Childhood Music Newsletter]

Early Childhood Music Special Research Interest Group

In collaboration with The Music Education Research Council of the Music Educators National Conference:
Issued at The University of Towa, College of Education

lowa City, TA 52242

Martina Miranda and Elayne Achilles, Editors

Newsletter No. 33 Spring 2002

NOTES FROM THE CHAIR

2002-200? Greetings to all, and thank you for a great session at MENC
Ear ly Childhood in Nashville! The first order of business is to welcome our
Music SRIG two new Chairs-Elect—Martina Miranda and Elayne
Leadership Achilles. 1 know that they have some great ideas for
. leadership of our group, and I am very excited to have them
Chair: aboard. I would also like to extend my gratitude to Joyce
Carlos Xavier .ROdl‘ iguez Eastlund Gromko for being an outstanding chair, leader, and
College of Education friend these past two years.
The University of lowa
lowa City, 1A 52242 We had two stimulating presentations from Dale Farran
| Phone: (319) 335-3030 and David Nelson, which prompted much spirited discussion
carlos-x-rodriguezguiowa.edu among attendees. We are pleased to reprint David Nelson's
Chair Elect/Editor: complete presentation in this edition of the Newsletter, entitled
gg;g‘gél?gg&'}‘i‘/‘[usic "Beyond Autonomous Intelligences: A Proposal for Future
SUNY College at Potsdam Research in Early Childhood Music." In this article, Nelson
‘[t?)tls’(igﬁipﬁ';t ?3"(?%'6 challenges some of the i@eas thgt have recently dominated
315-267-2425 early childhood research in music.
mirandml@potsdam.edu Also appearing in these pages is a reflection on teaching
. _ by Amanda Sprague Hanzlik, an early childhood music
Chair Elect/Editor . 1. .. . :
Elayne Achilles specialist working in New York, in which she addresses the
A RN e RS s te-ut il ll joys and fears of transitioning from pre-service educator to
17)'1%080"37100 LA full time practitioner. 1 think you will find her writing
| 602-543-6310 “ resonates with some of your own experiences.
ELAYNEACHILLES@asu.cdu Finally, this issue will be published electronically and will
be available on-line at http://www.uiowa.edu/~menc. 1 urge
all of you to visit this page, since we, along with many other
SRIGs, are debating whether to publish our Newsletters
exclusively on-line in the future. Your input will help us
answer the question of whether on-line publishing is of better
use to our members.

An enjoyable summer to all of you! Carlos Xavier Rodriguez
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Beyond Autonomous
Intelligences:
A Proposal for Future
Research in Early Childhood

Music

David J. Nelson

The University of lowa
Division of Performing Arts

It is a pleasure to be able to present a
brief paper today. For the past 15
years I have been embroiled in the
world of music administration, both at
the University of Wisconsin-Madison
and at The University of Iowa where I
am currently Director of Division of
Performing Arts. My training is in
string education with a special interest
in music cognition as it relates to
young children. I have to tell you that
it feels quite liberating to be able to
express some of my views on music
~education this morning rather than to

play my role as an administrator.

I want to give you a very brief histori-
cal perspective on curriculum devel-
opment and research in early child-
hood music education and then offer a
few comments on, what I believe,

may be a relatively new way of ap-
proaching the study of music intelli-
gence, or aptitude, or whatever we
choose to use as a term for how chil-
dren think musically. I have a sugges-
tion for a unifying theme on how we
might approach the subject. I want to
recognize that my thoughts are a
result of wonderful collaborations
with Julia Koza and Anthony Barresi
at the University of Wisconsin-Madi-
son and Janet Barret at the University
of Wisconsin-Whitewater.

Historically, there is a social theme
related to early childhood education
that recurs throughout the history of
the movement. It continues to exert
influence up to the present. In fact, as
in the past, there seems to be a belief
in our contemporary community, that
we as educators, are somehow
responmoral development in the
absence of parental responsibility.
This seems to be a social theme that
has infused the early childhood move-
ment and, in many cases, remains a
motivation for philanthropic assis-
tance from wealthy individuals, busi-
ness, and/or governments on federal,
state, and local levels.

Because music is so appealing to
children, it is often used an instruc-
tional tool to reinforce social, moral,
and religious goals. In fact, utiliza-
tion of singing for the achievement of
extra-musical aims is common. Music
study for its own content did not fit
the pragmatic aims of the new nation




nor was it, for many years, considered
compatible with the social or educa-
tional agendas of early childhood
educators. In most pre-school educa-
tional settings, music is still regarded
as an effective vehicle for teaching
extra-musical understandings. Per-
haps this is not something we wish to
accept, or even admit to. However, it
has given music an assured presence
in the educational scheme.

History informs us that Comenius, in
the 17th century, described the ben-
efits of singing on the religious and
social development of children. One
hundred and fifty years later
Pestalozzi talked about music as one
of the most effective aids of moral
education. By the early 19th century
Froebel felt the use of music was an
essential component of his mother
play concept, a tool for attaining unity
in the young child’s physical, mental,
and moral development.

As we all know, Lowell Mason, and
others, introduced music instruction
into the school setting in a form that
was learning-theory based. He was
the first in a long line of music educa-
tors who would forge curricula and
experience for music instruction in the
schools and eventually music instruc-
tion for the pre-schooler. Mason’s
model became the basis of the early
preparation of music educators that
was rooted in the study and apprecia-
tion of the art form. In other words,
these educators had insights, both
cognitive and aesthetic, that led them,

as a profession, to value and advance
music education that was based in the
art.

Over the past fifty years, a number of
formal methodologies have addressed
music instruction from early child-
hood through all of the schooling
years. Advocates of Orff, Kodaly,
Suzuki, and Dalcroze methodologies
have specifically addressed early
childhood instruction by structuring
aspects of their materials and activi-
ties toward the teaching of music
understandings appropriate for pre-
school and kindergarten children.

However, programs for preparation
and certification of music specialists,
specifically for early childhood set-
tings, remain few in number and the
employment of early childhood music
specialists in these settings is not
common practice. Preparatory cur-
ricula, where they exist, are intended
for general teachers and often reflect
the child developmental, extra-musi-
cal goals traditionally embraced by
early childhood educators with mini-
mal preparation in the philosophical
underpinnings, personal musical skills
or pedagogical understandings for
education in music.

Not surprisingly, research in early
childhood music education has a
similar history. I want to give a very
brief overview, covering very specific
ground from Seashore, through
Piaget, and then give you my perspec-
tive on one way research may go.
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Not surprisingly, research in early

childhood music education has a

similar history. I want to give a very

brief overview, covering very specific

ground from Seashore, through

Piaget, and then give you my perspec-
tive on one way research may go.

Carl Seashore was one of the most
influential figures in endeavors that
we now refer to as music education
research. Seashore, who died in 1949,
assumed that an individual’s ability
with reference to what he considered,
and as many others continue to con-
sider, the pure elements of music
(pitch, timbre, rhythm, etc.) could not
be improved through instruction or
maturation. In some ways similar to
Piaget. Seashore felt ability was a
constant, unaffected by teaching.
Piaget also felt that understanding at a
given age was largely unaffected by
instruction. Clearly, the Seashore
approach continues to have a great
influence on how we think about an
individual’s abilities, and resulting
understandings, in music.

I raise the historical significance of
Seashore for another reason. I am
from Jowa where Seashore served as
the Dean of the Graduate College
from 1909 through 1936 and again
from 1942 though 1946. In fact, one
of my predecessors in music adminis-
tration at lowa, Himie Voxman, who
turns 90 this fall, was Seashore’s
Research Assistant in the 1930’s. The
stories Professor Voxman tells about
the research process during that era

—

are remarkable. As it turns out, Sea-
shore was a very humanistic indi-
vidual, who established the first de-
grees in the performing, visual, and
literary arts in the country, and fought
an unsuccessful battle with faculty on
my campus to allow Grant Wood to
teach painting at lowa. Clearly, his-
tory tells us that life is not always fair.

I have come to really appreciate the
efforts of Seashore. In fact, I am not
sure that his opinions about music
perception and education were really
that much different than
Mursell’s...but it has made a great
story for the past fifty years or more.

Seashore and the great music educa-
tion researchers through the 1930’s,
40’s, 50’s and 60’s continue to have a
profound effect on our thinking. One
need only reflect on the work of Rob-
ert Pezold at Wisconsin during the
1960’s to understand how Seashore
,and his contemporaries, developed
some of the basic research premises
that underpin our work today.

I have always felt that the enormously
creative work by the Marilyn
Pflederer Zimmerman at the Univer-
sity of Illinois during the 60"s and
70’s had a profound effect on how we
think about music learning and helped
us with our understanding of the
future work of Howard Gardner. In
many ways, our focus turned from the
elements of music to the children we
teach. We suddenly became aware of
the need to focus on the learner and

'
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the art form at the same time...a real
] dilemma...how do you do both?

1 too took up the Piagetian theory, and
continue to think the Piaget/Bruner
connection is significant. Somehow,
it merges the study of the child in
relationship to the study of an under-
standing of the art form. Yet it is
difficult. Anyone who has tried to
teach the theories of Meyer, Langer

| and Reimer knows that at some point,
the discussions of the special place of
music in the world of aesthetics and
understanding, that is, the unique
symbolism inherent to the art form, is
difficult to clarify. Who can under-
stand it all? The same holds true for
music cognition, especially with
young children. What do we concen-
trate on? The child, the art form, the
instructional process, extra-musical
benefits?...very difficult indeed.

In the past I have attempted to use the
Piagetian model with Suzuki students
(1980, 1983), to investigate the cog-
nitive-affective dualism as it relates
to the very young (1983, 1985), and
to outline contemporary views of the
Piagetian model that address theories
of information- processing or prob-
lem-solving (1987).

The theories of multiple intelligence
proposed by Gardner have been
helpful, giving me some frame of
reference. Perhaps music learning is
unique, I think to myself. At the
same time, | have always worried,
how can it be purely unique and still
hold relevance in our contemporary

environment? Surely it has parallels
in the human condition of learning.
Yet somehow, I feel the urge to better
understand both the unique nature of
musical understanding and the rel-
evance it has to the general life of the
young child. |

I have always been stumped. What do
we mean by music learning in the
young? How do we couple learning
theory with traditional views on cog-
nition? Why do we need to become
extra-curricular and extra-musical in
our quest? What is musical intelli-
gence? We don’t even have a clear
understanding of what intelligence
means.

In the past, my colleagues and I have
presented research that has addressed
musical analogical reasoning (1989,
1992, 2000b). These studies have
assumed that the root of human intel-
ligence, regardless of the specific
content area (mathematics, music,
linguistics, inter-personnel skills,
etc.), has a common basis - a unified
epistemology. These studies have
assumed there 1s a common form of
intelligence across domains and that
there are common universal principles
of intelligence. These studies assume
the making of analogies does not
grow out of human reasoning ability,
but more fundamentally, stands at the
very basis of thought that makes
human reasoning possible. In some
ways, these studies fly in the face of
current theories of multiple intelli-
gences and theories of mere percep-
tual acuity.




I wish I could lay claim to the rationale
behind these assumptions. However, it has
been Douglas Hofstadter at Indiana Univer
sity who sums it up:

“One should not think of analogy-making as a
special variety of reasoning (as in the dull and
Juninspiring phrase “analogical reasoning and
problem-solving”, a long-standing cliche in the
cognitive-science world), for that is to do analogy
a terrible disservice. After all, reasoning and
problem-solving have (at least I dearly hope!)
been at long last recognized as lying far indeed
from the core of human thought. If analogy were
merely a special variety of something that in itself
lies way out on the peripheries, then it would be
but an itty-bitty blip in the broad blue sky of
cognition. To me, however, analogy is anything
but an itty-bitty blip - rather, it’s the very blue that
fills the whole sky of cognition - analogy is every
thing. or very nearly so, in my view” (Hofstadter,

2000, pp. 116-117).

What I can lay claim to is a series of
studies that have opened my eyes
and the concept behind the studies 1s
quite simple. We give children of
various ages a battery of spatial
analogy tasks. You know the for
mula, A:B::C:D (see Nelson, et. al.,
1989, 1992). Without going into all
the details, you can imagine the
permutations, levels of difficulty,
and the obvious results that children

improve on these tasks as they grow
older. We have done the same with
some unique, purely aural, musical
analogy tasks. Once again, with very
similar results. Finally, by way of
comparison, we give the children
standardized batteries of music apti-
tude tests.

What is intriguing, at least to me, is
that spatial and musical analogy mak-
ing is developed by children at ap-
proximately the same rate, there are
similar age-related levels of spatial
and musical analogy making, the
spatial and musical analogy making
processes see, at least theoretically, to
be the same (with the exception that
one 1s visual and the other is aural),
and the ability to form the analogies
does not necessarily parallel standard-
ized aptitude profiles currently in use.
Clearly, we are not looking at the
ability of children to perceive music
concepts. I think we are getting at
something far more fundamental. 1
think we are getting at the common
ground of intelligence, that is, the
intersection of a common human
understanding that is at the root of
how we come to understand the
world, whether in the musical domain,
the spatial domain, or, as Hofstadter
leads me to believe, any domain.

Even more important, however, is my
belief that this line of research helps
to demonstrate how our teaching of
music to children should be consid-
ered on equal footing with all teaching




in all subject areas. Music is not

merely a mechanism for fostering a

child’s understanding in other subject

areas since, at its very roots, musical

intelligence is inseparable from all
“other intelligence.

Hofstadter, D. (2000). Analogy as the
core of cognition. In The Best Ameri-

can Science Writing 2000, ed. By
James Gleick, Ecco press, pp. 116-144.

Nelson, D. (1980). The conservation of
metre in beginning violin students.
Psychology of Music, 8(2), 25-33.

(1983). The conservation of
rhythm in Suzuki violin students: A
task validation study. Journal of Re-
search in Music Education, 32(1), 26-
34.

(1983). The cognitive-
affective dualism of music learning.

Psychology of Music, 11(2), 67-72.

(1985). Trends in the aes-
thetic responses of children to the
musical experience. Journal of Re-
search in Music Education, 33(3), 193-
203.

(1987). An interpretation of
the Piagetian model in light of the
theories of Case. Bulletin of the Coun-
cil for Research in Music Edu cation,

92, 23-34.

, and Barresi (1989).
Children’s age related intellectual
strategies for dealing with musical
and spatial analogical tasks. Journal
of Research in Music Education,

37(2), 93-103.

, Barresi, A. and Barrett, J.
(1992). Musical cognition within an
analogical setting: Toward a cogni-
tive component of musical aptitude.
Pyschology of Music, 20(1), 70-79.

, Barressi, A. and Koza, J.
(2000). Music in early childhood
education: An historical perspective
of curriculum and research efforts.
Unpublished manuscript.

Nelson, D. (2000). Our research
heritage. Unpublished keynote ad-
dress for the Southeastern Music
Education Sympostum, University of
Georgia.

o O O O 0

0.0 0.0 0.0 0.0 0.0

Reflections on Some First
Teaching Experiences

Amanda Sprague Hanzlik

There I was. Fresh from the University of
Iowa, armed with my K-12 Music Educa-
tion degree, lesson plans, methods text-
books, folk songs and my guitar. [ was
prepared to take on the world of general
music and present these children with the
most musically meaningful experiences of
their young lives.
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Then, I entered the pre-k classroom for the
first time.

I was not prepared for what I was about to
encounter. I had assisted with early child-
hood music classes in college, but parents
were always present. This was a different
story. The physical, emotional and social
needs of the children all color and shape the
music classroom. I quickly learned that in
order to be able to deal with non-musical
issues, boundaries, trust, comfort level and
safety must be established.

So, I did what I knew to do. I chose an
opening routine of welcome songs and
rhymes to prepare everyone for music class.
After a few classes, the songs and activities
became a comforting routine. Things were
moving along very well. Boundaries were
clear, behavior expectations were set by
myself and their classroom teachers, and
the students were enjoying themselves. But
there was a missing piece to the puzzle.

It took me several months to absorb what the
children really wanted and needed from the
music class experience. After much trial and
error and exploration, I believe I have found
what makes the best experience for my pre-k
students.

Over the past two years of teaching music in
pre-school, I have discovered that structure
is not always the answer. Chaos is where
much of the magic lies. I was so entrenched
in my lesson plans and organization of what
skills they should be learning, that the joy
of exploration, creation and aesthetic experi-
ence was being lost in all of my good inten-
tions.

So, when the 4 year olds ask for a particular
song, we sing it. When they want to dance
to “Sir Duke,” we dance. When they are
given the opportunity to play instruments of
their own choice during “music center time”
they leave inhibitions behind. The first time
I watched little Nikki walk across the room,
choose a shaker egg, close her eyes and
sway to the beat of an African drum record-
ing, I realized that allowing such behavior to
flourish was more important than my pre-
conceived idea of how the lesson should go.
When the magic takes over, there is no room
for my agenda, no matter how important it
might seem at the time.

My goal is to create a safe environment
where the students experience both struc-
tured and free play musical experiences. I
continue to learn from my students about
the joy and freedom they find within the
musical experiences I provide for them.
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DIVISION NEWS

(Connecticut, Delaware, Washington D.C., Maine, Mary-
land, Massachusetts, New Hampshire, New Jersey, New
York, Pennsylvania, Rhode Island, Vermont)

Martina Miranda

Crane School of Music
SUNY College at Potsdam
44 Pierrepont Avenue
Potsdam, NY 13676
315-267-2425
mirandml@potsdam.edu

(Arizona, California, Hawaii, Nevada, Utah)

Elayne Achilles
ASU West, College of Education

P.O. Box 37100 Phoenix, AZ 85069-7100
602-543-6310 (office)

602-543-6350 (fax)
ELAYNEACHILLES@asu.edu

(Illinois, Indiana, Iowa, Michigan, Minnesota, Nebraska,
North Dakota, Ohio, South Dakota, Wisconsin)

Carlos Xavier Rodriguez
Assistant Professor of Curriculum and Instruction
The University of lowa

TIowa City, 1A 52242

319-335-3030

carlos-x-rodrihuez@uiowa.edu

(Alaska, Idaho, Montana, Oregon,
Washington, Wyoming)

Kathleen Jacobi-Karna
kjacobik@darkwing.uoregon.edu

Kyllikki Rantala, Lecturer of Music Educa-
tion at the University of Tampere in Finland,
presented Hip Hoi, Musisoi! Early Child-
hood Music Education in Finland at the
University of Oregon.

Randall Moore presented a research poster,
Influence of Singing Games on Primary
School Children’s Attentiveness and Atti-
tudes in Music Classes, at the 2002 OMEA

C onference in Eugene, Oregon.

Kathleen Jacobi-Karna presented a research
poster, Assessment Contexts for Evaluating
Young Children’s Singing, at the 2002
OMEA Conference in Eugene, Oregon.




(Arkansas, Colorado, Kansas, Missouri, New Mexico,
Oklahoma, Texas)

Warren Henry
University of North Texas
College of Music

PO Box

Denton, TX 76203

The New Handbook of Research on Music
Teaching and I earning

*John Flohr edited the section on
Neuroscience, Medicine and Music and
wrote the chapter on Music and
Neuroscience.

» Joyce Jordaon-DeCarbo and Jo Ann Nelson
wrote the chapter on Music and Early
Childhood Education

Texas Music Educators Association State
Conference

Research Presentations:

Ruth Brittin, University of the Pacific, "'Pick
a Drum:' Children's Preferences for
Authentic and Adapted Musical
Instruments."

John W. Flohr, Texas Woman's University;
Diane C. Persellin, Trinity University; Daniel
C. Miller, Texas Woman's University; Harry
Meeuwsen and Roger deBeus, University of

Texas at El Paso: "Music Listening and Four-
Year Old Children."

Diane C. Persellin, Trinity University; Linda
Smith, Woodstone Elementary School;
Martha Klein and Emily Taguiam, Wetmore
Elementary School: "An Investigation of the

Effects of Vocal Modeling on the
Development of Singing Ability in
Kindergarten Children."

Donald M. Taylor, The University of
Texas at Austin: "The Effect of Musical
Preference and Attractiveness on Teacher
Expectations of African-American Boys
in Third Grade."

(Alabama, Florida, Georgia, Kentucky, Louisiana, Mis-
sissippi, North Carolina, South Carolina, Tennessee,
Virginia, West Virginia)

Roy Legette
Assistant Professor of Music Education
The University of Georgia

250 River Rd.

Athens, GA 30602-7287

706-542-2756

rlegette@arches.uga.edu
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Important News for
SRIG Members

MENC RESEARCH PROJECT
Request for Proposals
(deadline: JULY 15, 2002)

Overview and Purpose: MENC: The
National Association for Music Education
will support a research project for the 2002-
03 academic year to study issues related to
the question “To what extent are the Pre-K
Opportunity to Learn Standards being ap-
plied in day care and preschool settings in
the United States?”

Issues relating to this topic that are of inter-
est include: staffing - their preparation and
background; curriculum - goals and objec-
tives, activities, assessment strategies; re-
sources - instruments, recorded music, rep-
ertoire, physical environment; delivery of
curriculum - time devoted to music instruc-
tion, music throughout the daily schedule.
Other issues that relate to the main question
are welcome.

Budget: A stipend of $4,000 will be
awarded to the recipient, to be used at his or
her discretion, but solely in support of the
project. An initial disbursement of $3,000
will be made to the grant recipient. The
remaining $1,000 will be disbursed upon
receipt of the final report.

Timeline: The project must be completed

between September 2002 and May 2003. A
report must be prepared and submitted to the

MERC Chair by June 1, 2003. A final report
of the research will be published by MENC
at its discretion in the fall of 2003.

Deadline for submission of proposals: July
15, 2002.

Proposal Format:

1.Cover Page (single page):Name of princi-
pal investigator

Names of co-investigators

Project title

Academic affiliations of principal investiga-
tor

Abstract of the project (not to exceed 50
words)

2.Proposal (not to exceed three pages):
Purpose of the project

Description of research procedures

Plan for data analysis

Timeline or schedule for completing the
grant

3.Budget

4.Principal investigator’s curriculum vitae,
not to exceed three pages.

Decision Process: A review committee of 3
- 4 members of the Music Education Re-
search Council, as selected by the MERC
Chair and the Chair-Elect, plus the NEB
liaison to MERC. Additional reviewers may
be appointed if special expertise is required
for adequate review of the project.

Notification Date: Applicants will be noti-
fied of the review committee’s decision by
August 15, 2002.
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Submission procedure: Send five copies
of the entire proposal to Dr. Alice-Ann
Darrow; MEMT Department; 448
Murphy Hall; University of Kansas;
Lawrence, Kansas 66045. Register your
submission by sending an e-mail to
aadarrow @ku.edu to receive correspondence
electronically. If you do not wish to use
electronic communication, submit two self-
addressed stamped envelopes to receive
information by mail.
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FACULTY MEMBER

CANADA RESEARCH CHAIR

EARLY INTERVENTION/CHILD DEVEL-
OPMENT - Competition #02-020

UCC seeks a Research Chair in Early Inter-
vention/Child Development to coordinate
and initiate multi-disciplinary projects cen-
tered on early intervention with preschool
and school-aged children. In collaboration
with educational institutions and First Na-

{ tions communities, these projects would
complement education and child develop-
ment research currently being undertaken by
UCC faculty. Projects would build on the
expertise of the Chair but could include
school-based academic achievement, pre-
school development, social development,
socioeconomic factors, and health issues, as
they relate to success in school.

Additional information is available at http://
{ www.cariboo.bc.ca/hr/addinfo
ei_supplement.html, and for more informa-
tion contact the Vice President, Academic,
Dr. C. Neil Russell, (email

nrussell @cariboo.bc.ca)

12

Closing Date for Application: Review of
applications begins 17 May 2002.

Commencement Date: As soon as a suitabl¢
candidate is available.

The minimum qualifications are a Ph.D. in 3
field related to the proposed Research Chaiy
Teaching experience at the undergraduate

and graduate levels would be an asset. We
are seeking scholars who have established 4
strong record of nationally funded research
and who are considered emerging scholars
with the potential to achieve national recog-
nition within their field.

Research Chair nominations must be ap-

proved by the federal government’s Canada
Research Chair Secretariat before an offer gf
employment can be made.

The Canada Research Chairs program is a
federal initiative intended to allow Canadia
universities to achieve research excellence
and to become world-class research centres
in the global, knowledge-based economy.
More information about the Research Chairp
program can be found at www.chairs.gc.ca

For application information, please consult
our website at http://www.cariboo.bc.ca/

Peter Gouzouasis, Ph.D. Associate Profes-
sor, Department of Curriculum Studies
Coordinator of the Music Education Pro-
gram & FAME, Fine Arts and new Media ir
Education cohort in the one year Teacher
Education Program at UBC.
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