qyuta pi.

we had started to eat.
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Note that all of these subordinating words are used essentially
alike. Some additional information about each one is necessary for
correct use, however.

To express 'while', either &l or echijhs can be used, except that
edhijha can not be used if the subject of both clauses is the same.
Compare these examples:

WichéSa ki w{ys kj wbwasi ech{ pi ki echihg low§ pi.

'"The men sang while the women worked.'

Wiyva ki wéwasi ech pi ki &1 low§ pi.

where

T 4 t
The women sang {while} they worked.

The subordinated verb may alsc be placed before the main verb,
without any subordinating word. This is comparable to the use of the
infinitive in some English sentences.

W{ya kj lowd wowasi eEh@ pi.

"The women worked while they sang.'
Compare this with English sentences such as the following:

They cams to harvest wheat.

He failed to succeed.

'After' is expressed by either Shakab or Iyohakab. ivohakab

indicates a time closer to the preceding action than &hakab.
'Before' and 'until' are expressed by ithSkabni and hgni. The

verb in the dependent clause must be negative. Look again at the

examples of ithdkabni and heni on the preceding page.
'Since' is expressed by ethha, ehdtahg or hetfhg, hehltshs. The

meaning of these words is basically the same.
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20GD2. Integration Drill. Your teacher will give you two statements

20-9

and a subordinating word. Combine the two statements into a single

sentence, subordinating one to the other by using the subordinating

word.

10.
1l1.
12,
13.
1k,

15,

Translate your sentence to English.

Model

Teacher: Ugld pi. Maphzu. echihg

Student: UYgléd pi (ki) eéhﬁhg magézu.

'It rained while we were on the way home.'

yglé pi. Maghzu. echfhs
Hena Pine Ridge ektd I pi. Kaptgya pi. Iyohekab
Igmila ki wéte. Oygke &1 iyQke. O&hakab
Nistfmi kte. Oz§zgglepi ki yugé vo! hani
Makh{zita mahél iy&ya pi. Kaptéva pi. ithdkabni
Hé glf. Mas?amakiphe sni. hetéhs
Wayéta he? Waldwa he? &l
Yahfyu pi kte. Mas?&?ykipha pi yo! heni
Bob istd kawége. HE wbwasi echij okfhi sni. hetfghg
ykfihiza pi. Chgksdyuhd ki wg”{ygka pi. echiha
Wa®(yuta pi kte. Othfwshe ektd yw§ pi kte. ithékabni
W{ys kj waksf pi. LakhStuya pi. &1
Knoskélaka ki mnipfga ki iyiha yahépa pi. Itémni pi. &hakab
Hé §thy. Phezftawich8sa kj I. fyohakab

Waehipi ektd hi kte. Owka luzéza héci. hani
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206D3. Translation Drill. Your teacher will give you a sentence

either English or Lakhdta containing a dependent clause of time.
late the sentence to the other language.
Model
Teacher: Ugld pi &1 ykéotgyg pi.

Student: We had a wreck while we were going home.

1. Ugld pi &1 yképtayg pi.
2. Do you read when you go to bed?

3., Hé wdwapi kdge sni hani mas?8&makiphe.

in

Trans-

L. Othfwahe ektd wa?{ k?y héhg mAzaskd mithéwa ki iyéwekiya owdkihi sni.

5. When we get home I'll call you.

6. He has to stay in bed as long as he is sick.

7. Thibldwaye ki Chicapgo ektd iy8ye ki hetfhg wgbléke sni.
8. Where have you been staying since you came home from school?
9. Tohil mnipiga blatkd china sna khils améye.

10. FEat something before you leave for school.

11. Magzu echihg ykistima pi.

12. Tohdys masté ki thimd hiyd pi sni yo!

13. Before we bought this house we lived in town.

1k, Right after we got home he called us.

15. We had a wreck while we were on the way to Sioux City.

16. Magézu Sni ki ithSkabni 1fla wak{yghothy ne wakiystywg pi.
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20G2. Several words are used in Lakhfta when speaking of just two
individuals. By the word chosen, the speaker can refer to both of the
pair, or to only one. Some of the words have both an affirmative and

a negative form.

20G2.1. Special forms of the demonstrative oronouns (362} mre used vhen
the reference is to two individusls. These forms are called dual, a word
which comes from the Latin word duo 'two'. Slightly different dual forms

are used on the different Sioux speaking reservations. Oglalas use these

H B E B B E EE NS
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forms:
lendys 'these two'
henéys 'those two'
kand?ys 'those two yonder'

Other words which you may hear are lené%os, len&yos, lenf?os, leniyos,

etc. Look at these examples of dual demonstratives:
Lend?ys yach{ he? 'Do you want these two?'
Hend?ys wa’Qygke pi. '"Those two saw us.'

Khokhéyah?gla ki kand’us kichiza pi. 'Those two chickens are
fighting.'

Associated verbs are not reduplicated. Compare these sentences:

Knokhéyah?gla ki lenéd thesthike pi. '"These chickens are big.'
Khokhéyaﬁ’@la ki lené?ys thgka pi. '"These two chickens are big.'
Thasph ki hené os{gsice. '"Those apples are spoiled.'
Thaspé ki hend?ys osice. 'Those two apples are spoiled.'
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20GDh. Transformation Drill. Your teacher will give you a sentence

contalning & singular or & plural topic. Repeat the sentence, changing

the topic to dusl. Translate your sentence to English.

ro

10.
11.
12.
13.
1k,
15,
16.

Model
Teacher: Hoks{la ki lend tékheskhe iglfiksa pi he?
Student: Hoksila ki lend?ys tSkheskhe igliiksa pi he?

'How did those two boys cut themselves?!

HokSf{la ki lend tdkheskhe iglksa pi he?
Cha?8kayakapi ki hend cigefk?ala.

Hé wablake sni.

Chgthipi kj k& tuwd théwa he?

Khokhéyaﬁ’qla chépa ki lend owigha’qkohi kte.
Wakhéyeza ki 18 tékuwe chéya ha he?

Ataleha hoksila ki kand ykh{za pi.

Sgkawakhi ki hé thukdsilawaye ki théwa.

Hépa ki 1é thanila.

Nih{ chuwigneka ki hend ophéthy he?

Ptegléska ki kané leksivaye ki ophéwizhathg Ehi.
Lakhdta ki kA& tdkhiya iylya he?

H& khoskélaka ki tékheSkhe makhfzita etd glindpha he?
Wasfcu kj hend b yki pi.

WikhGskalaka ki 18 1fla hei {thy he?

Wichdsa ki kd Smakiye.
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2062.2. Umé means 'The other of two,' '(the) one....the other,' 'either’.

Look at these examples of the use of ggé:

ymd (ki) ni.
Umé wichdsa

. ki hf.
Wichdsa ymé
Lend?ys yma iefi wo!

Wich4sa ki ymé hi.

ymd t?§ ne wnd 1{la khiize.

'"The other (of two) came.'
"The other man {of twoe) came.'

'Take one (either) of these two.'
'"One of the two men came.'

"One (of the two) is dead and the other

is very sick.’

Notice that when ymi alone is topic, ki may be used or not. Notice

also that vhen ymd is not separated from the noun by ki, it can come

either before or after the noun.

The position of ggé in the sentence is the key to its meaning,

When ymé is followed by a topic marker (or when a topic marker could

follow), it means 'other'. When qgé_follows a demonstrative or ki, it

means 'one of two'. When ym& is used twice, it means '(the) one...the

other'.

Qgé can also mean 'the others' when the reference is to things which

are clearly plural.

Wakhfyeza ki hend?ys nahéﬁéi khGiza pi éyas, ymé ki tayg pi.

"Those two children are still sick, but the others are well.'

Thaspa thagthika ki thebyé éyas, umé ki oyépte.
& thye 5y @ma

‘He ate the big apples but he left the others.'
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20GD5. Response Drill. Your teacher will mske a statement about one

several people or things. Ask about the other or others.
Model
Teacher: Khokhéyaﬁ’gla ki 1& Epé.

Student: Khokh&yah®gla ymé ki khS sSp§ he?

1. Khokhéyah?gla ki 1€ sSpd.
2. Hend wichdsa ki Laxhéta pi.

3. 3pésniylita pi ki lend wastéste sni.

®

L, L& wiya ki thawichazo ki iyékiye sni.

w{ye ki wakhdlyapi chi.

11

5. H
6. Sikawakhj ki nim wawichablake.
7. Wakhéyeia kj nah§hci wayéwa pi.
8. Wichasa ki waz{ wéwasi ech.
9. Thalé ki lend othéhihike.
10. Wichdsa itémni waz{ mnit?é.
11. Wikhdskalaka ki w@Ei wasté la yeld.
12. Wakhgyeza k} niim ehgni hakithy oi.
13. Hépa sépa ki than{gnila.
14. Khoskflaka ptécela ki wéksuye sni.

15. ftéleha sykdwaye ki waz{ glf.

[3
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20G2.3. 'The negative form of ym is ymanj:
Uméni h{ sni. '"Neither came.'
Uméni wach{ sni. - 'I dont want either fonge).'
Wichase ki yméni hf sni. '"Neither (one) of the men came.'

Uméni can never be used with plural meaning.

20GD6. Substitution Drill. Your teacher will give you a sentence containing

Hﬁéi_or ggiigi. Repeat the sentence, replacing these words with ymé or
QEEEL. Be sure to make any additional changes which are necessary.
Translate the sentence to English.
Model
Teacher: #?%ckhd ki waz{ hi.
Student: H?%ckhd ki ymé hi.
'One of the two singers came.'
1. H%okhé ki waz{ hi.
2. Wgz{ni mnit®é sni.
3. Chuwfgnaka ki wgz{ nic?i he?
4. AgGyapiskfiyela wezi icii wo!
5. HokSfla ki hend wgzf skéte sni.
6. Zfkawakhd wazfni ollispe Sni he?
7. Wazini wahtéwala sni.
8. Wazi igliikse.
9. Wichdsa ki weZfni waléke Sni he?
10. Wiéhiéala 3 quI wayfwa he?
11. Mnipfga ki wgzi lahépa he?

12, Wicazo ki wazini iyéwaya owkihi sni.
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20G2.4. nuphi means 'both'. Look at these examples of the use of

auph
Nuphi hi pi. 'Both came.'’
Wichésa ki nuphf hf pi. 'Both of the men came.'
Kané?ys nuph{ ymé icG wo! 'Pake either of both of these two.'

Unlike ymé, nuph{ is never placed next to the noun. It is used as

the topie alone, or as a partitive word.

20G2.5. The negative of nuphi is nuphfni. It's meaning is 'neither,

both...not'.
Nuphini hi pi sni. 'Neither came, both didn't come.'
Wichdsa ki nuph{ni hi pi sni. 'Neither of the men came, both

of the men didn't come.'

Jotice that both yméni and nuphini are translated by English neither.

Jevertheless, the meanings of the two words are different. ymani

contrasts two things, while nuohini ineludes both of two things.
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20GD7. Substitution Drill. Your teacher will give you & sentence

containing iyftha, wazini...sni, or t@kuni...sni.
with nuphi or nuphf{ni.

hené?ys, for example).

11.
12,
13.
1k,
15.

16.

Model

Replace these words

Make any additional necessary changes (hena to

Translate your sentence to English.

Teacher: Khosk&laka ki hend iyliha was?dka pi.

Student: KhoskAlaka ki hend?ys nuphi was”8ka pi.

'Both of these two boys are

KhoSk&laka ki hené iyfiha wasPdka pi.
Wich{cala ki syhpila ki iyfiha wichdchi.
Iyfiha wdwasi eEhQ pi.

Thivi ki iylha skaska.

Hendé iyfiha h{ pi kte séce.

Knfta ki hend iyfiha thebwdye.

Tékuni wach{ sni.

S{kawakhd ki wQE{ni owiéhgkoyuspa pi Sni.
Wéwapi ki iyQha nic?d he?

Wiyatke ki tékuni waksdgnake &1 Q sni.
Ozzaglepi ki tékuni yughga he sni.
Bébela ki wazini chéya pi sni.

Hené wazfni mnit?a pi sni.

Wasklyeca ki iyiha icd.

Mila ki wgzini wastéste eni.

Khokhéyaﬁ’qla ki wgiini ukdhi kte sni.

strong.’
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20G3. Indevendent Personal Pronouns. You have learned so far that the

Lakhéta equivalent for the English personal pronouns I, me, you, he, him,
ve, us, etc. are affixes on the verb.

Separate words expressing these pronominal notions actually do exist
in Lakhdéta, but their use is quite specimlized. In most cases you should
continue to use pronominal affixes to express pronominal ideas in sentences.
We will nevertheless study now several improtant functions of Lakhéta

independent personal pronouns.

20G3.1. The pronoun stem iyé. One set of Lakhdéta words corresponding to

the English personal pronouns is based on the stem iye. Stative affixes
are added to this stem to form the actual prenoun forms:

miyé 'I, me' iyé 'he, him, she, her, it, they, them'

niyé *you' ykiye 'we, us'

Notice that these words are similar or identical in form to the
eonjugated forms of the stative verb Iyé. 'to be the one.' The uses of the
independent personal pronouns and verbal forms are different, however, so
the two are not difficult to keep apart.

This set of personal pronouns has several uses. Two of the most

important are described below.
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20G3.1. The stem EZEI A pronominal form based on iye is oftenr used in
addition to a verbal affix to call additionsl or special atteation to
a person, or persons, already mentioned in the verb. Look at these
examples:

Hé niyé yak@ga he?

'Did you make it yourself?'

KhoSkdlaka ey ykhiza pi éyas, iyé kahbb iydyewicha’yyg pi.
'Some boys attacked us, but we chased them away.'

Miyé hé ophéwathy kte.
'I'11l buy it myself.'

Iyé wasté éyas, niyé nisfce.
'He is good but you are bad.'

Tohdl ykiye uyd pi kta ykdkihi pi he?

'When can we go?'

Notice that English often uses a pronoun form including -self

where Lakh&ta uses a form based on the stem ixé.
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20GD8. Transformation Drill., Add an independent personal pronoun to

the following sentences to call special attention to one of the persons
already mentioned in the verb. The independent pronoun can agree with
any topic. Translate your sentence to English.
Model
Teacher: TSékhiya ni kta he?
Student: Niyé tékhiya ni kta he?

'Where are you going yourself?'’

1. Tékhiya ni kta he?

2. Mnipiga étani yydtkg pi sni.

3. Wichésa ki henad’ys amévha pi.

b, Hend kaptiya vni he?

5, Hé makhizita mah&l iyaya he?

6. Hé Sind wg wasté ich.

7. Slolchiye sni.

8. Thqhégiwizhéwaye ki Lakhbtuys pi sni.
9. Pépa wahtéwala sni.
10. Kichichopi ki Shakab awicha?ykagle pi kte.
11. Taku g onfc?ipemni he?

12. 7z ki yag sni yo!
13. Thuchhu mekéwege sni.

14, Hend%ys wiEhé*gkaptgyg sni.

15. Héchel yakAgs pi sni ki wasté.

16. Mazaskgské napciyyka héhg yeld pi.
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20G3.2. Pronouns with Conjunctions and Postpositions. Pronouns based

on iye are also regularly used when an enumeration of mixed nouns and
pronouns is necessary:
Miyé na niyé na way@wa kj iylha...
'You and I and all of the students...'
A personal pronoun is also used with s?e 'like':

Niyé s?e chebchépa pi. '"They are fat like you.'

When the object of a postposition is a pronoun, an iyé pronoun

is used:
Iyé &b hi. 'He came with them.'
Miyé étkiya thépa ki hiyQ. 'The ball flew toward me.'
Nindpe ki iyé ohléthe iyékiyj 'Put your hand under her
na iwéka icf wo! and 1lift.'

Notions of this kind are sometimes difficult for the foreigner to
express, because such relational ideas are often expressed in Lakhdta
by special verbal affixes rather than by postpositions. Affixes of
this kind will be studied later. A further complexity is that post-
positions are themselves sometimes inflected like stative verbs, so
that the pronominal idea may be expressed in an affix on the postposition
rather than by a separate pronoun form. This process will also be

studied later.
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20G3.3. The pronoun stem ié. A second set of independent pronouns is based

on the stem ié, Stative affixes are added to this stem to form the actual
pronoun forms.

mis 'I, me! ig 'he, him; she, her; it; they, them'

nis ‘you' gkig 'we, us'

This set of pronoun forms is used when attention of & contrasting
kind is called to a pronoun expressed in the verb. Since these pronouns
are not correct without a very specific context, it is wvery difficult to
practice their use. We shall not therefore attempt drills using them,
but you should watch for them in conversation and pay attention to their context.

The stem ;é is used in two other constructions, which can be defined
easily, and the balance of this section will be devoted to these.

One of these constructions has the ié_pronoun followed immediately by
a particle whose pronunciation varies somewhat frem reservation to reservation.
Three common variants of the particle are %eyé, %ey&, and %iy§.

These pronouns are used inclusively, that is, when the person to whom
the pronoun refers is added or joined to a statement about another: 'I,
too', 'you too', ete. Here is an example:

MiS%eyd thaspd waz{ wachi. 'T, too, would like an apple.’

The second construction pairs an ié_pronoun with an iye proncun to
make a strongly emphatic independent personal pronoun. Look at these
examples of this censtruction:

M{s miyé hé wakdge. 'T 4id it myself.'

i; iyé ykéaptays pi. '"They caused us to wreck.'
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206D9. Translation Drill. Your teacher will give you an English sentence

to translate to Lakhdta. Decide whether an independent personal should be

used, and if so, which one. Then translate the English sentence to Lakhéta.

H EE R B E B E D EEE R
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Model
Teacher: Were they injured too?

Student : Ig’eyi gthu pi he?

1. Were they injured too?

2, Did you find it yourself?

3. They did it themselves.

L. Can't you speak LakhSta?

5. Bob didn't give me any money.

6. Why don't you want to dance?

T. My aunts are doing beadwork too.

8. We don't work in Rapid City; we work in Pierre.
9. Where shall we ourselves sit?
10. They won last night.
11. I made the fry bread myself.
12. You, too, should come home tomorrow.
13. We brought the beer; what did you bring?
14, We don't want to go te the basketball game either.
15. Did he have an automobile accident?

16. I have some broken ribs; she has a broken arm.
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SUMMARY

1. A sentence mey be used in a larger sentence to set the time for
the action or state mentioned in the larger sentence. Such a time
sentence is called a dependent adverbial clause. Several special

words are used in constructing adverbial clauses of this kind.

2. A small group of Lakhdta pronoun words is used when speaking of

Just two persons or things.

3. Independent personal proncuns are used in Lekhéta to call additional

attention to a person already mentioned in a sentence.
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Semantics

20S81. Expressing Possession in Lakhdta

So far in our study of Lakhdta we have learned several verbs which
have to do with possession and ownership.

The stative verb Ithédwa (4G2) means that the subject of the verb is
the owner of something which can be owned. Ordinarily Ithawa is used when
speaking of property, for example, such as inanimate objects or animals.
The usual translation for Lakhdta sentences containing this stative verbt is
' is mine' '___  is yours': J&{ka ki hé mithfwa or '_______ _ _did
I §§ka mithéwa ki yahtake 'My dog bit him.'

We have also learned the active verb yuhd 'have' (9G1.1). A better
translation of this verb might be 'have possession of' since it is always
used to state possession which depends on human will. That is, yuhd is
used to speak of vossession of thinegs which belong to people because they
want them and acquire them, as by purchase or by gift or even by theft.
Ownership of things of this kind is always potentially temporary, since
they can be given away, sold, lost, or stolen. In a word, yuh8 is used
when ownership can pass from one person to another.

Still another kind of possession exists from the Lakhdta woint of
view, and this possession is exvressed by still different verbs., This was
mentioned briefly in 13S1.4,

Some things belong to people as a natural and inevitable function of
their existence. The parts of a person's body and the family into which
he was born are part of his biological inheritance. They are his automatical-
ly because he was born. He did not acquire them, and he can not transfer

them to anyone else. This kind of have, not subject to individual will or

desire, is expressed in LakhSta by the verbs yukhi, nicA, and wanicA.
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Fd - -
YuknA means 'to have something innherent' while nicA and wanicA mean

'to lack something inherent'. All of these are stative verbs. GSome of

these verbs have been used in dialogues yo have learned already. Hure

are a couple of additional examples of sentences using these verbs:
Chicéd mayflkhe. 'T have children.'

e Ehiaé wanfce. 'She has no children.'

To summarize: to a Lakh&ta spesker, having a mother or having a
hand is very different from having a horse or having an automobiie.
Relatives and body parts are inherent in everyone's existence, they are
permanent facts of the human condition. On the other hand, horses and
automobiles and many thousands of other things may be a part of a
person's life or they may not. Many times their possession by someone

is accidental, and it is always subject to change.

2052, ‘The balance of this semantics section will be devoted to the

study of the verbs yukhé, nicA, and wanicA.

Here are full paradigms of the verbs yukh@, nicA and wanfcA:

Ay

yukhA 'to have something inherent'
1. mayikhe yylkhe yyikha pi
2. niylkhe niylikhg pi
3. yukhé yukh? pi
nich 'to lack something inherent'
1. manice wnice ynica pi
2. ninfce ninfca pi

3, nfice nica pi
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wanich 'to lack something inherent'
s, L LI s T N
l. mawanice ywanice uwanica pi
Y . T +
2. niwanpice niwanica pi
- P ' gl .
3. wWanilce wanlica pi

2052.1. One of the main uses of these verbs is to indicate the possession
of (or lack of) body parts or relatives.

Eiéé_is ordinarily used when the reference is to something inherent,
that is, something which everyone has, without exception. In effect trnis
is body parts and ancestors: all humans have these things. wanicA is
used when the reference is to something inherent which one may (acciden-
tally) never have had: brothers, sisters, cousins, or descendants.

This distinetion is not always consistently made. Some speakers mix
nicA and wanicA when speaking of relatives.

Iﬁhhé_éﬁl is also used to state the lack of something inherent.
Eié&_and wanficA are negative in force as they stand. Some speakers,
however, prefer to use égi_with both anyhow.

To state the possession (of lack) of a body part or a relative, the
noun is usually used with the verb without a topic marker. The third

person possessed form of the noun is used in these constructions. (We

will study the formation and other uses of possessed nouns in the next unit.)}

81 maylkhe. 'I have feet.'

Atkiiku niylikha he? 'Do you have a father?'

H{ manice. 'T don't have any teeth.'
Thibléku mawinice. 'T don't have an older brother.'

If a number or a quantifier is used, these are used without a topic

marker:
Napé nim may{ikhe. 'T have two hands.'
Ehiéé zépta yukhd pi. "They have five children.'
Chiyéku téna niylkhg he? 'How many older brothers do you have?'
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In English, a broad range of (adjectival) modifiers can be used in
sentences of this kind: 'I have long hair, she has brown eyes.' In

Lakhdta these notions are expressed without a verb of possession: Phehi

mahfskaska 'I have long hair.' Isth ki gigf 'She has brown eyes.' This
can also be done when the modifier is a number: Napé€ manipa 'I have two

hands.' Chicd z8vota pi. 'They have five children.'

2082.2. The basic meaning of xgggé is more nearly exist or be than have,
and a closer translation of sentences containing yukhA would probably be
'A _ exists for ____ ', as 'A head exists for me.' 'This is of course
not the normal English way to express this notiom, so such a translation
was not suggested.

The reason for mentioning tnis now is that yukhf end wanich are
oftsn used in sentences wnich state the existence of something or its
availsbility for use. This idea is expressed in English by there is {a),

there is (some), they are (some), and there is no, there isn't any, there

aren't any, Heres are some English examples:
'There is a horse.'
'There are some horses,'
'There is some bLread.'
'"There aren't any horses.'
"There isn't any bread.'
"There is no bread.’

To express this idea of geueral existence, Lakhéta speakers generally

use only the third person singular of yukh@ and wanicA:

§Qkawakhé wa yukhé. "There is a horse.’
§ﬁkawakhé ey& yukhé. 'There are {(some) horses.'

B16 wanice.
v '"There are no potatoes.'
B1& Xukhé sni. —_—— P
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However, yukhA is also used in commands, where its meaning is 'make

room (space) available!', 'move over!'

Yukhi yo!

'Scoot over!

Yukh& pi yo!

2083.

Lakhéta speakers express possession or the lack of possession,

Move over!'

In the preceding paragraphs we have described the different ways

With these

factors in mind, let us now do some exercises to practice and perfect our

knowledge of how possession is stated with respect to different animate

and inanimate things.

Here is a list of some body part terms and the third person possessed

forms of several kin terms.

Body Parts

Be sure that you know all of these words:

hé "horn' napé 'nand'

hi 'tooth' nfige 'ear'

hil 'leg' phasi 'hose'

i 'mouth’ phehi 'head hair'
isté ‘arm' si ' foot !

istd teye'! sité 'tail

ité 'face' thezi 'stomach'
naté 'head' thuchfihu 'rip'

atkiku
chicd
chiyéku
chuwéku
higku

khysftku

Possessed Kin Terms

‘his, her father'
'his, her child'
'his older brother'
'her older sister’
'his, her mother'

'his, her grandmother’

theks{tku

thibldku

'his, her younger brother!
"her brother-in-law’

'her younger sister'

'his older sister'

'his younger sister’

'her older brother!



20SD1. Cued Response Drill. Your teacher will give you a noun. Say that

you have (or do not have) what the noun refers to. You will have to decide
in each case whether the noun refers to something whose possession depends

on birth or will. With inherent possession (possession by birth), use

yukh@, nich, or wanfcA. With transferrable possession {possession by acqui-

sition), use yuhd and yuh4 sni.
Model
Teacher: Mnipiga
Student: ‘“mipfga bluhi.
Mnipf¥a bluhd sSni.
1. mipiga 13. Bgle

1k, thibldku

2. §ﬁka

3. hi 15. higku

L. s{kawakhd 16. istd

5. phehi 17. thépa

6. napé 18. oyiike
19. sykéku

e iyééhikique

8 - . 20. thuEhﬁh‘J
. WOWapl

9. né 21. atkiku

- L] sg 2
10. sic?éku 22. sjité

11. waskiiyeca 23. chiyéku

- .. h. "»‘..
12, chjca 2 chgthipl
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20502, Cued Conversation Drill. Your teacher will give you a Lakhéta noun.

Ask a fellow student whether there is any of this noun. The student should

reply that there is none.

Model

Teacher: Ehé ('wood')

First student: Ch§ yukh§ he?

Second student: Hiy4, ch§ wanice.

Hiyd, c¢h§ yukh# sni.

1. chd 7.
2. mAzaska 8.
3. phezfitagspa 9.
L, agfiyapibli 10,
5. waskilyeca 11.
6. thald 12,

208D3. Translation Drill. Translate the following sentences to Lakhéta or

English, as appropriate.

Model
Teacher: Is there any money?
Student: Mézaskd . yukh§ he?

1. Is there any money?
2. Do you have {any) older brothers?

3. Wakh&lyapi yukhé sni.

4. Wakhgyeza nfm wichébluha.

5. 8ic?8ku mawénice.

6. Do they have a car?

7. We don't have {any) children.

8. Thaspd eyd yukhd.
9. There aren't any birds (z{tkéla) now.

10. Thyk#sila hi nice.

-
wasné
mn{

asépi

chghdpi-

waksica

wiyatke

20-31
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VOCABULARY
chich 'his, her child'
chiyéku 'his older brother'
chuwéku 'her older sister'
echilha ‘while, during the time that'
ehitgha *since'
etdha 'since'
é%eye ‘rather, instead'
glindphA 'to get out of, to come back out of' waglinaphe 'I

got out, I came back out', yglinaoha pi 'we got out,
we came back out'

hagni 'vefore, while...not'

hé thorn'

héchel 'thus, so, like that'

hehitahg 'since'

hehgyg 'so long'

henayos Same as hen&®us.

hené’os Same as henf?ys.

hené?ys 'those two'’

hetghg 'since’

higku 'his, her mother'

ig ‘he himself, she herself; they themselves'
ig iyé 'he himself, she herself; they themselves'
£§°eyé 'he, she, too; they, too'

{s7eyd Same as {s”eyd.

{s?iyé Same as iéiszé.

{s7iyd Same as {s%eyé.
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ité
ithdkabni

itémni

iyé
{yohakab

kahiﬁpeyA

kanayos
kanad%os
kané?ys

kaptaya
kawézA

khysitku
lenéyos
lena®os
len&®ys
1f1a hei
makhizita
mas?akiphA
mis

m{s miyé
miyé

mnit’ﬁ

nis

20-33

'face!
'before; while...not yet'

"to be drunk' imAtomni 'I am drunk', ykitomni pi
'we are drunk’

'he, him, she, her; it; they, them'
'after, right after’
'to collide with, to cause to fall down or over; to run
over something or somebody' kahihpewaye 'I ran into
» [] P i L] S 1 3 » »
hinm', kahihpe?yy3 pi 'we ran into him, he ran into us,
they ran into us'
Same as kan&?ys.
Same as kan&?ys.

'those two (yonder}'

'to tip over' wakdptaya 'I tipped it over',
ykaptayg pi 'we tipped it over'

'to break with a blow' wakdwepe 'l broke it with a
blow', ykéwega pi 'we broke it with a blow!

'his, her grandmother'

Same as len&?ys.

Same as len@’ys.

'these two'

'very, very much'

'river'

'to call someone by telephone' mas?awakiphe 'l called
him up', mas?A?7ykipha pi 'we called him up, he called us
up, they called us up'

'T myself'

'T myself'

'T; me'

'to drown, to die by water' mnimat?é 'I am drowning’',
mi?yt?d pi 'we are drowning'

'you yourself'
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nis niyé
niyé
nuph{
oméhel
pheh]
sani
sjté
sykfku
thakaku
thakéku
thaksitku
thibldku

thuchilhu

gki§7iy§
wkiye

gma
Jthy

waphi

yug?iyeya

'vou yourself'
"you'

"both'

tinside!

'hair of the head'

'to be of one side, to be on one side'’
'tail’

'his or her younger brother'

'her younger sister!

'his older sister’

'his younger sister'

'"her older brother'

'rib!

'as long'

'we ourselves'

'wve ourselves'

‘we, too; us, too'

Same as ykis’eyd

Same as yk{s7eyd

Same as yk{s’eva

'we; us'

'either of two; one of two; the other of tvo!

'to be injured' fmathy 'l am injured', Q7ythy pi 'we are
injured’

'to be lucky' whmaphi 'I am lucky', wa?yphi pi 'we are
lucky'

'to startle, to astonisn' yug’iyewaye 'T startled him',
yus*iye*qu pi 'we startled him, he startled us, they
startled us'
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1. Vocabulary Review.

LR-1

Be sure that you know all of the words in the following lists.

through the vocabulary lists and see if you can give the English meanin:

of each word.

lesson indexed next to each word.

aglh
agli
aglihyni
agliyacu
ahfhyni
akhi

akhingni

akhiyaglA

aif
chikhiyA
Ehyni
gli
glicta
glih{ni
glin&phA
gnaki
hih@ni

ihfini

(17)
(17)
(17)
(17)
(17)

Active Verbs

iyékiyA
kahiﬁpeyA
kaptaya
kat&to
kawégA
khi
khiglh
khih{ni
kh
mas ?akiphA
nabléch
ognékA
opémni
wazhi
wagliiha
wakBgA
waksﬁ
waksayeyA

wak”ﬁ

(19)
(20)
(20)
(18)
(20)
(17)
(17)
(11
(17)
(20)
(18)
(18)
(18)
(17)
(17}
(17)
(18)
(17)
(17)

wak?i
wald
wanlt?A
waphilayA
wasldlyA
waspiyh

wathébyh

"0 - 0
wawahtela sni

wawistelakA
wawiyakh
wayaheph
wayatka
wayiwa
wayawa gli
wayfiha
wa?ahi
wa?éhiyu
wa?aphi

wa?iyA

Check your definition against the definition given in the



br-2

wa’éyugtq (17)
wa?a%i (17)
wa?i”?u (17)
wa?écha’ (17)
wa®échy  (17)
wa°ékthA {(17)
wa?éyA (17)
wa?8yayA (17)

wa?icu {17)

céphayd (16)
hakdyAd  {(16)
(16)
(16)

hi

9
!g\
s

Jéphay

-

a?{c?iphA
a’iglugtq

e?{37iktyzA

wa?{glusta (17) wénah?y (17)
wa?iyeyA  (17) wéphethy (17)
wa?fyukcg (17) wowapi kazA (17)
wa?bkiya  (17) wyaptA (17)
wa?byuspA  (17) wbzaza (17)
wlgh (17) yagd (18)
wGha (17) yah&pA (16)
wékivakA  (17) yaht 8kA (18)
whle {17) yug’iyeyA (20)

Verbs of Relationship

hakithy

kichi

(18)
(18)

(18)

hi kstiye?ic?iya (18)

-’ -
ic?ic?u
_'
ic?{la
"
ie?i7y

iglawa

(18)
(18)
(18)
(18)

scéphgyA  (16) thawicuyA (16)
sic?éyA  (16) thyk§siyA (16)
thghfyh (16) thyukéyA (16)
thak8syA  (16) yeisiya (16)

Dative Verbs

(19) kicichaga (17)

{19) kiksGyA (19)

Reflexive Verbs

igliiha (18) o?ic?ipemni (18)
igliizaza (18) o?fgluspA (18)
iyé7ic?iyA  (18) phil&®ic?iyA  (18)
ksﬁ&e’ié’iyA (18) slol?{c?iyA {18)
ophé?ic?ithy (18) spa?fc?iyA (18)
o?ic?iciyA  (18) wanté?ic?ila  (18)
o?{c?ignakA (18) wasté?ic?ilaka (18)
o?fc?ile (18) wa?{glusta (17)

o?fc?inah?y (18)
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BR-3
Stutive Verbs
> athfkakA (19) 8h?asicA (19) thoth8lakA (19)
chazékA  (18) othéhikA (16) t8keca (19)
cénala la (16) pha (16) igthy (20)
- glegkﬁ (16) ptécela (19) whphi (20)
itdmni (20) sani (20) wastéla (19)
mit?A  (20) sutA (19) witkd (18)
thgnila {19)
Animate and Kin Nouns
chica (20) mih{ena  (19) thakdku  (20)
| chiyéku  (20) nih{ (19) thakéku (20}
Chuwéku (20) pté (16) thekés (16)
hijku (20) ptebléska (16) thgks{tku (20)
khysitku  (20) ptegléska (16) thibléku (20)
Mahpfyathd (17) sykBku  (20) thyké (16)
[ naiké (17) thehd  (16) thykdSi  (16)
[:] Inanimate Nouns
chégs. (18) nazflspe  (18) thuchthu  (20)
- chiZkd (18) Owthoksu (16) wa?{khg (19)
chuwignaka (19) ovaptapi (16) wa?fkhalye (18)
haﬁt’gta (19) o%8wa (19) wa'?ign@ye (18)
hé (20) phehf (20) wicazo (18)
ité (20) psithd {(19) wikha (19)
makhfzita (20) sind (18) wikhalye (18)
mila (18) s{té (20) wispaye (18)

thawicazo (19)




LR-L

hendvos (20)
nenios (20)

hend?ys (20)

mefla (16)

chjtokh (19)

Pronouns

vandyos (20)
kana®os (20)

kand?ys (20}
lendyos (20)

lena?os (20)
lend?ys (20}
nis {20)

nis miyé (20)

miyé {20)
nis (20)
nis niy2 (20)

niyé {20)
nuph{ (20)
wis (29)
wkis ykiye (20)
ye{steyd (20)
wis?eyg (20)
wkis7iyd  (20)
pkis?iyqd  (20)
ykiye (20)
wrd (20)

pAdverbs, Enclitics, and Postpositions

héchel (20)
nehjtana (20)
hehfys (20}
hatfhs {20)
hoi, hej  (18)
ithékadni (20}
fyohakab (20)

k?y (19)

Exclamations

cnitokna (19)

1f1a Sci (20)

onmédhel

r

se

to

1

BEVEY

”
wanu

hqhd

(20)
(17)
(20)
(19}
{18)

(18)

(18)
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II.

Grammar and Semantics.

phenomena in this lesson.

1.
2.

3.

Y

10.
11.

12.

Sets

You have learned about the following grammatical and semantic

Expressing instruments (Lesson 18) and

Review any topics you don't remember.
Expressing and asking about parts of masses (Lesson 16).

In-law kinship terms {(Lesson 16}.

(a) with postpositions y, kichf, and &b.

(b} with yuha.

{¢) with verbal prefixes ka, na, pa, wa, ¥wo, y&, yu.

(a) ‘'coming', 'going', 'bringing', and ‘'taking' home {Lesson

of verbs with certain systematic meanings

{b) emphatic arrival (-hyni) (Lessor 17).

(¢) with unspecified objects {wa~) (Lesson 17),

(d) possession (Lesson 20}.

The meaning and use of two new verb conjugations:

{a) reflexive (Lesson 18},

(b) dative (Lesson 19).

The forms and use of independent personal pronouns (Lesson 20).
Words for two individuals (Lesson 20).

Modifying topics with stative and passive verbs:

(a) when the topic is generic (Lesson 16).

(b) when the topic is definite {Lesson 16),

(c) when the topic is indefinite (Lesson 19).

ch{ (Lesson 15).

Using sentences to express time (Lesson 20).

The t-words tdkeca and tdkheskhe (Lesson 19).

The enclitiecs iEhéxe and

sél (Lesson 17).

accompaniment (Lesson 19).

17).

Using sentences as the oblects of ixﬁksq, kéyA, slolyA, okini, and
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III. Crammar and Conversation Practice.

Here are some ways you might practice the grammar of this unit.
Also refer to other review units for additional ideas.

A. Chain conversation drill.

1. One student makes a statement of fact. The next student repeats
thet statement, stating that the first student says it. The third student
states that #2 thinks that #1 said it. Always start with a short sentence,
and do not try to go past 2 added verbs. Here is an example:

Rovert: Mnipfpa yydtka pi kte.

*

Mary: Robert mnipipa yydtks pi kta kéye.

Peter: Mary Robert mmipipa yydtka pi kta kéye iylikcy.

2. Same as #1, but ask questions, so that you practice using pronouns
and pronominal affixes; here is an example:
Bohert: Thahfsiwaye ki iyéchikiyagke kaptfye.

Mary:  Thahdsiwaye ki iyéchikiygke kaptfyg kéha he?

3, Student #1 states that a particular event occurred. Student #2

states that another event ocecurred tefore, after, or since that event.

Student #3 starts with the new event and continues the sequence.

#1: Thivléwaye ki (chiyéwaye ki) plihini.

e

#2: Thibléwaye ki (Chiyéwaye ki) glihiini sni hgni, mas®imakiphe.
#3: Thibldwaye ki (chiydwaye ki) mas®Amakipha ihfkab, mas?6priye

ekta iyéye.
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Student 1l describes a noun; student #2 adds a further descrip

and so on up to 5 descriptions. For example:

#1.
#2.
#3.
#u,

#5.

Sixa wg mithawa.
3{ka nithéwa ki thika.

f@re thika thiwa ki sf.

£t

[

a thika si thawa ki ksuyéya pi.

9]

Qka thjka s§ thiwa ksuyéya pi kj si ydzs.

3. fOuestion and Answer Drill.

1.

(] * i bt - Al
Make up 5 questions using tdkeca and tdkleskhe. TExpect aaswer:

from your classmates.

2. Ask questions using a wa- verb; expect answers witn a staled
object. For example:

Questions: Jin{ ki wa?ahi he?

Answer: 44, wakhalypi na thald eyd ahi.

3. Ask your classmates about their plans or actions relative to
(tefore, after, since, as long as) some event, and expect full anzwsars.

For exarple:

Questions: Nih{ thiyAta {§ kte sni echfhg, tdku tékhanu kta he?

Answer: Indwaye ki thiyita { kte sni echihg, waskati na wawitj

na iykiphimic?iyi kte.

IV. Composition Practice.

A,

Your knowledge of LakhAta has now increased to the point where

tion,

you should be able to write something about almost anything you can think

of. You know how to construct modified topies and how to use some conplex

sentences; you know how to describe the sequences in which events occur.



and how to tal¥ about instruments (cause and effect). You can write about
improbable things--green people or talking trees--or about the things and
people you encounter in everyday life.

Part of skillful composition in any language is the ability to tie each
sentence to what precedes it and what follows it, that is, to show the
reader of your essay why you are saying the next things or where you are
going. This is usually accomplished by using conjunctions like zﬁghg and

iégj...gha hé y and words like néchel and échel, and by linking sentences

to show their relationships. Much of the grammar you still have to learn

in Lakhdta involves sentence-linking processes, tut you already have a

good start on it by knowing about adverbial time clauses. That is, you know
now to use complex sentences to tell about the way events precede and follow
one another,

Txercise your knowledpe by writine two or three essays or stories of
75.100 words each on different topics. If you need ideas, look over the
verbs in the vocabular; of this (and other) review lessons and pick out 8
or 10 of them whaich misnt form the comments of several connected sentences.
Work especially hard at writing clear but relatively long sentences, using
such linking words as you know to keep the ideas flowing from one sentence

to the next.

B. TYou can also write many interesting skits and dialorues. Working
in small egroups, prepare skits for your classmates, and then ask then
questions about your play aftervards. When writing sentences for your

friends, e careful not to make the sentences too hard!
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acrli
arli
arlfhyni
) -
il lyacu
- P -
H.':l::‘-tir".l
axhi
N .
abhilhyni
A ¢ i
akniyaslh
akin
ER
atniraxh
- 3
a?ic?iphd

2{ s
aizlusta

chjca

chikhiyd

- - o
chuwlgnaka

(17)

CUMULATIV® VOCABULARY

Lesoons 16-20

c¢énala la
ecéla
£ Ehﬁhq

- )
ehatahg
Eqyni
Zna
etgh

£Rpve

b -
4757 iktyzh

pleski

glihgai
rlindphA
gnakﬁ
hah{ta
hakayh
nakTthy
hani

hé
néchel
hehitahg
hehfya

henayos

(20)

(20)

hena?os
hend?ys
hetahy

higndyh

hihini

hi kslye®ic?iyh

hohg
hﬁku

Fw,  wv,
aci, nci
ic?iz%u
ic?{la
iéviqq
iglawa
iglftha
iglizaza
- et .
ihgni

v
J(ES

1s%iv§
ité

ithékabni

L2

(20}



iyékiyh
ivé7i¢7iyA
{yonhakab
Jéph%y%
wah{hpeyh
A »
Kanayos

ranfi?os

nafye?ic?iyA

K740
lenayos

lena?os

(20)

lené®ys
>,

1fla nei
> o, -
Mahpiyatho
makhizita
mas?4kiphA
maské

»y
mihigna
mila

,-
mis

P .
mis miyé
. -~
miy@

rd

it ?A
nabléch

e
nazispe
e
nihy

-
nis

* .,
nis niyé
niyé
nuphi
crnaki

- v-'
én73sicA
PN
omahel

-~ >
opémni

ophé?ic?ithy

othéhikA

OwAthoksu
oyaptapi
P )
o?1e%iciyA
o?{c?ignakA
o?ic?ile
o7{c?inah?y
w I3 +
0?{c?ipemni
0?iplusph
o78wa
pha

phehi

phild®ic?iyA {

psithd
pté
ptebléska
ptécela
ptegiéska
sani
scéphayh
sél

sité
slol?{c?iyA
sykaku
sutﬁ

sic?éyh
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spa”ic?iyh

th@kgftku

B

=

‘V
thawlcazo

thawf{duyA

thibldku

thothdlakA

thykdsiyA
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=
iy
m¢

-~

WfErevt
yuki{s?iys
gkigqiy%
pkiye
yma

gthy
waéhi

waglitha

h - . - . - .
wahté®ie®ila sni

waksiyevh

N -
wak ?A
wak?Q
waldl
wanft 74

-
wanil
waphi

rd
waphilayh
rd

waslolyAh

v .
waspayA

v .
wastéela

bt .V -
wasté?ic?ilakA
wathityh

wawahtela sni

{20)
{on)

(20)

(17)

wawAstelakh

wawiyakh

wayAhenA

-, -
wavawa gl

wayilhn

wa?in!

wa?ihivn
-, .

wa?aphl

waAy L.

wo ?Arnity,

-
w 1‘7 a') ‘1

.
wa?&chay

wa?échn
Ir

wq”ékﬁgiﬂ

wa?érh
wa sy g h

-
wa?fc

wa?irlast

wa?ikna

wa?Tkhalye
wa?{spaye

wa?TyeyA

RS

(17)
(17)



wa?fyuxcg (17)
va®8riyA  (17)
wa?Syusph (17
aé (18)
afcaso {13)
wihy (18)
wikhalye (198)

Jitkd (13)

withd la

wbriyakh
wile

- '.?
wonah?y

wépheLhQ

wlwapl kAgh
wOyapti

" -
wozaza

bt
yagg

g
yahéph
yantikA
yé

Y #
yus?iyeya

(1r)
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