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1.Detailed course syllabus—see attached (you can also view my syllabus, readings and assignments by clicking on the course website at www.colorado.edu/pwr/courses/ferrell)

2. Number of students/faculty impacted 
33 students enrolled in two sections of the course offered in Spring 2009, 
taught by Dr. Tracy Ferrell

3.Assessment
a. course development and implementation:
	
I began developing this course in the summer of 2008 by contacting 10 community organizations that work closely with the Boulder County Mexican immigrant population.  Five of these organizations expressed interest in having student volunteers, so I worked closely with their directors to design engagement projects for my students that would meet the needs of the community partners and also allow the students to learn about issues of Mexican immigration first hand.  During this time, I also contacted and developed a list of class speakers and presenters, including individual immigrants and organizations. In order to develop the course syllabus and assignments, I researched current immigrant issues, particularly on the local level and developed a website with links to articles and videos.  I also researched current theory in the pedagogy of service learning in order to effectively design assignments, particularly those that involved written reflection.  Finally, I organized a panel of representatives from my community partners for the first week of classes and created handouts for the students about their service learning experience including guidelines and expectations.   With some final preparation in the Fall of 2008, the course was ready to be taught in Spring of 2009.



b. problems and progress in achieving project goals:
	
The main obstacle toward achieving the project goals occurred in the first few weeks of the semester.  Students had to choose their community organization and sign up for training by the second week of the semester and begin volunteering soon after.  While most students met this requirement, a couple of the community partners were very slow in assigning projects to my students.  Other times, students would show up to tutor, for example, and no one would be there.  Thus, nearing mid-semester, there were still several students who had yet to complete any volunteer hours, making reflection and response nearly impossible.

Other than that issue, however, both classes achieved the project goals.  Every class, we would discuss the students’ experiences outside the classroom in relation to the days reading or other materials.  It was clear that students were making the connections between the academic materials and the issues affecting the local Mexican community.  To use a concrete example, one day we had three Mexican immigrants who work for CU’s facility services come to speak with the class (along with a translator) as part of the organization “Dialogues on Immigrant Integration.”  Before that day we had been reading T.C Boyle’s novel The Tortilla Curtain, a book written in the 1990’s about a Mexican immigrant couple and their interactions with a white upper class American couple in Los Angeles.  In discussion following the classroom visit, students expressed shock and surprise at the similarity between the guest speakers’ experiences and those in the novel.  By being able to dialogue with immigrants from within the CU community, the students were able to deepen their understanding of border/immigration issues while broadening their knowledge of our local community.

c. impact on students:

As stated above, this course had a profound impact on the students.  I believe this can best be expressed through the students own words in their final reflections.  Many students expressed that they had become closer to the immigrant community and had even made good friends.  As one girl wrote, “I never expected to make friends in the process—I was initially wary of the idea of squeezing volunteer hours into a packed schedule that already juggled a full time job and class schedule.  Today however, I can’t imagine my weeks without the small respite I get at [her student]’s house  . . .” Others spoke about how much they learned from their experiences.  One student wrote, “Volunteering with the Mexican immigrants at “Casa de Esperanza” was an incredible learning experience.  The experience put a human face on the politics of immigration and this was important for me to witness as I am formulating my ideas on the issue.”  Overall, students’ reactions were very positive and they spoke about the friends they made, their new connections with the immigrant community and the large amounts that they had learned about themselves and Mexican immigrants.  Tellingly, around 1/3 of the students are continuing their volunteer work after the semester is over!

d. impact on faculty:

I am a part of the Service Learning Focus Group within the Program for Writing and Rhetoric.  This group is composed of faculty who are interested in issues of service learning and community engagement.  We met several times throughout the year, and I was able to share with the other faculty members my experiences both in designing and implementing this course.

e. impact on community issues:

My students worked with 8 different community organizations (5 were official course partners and the other 3 organizations were those in which students were already volunteering).  These organizations and the projects that students worked on included:
· SWAP (Student Worker Alliance Program)—meeting one on one with immigrant workers at the university to teach English
· Intercambio de Comunidades— teaching English classes for immigrants (both one on one and group), teaching computer classes for immigrants
· Casa de la Esperanza residential program—tutoring the children of immigrant/migrant workers in an after school program
· Parenting Place—babysitting the children of Latina immigrant moms while they attended free English classes
· I Have A Dream, Boulder County—tutoring Latino high school students after school
· Emergency Family Assistance Association—assisting in the distribution of food and furniture to low income (primarily immigrant) families
· Family Learning Center—tutoring Latino children in an after school program
· University Hill Elementary School—assisting teachers in bilingual classes
	
f. how this course furthers IECE goals:

Students in this course were extensively involved in both ethical inquiry and civic engagement.  They studied a wide variety of materials (both written and audio visual) on the issue of immigration from Mexico, both learning about the issues involved and challenging their own perspectives.  Then they were actively involved with the local Mexican immigrant community, both through in-class speakers and through their service learning projects.  They were thus able to combine the knowledge gained from academic inquiry and their service experiences to define their own values and apply them in a community setting.

g. course sustainability:

I intend to teach 1-2 sections of this course every spring, as a special topic within the required course WRTG 3020.









4. Financial Report
The $2500 summer support allowed me to develop resources as outlined in the initial IECE budget proposal:
· $1,000 for research and development of curricular resources
· $1,000 to develop a network of community contacts and to arrange appropriate civic projects
· $ 500 to contact local resources, arrange speakers, etc.
