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The Faculty Teaching Excellence Program 

The University of Colorado at Boulder's 3,200 faculty members have been served by the 

Faculty Teaching Excellence Program since 1986. The Program offers a wide range of services to 

faculty members. In the area of mass offerings, it sponsors the Professional Lecture Series and 

the Instructional Workshop and Symposia Series. Generally, these events represent faculty 

members sharing their insights and innovations with colleagues. To address the needs of 

individual faculty members, the Program offers a voluntary and confidential consultation 

system with a flexible range of services. 

The Faculty Teaching Excellence Program has published three volumes in a series entitled 

On Teaching, featuring articles written by Boulder fa~vlty members on pedagogy, usually from a 

practical and personal point of view. A third publication-Compendium of Good Teaching 

Ideas-has been developed from interviews with teachers on the Boulder campus who have 

been cited for excellence in the classroom and contains 113 practical teaching tips. To assist 

faculty in keeping up with developments in the field of teaching, the Faculty Teaching 

Excellence Program sifts through the mass of articles written on instructional methods and 

distributes copies of the best to all faculty. Appearing three times each semester, this series is 

entitled Memo to the Faculty. The work of the Faculty Teaching Excellence Program is heavily 

dependent on research on teaching. In order to improve teaching, the Program both monitors 

work being done at other universities and conducts its own research on classroom teaching. 

The University of Colorado and the Faculty Teaching Excellence Program are committed to 

embracing diversity in each and every aspect of the campus community. The Faculty Teaching 

Excellence Program wants to explore the variety of ways in which faculty members enhance 

diversity in the classroom both between and among students as well as in the curricula of 

courses. To that end we wish to provide these ideas to our community of teachers, scholars, and 

students. 

Mary Ann Shea, Director 

Faculty Teaching Excellence Program and 

President's Teaching Scholars Program 

January 1999 





A History of the 
Diversity in Teaching and Learning Series 

This is a collection of monographs on embracing diversity in teaching and learning published by the 
Faculty Teaching Excellence Program and mailed to faculty at the University of Colorado. The 
original mailings were funded by the Faculty Teaching Excellence Program, Academic Affairs and a 
modest grant from the President's Fund for the Retention of Minorities and Women. 

In order to begin and develop the project, a committee was established whose members included: 

*Ron Billingsley, English 
Lerita Coleman, Psychology 

*Shu-Ling Everett, Journalism 
*Deborah Flick, Women Studies 
*Estevan Flores, Sociology 
.Robert Pois, History 
William Wei, History 

It took the Faculty Teaching Excellence Program several semesters to develop the appropriate 
format to address issues of diversity in teaching and learning at the University of Colorado. The 
Program first set out to put together a Compendium of Good Ideas on Teaching and Learning: Focus on 
Diversity. The committee members served as advisors in developing a 19-item survey of descriptors 
which asked students to assess the impact that diversity had on their learning experiences. These 
surveys were then administered to classes of selected faculty on the Boulder campus. 

The next step was to interview these faculty members and to ask them to comment on the categories 
in which students had rated them very highly. Then tapes of the conversations were reviewed to 
identify concrete teaching tips for the improvement of teaching and learning with respect to diversity. 

While the tips we extracted from these conversations were excellent, it quickly became apparent 
that they were relevant within different pedagogics and teaching methodologies of faculty. Since the 
Program's goal was to provide concrete teaching tips that could be readily adapted or adopted by 
faculty who wanted to honor diversity in their classrooms, the pedagogy had to be examined and 
explained. The tips would only be useful to other faculty if they were framed in a pedagogical context. 

The Program therefore decided to ask faculty members known to be experienced in creating an 
atmosphere in their classes that fosters diversity to author a brochure with concrete teaching tips. 
Those tips are prefaced here by a short narrative in which the framework is set within which the 
teaching tips are suggested. 

The response our first brochures received was very positive and clearly reflected the need our 
faculty colleagues and the community had for more such information, It also suggested that we had 
chosen an appropriate format to address the complex issues of diversity in teaching and learning at our 
university. We therefore decided to make our Series on Diversity in Teaching and Learning available 
to you in this form. 

This volume may be purchased through the University Book Center at the University of Co1orado.l 
We hope it will assist you in fostering diversity in your classroom. 

Mary Ann Shea, Editor 

Fostering Diversity in the Classroom: 
Teaching by Discussion 

Mail orders: Univ. of Colorado Book Center, Attn: Deborah Silverman, Order Dept., Campus Box 36, 
Boulder, CO 80309-0036. The cost is $8.50 per copy. Please include $3.50 shipping and handling for one 
copy, $4.00 for two copies. For three or more copies you will be charged the actual postage cost. 



Professor Ron Billingsley 
English Department 
University of Colorado at Boulder 

Cultural diversity is a fact, often unac- 
knowledged, of our national history. And 
while it is true that fostering diversity is an 
idea which is consistent with some of our most 
enduring national ideals, such as respect for the 
right of each individual to pursue life in their 
own fashion, promoting these ideals in the 
classroom can often prove very difficult. The 
difficulties which must be overcome stem from 
several sources: 

1. A basic lack of knowledge about the diverse 
peoples and lifestyles that have always 
been a part of the American experience. 

2. Inherited prejudices and stereotypes, many 
of which are unacknowledged and/or un- 
known. 

3. Deep seated feelings of guilt, anger, frus- 
tration and anxiety which are stirred by 
discussion of diversity issues. 

A successful pedagogy must start with an 
awareness of these difficulties and some funda- 
mental strategies for overcoming them. 

While a variety of pedagogics can be fruit- 
ful, it seems especially helpful to provide an 
environment where students can comfortably 
engage in discussion (as opposed to recitation in 
which a "right" answer is sought). True discus- 
sion sends a message of empowerment between 
equal agents who all have something signifi- 
cant to contribute to a common enterprise. Al- 
though sharing the principles and facts of one's 
discipline with students is very important, 
preparing an environment of comfort, trust and 
mutual respect must also be seen as a primary 
task. Such an environment makes it possible for 
meaningful human exchange to take place on 
complex and often frightening issues. It can 
enable students to experience a common ground 
of mutual experiences and respect which can 
bind students together and simultaneously 
make it easier to understand and celebrate 
many differences. 

The pedagogy of teaching by discussion 
places a heavy burden on the Professor. She 

must establish not just a content of diversity but 
a process that actualizes and demonstrates 
appreciation of diversity. It is important to 
bear in mind that students are observing and 
learning the faculty member's behavior as well 
as her rhetoric. This type of classroom environ- 
ment not only embodies the fundamental value 
of appreciation of diversity but it can also 
yield great rewards in terms of critical 
thinking skills, especially the ability to 
appreciate sophisticated multiple perspec- 
tives on complex intellectual and moral issues. 

The following tips are practical suggestions 
that undergird the pedagogy of teaching by 
discussion. In addition, the tips on teaching 
and learning suggested below assist in creating 
an atmosphere which embraces diversity in the 
classroom. 

Create an environment of trust and mutual 
respect so that discussion is not inhibited by 
fear. Introduce one or more ice-breaking ac- 
tivities that allow students to get to know 
one another fairly well. They should know 
each other's first and last names, hobbies, 
maprs, place of birth etc. Think up ques- 
tions that are of interest to you and related 
to your subject area on which students can 
exchange information. Use some class time 
to mention things that students have in 
common. Let students b w  of others in the 
class that have similar interest. 

2. You must make it absolutely clear that no 
one in the classroom is under attack, or is 
seen as the official representative of a 
particular group. Explain that no one in the 
class is viewed as responsible for the ethno- 
centric behavior of anyone else or of any 
other group (majority or minority) past or 
present. Students must be assured that one 
important point of the class is to explore 
and understand diversity. The strategy 
must be to celebrate everyone and to 



denigrate no one. Surely, many aspects of 
the historical and cultural past will be 
discussed. Many of them will be negative. 
But it will not be the job of the professor or 
other students to point the finger of blame 
at anyone in the classroom The right of 
each person to choose what group and what 
issues to identify with or to disregard must 
always be protected and respected. Above 
all the instructor models appropriate beha- 
vior by treating all students with great res- 
pect, even though he may not, for a variety 
of very legitimate reasons, agree with some 
of their opinions. 

Minority students must be viewed and 
treated as individuals rather than racial, 
ethnic or gender categories. No one should 
be forced to assume the position of a parti- 
cular group. If they choose to speak as a 
member of a minority group, their remarks 
become one more resource that can be uti- 
lized in the same way that a contribution 
from any non-minority person would be 
incorporated into the classroom dialogue. 

4. Universalize the ethnic/gender experience 
whenever possible so that students can 
identify with those that they might have 
previously seen as "other." Find examples 
from your subject area that illustrate how 
people of diverse identities share many 
common problems, issues and solutions. 
Activities such as eating, dancing, making 
art, courting, child-rearing, playing etc. can 
be explored in the search for cornmonali- 
ties. Students need to experience the mar- 
velous paradox sf human diversity, that 
WE ARE ALL THE S A M T  LIJ D7TERENT 
WAYS. 

5. When there is a sharp difference of opinion 
between two students ask both of them to 
explain their positions. The listener must 
explain in his own words what was said by 
the first person. When the first speaker is 
satisfied that she has been understood 
accurately, then the two can reverse roles. 
In this way you can build accuracy of com- 
munication and encourage mutual respect. 
Often differences that seemed great ini- 
tially are minimized and even eliminated. 

If arguments between students start to be- 
come abusive, interpose yourself between 
them. Take the place of the student that is 
being attacked and answer for him until 
tempers cool and the two initial adversa- 
ries can safely face one another again. This 
is your opportunity to clarify language, but 
above all it is your opportunity to demon- 
strate that the essence of diversity in the 
classroom is mutual respect. 

Use your discipline to make clear what the 
rewards have been historically for various 
forms of prejudicial behavior that have 
opposed the expression of diversity. Stu- 
dents need to understand the psychological, 
economic, and political reasons why diver- 
sity has often been undermined in various 
societies in the past. Use examples from 
the immediate society/ environment, so 
long as they are not embarrassing or accusa- 
tive of participants in the class. 

Establish respect for the values of diverse 
peoples by using specific examples, from 
your field of study, to show how culturally 
varied people have contributed to western 
history and civilization. In particular, use 
examples that illustrate the value and 
beauty of the ethnic/ racial/gender group 
under discussion. 

Try to attract students to your classroom 
who represent diversity. For example, you 
might notify people from counseling and 
advising staffs that you are interested in 
issues of diversity. Although such students 
would not be "used" as representatives of 
their group (see #3 above), their participa- 
tion will inevitably provide a wider range 
of input than is available from a homoge- 
neous group. 

10. Be sure to give students many opportunities 
to work together in small groups (3-5) on a 
variety of problem-solving activities 
which stress the importance of using per- 
sonal experience. Problems that are of 
universal significance (see #4 above) are 
particularly useful for small group work. 

11. Use language that is gender neutral or that 



uses female pronouns as often as male 
pronouns. This can be done with great effect 
whm dexribing unknown or hypothetical 
individuals in positive, creative, or autho- 
ritative positions. 

12. Enhance the self-respect of individual stu- 
dents by refemng to valuable ideas and 
comments they have made in previous 
classes. 

Use specific examples and ideas from your 
discipline which serve to exhibit the func- 
tions of stereotypes and their destructive- 
ness. Try to introduce exercises which show 
the extent to which most of us are suscepti- 
ble to belief in some kinds of stereotypes. In 
the field of American literature examples 
are abundant. The black child, IJecola 
Breedlove, in Toni Morrison's The Bluest 
Eye, accepts Euro-American stereotypes of 
beauty so completely that she fully 
believes her dark eyes and brown skin are 
emblems of absolute ugliness. She prays for 
the blue eyes of white girls whom she sees, 
stereotypically, as beautiful and eternally 
happy. 

14. Be sure to indicate to students the arbitrary 
nature of cultural and intellectual agendas. 
Students need to understand that while 
particular cultural forms may be useful 
(such as quantitative forms of analysis), 
they are not absolutes. We may judge spe- 
cific forms of behavior by these standards, 
but never individual worth. In a diverse 
classroom it is essential to be able to sepa- 
rate worth from behavior. The worth of 
each student should never be questioned, 
and it must be clear that the value of indi- 
vidual levels of behavior or achievement is 
a convenient convention that is established 
in many different ways in various culturar 
groups. 

References 
Morrison, Toni. The Bluest Eye. New York: 

Simon and Schuster, 1972. 

Recommended Reading 
To explore the topic further, Ron 

Billingsley suggests the following reading: 

Banks, James A. (Ed.) Teaching Ethnic Studies: 
Concepts and Strategies. National Council 
for the !Social Studies, 1973. 

Freire, Paolo. The Pedagogy of the Oppressed. 
New York: Seabury Press, 1973. 

Goodlad, John. A Place Called School. New 
York: McGraw-Hill, 1984. 

Hawkins, David. "On Living in Trees," in The 
Informed Vision. New Yark: Agathon 
Press, 1974. 

Holt, John. How Children Fail. New York: 
Dell, 1988. 

Kohl, Herbert. 36 Children. New York: New 
American Library, 1967. 

Kozol, Jonathan. Death at an Early Age. New 
York: Bantam Books, 1968. 

Illich, Ivan. Deschooling Society. New York: 
Harper & Row, 1971. 

Postman, Neil and Charles Weingartner. 
Teaching as a Subversive Activity. New 
York: Delacorte Press, 1969. 

Ronald G. Billingsley 
Biography 

Ron Billingsley was raised in Los Angeles, 
California and received his undergraduate 
degree in English from the University of 
Redlands. After sewing five years in the Navy 
as an officer and aviator he went to the Univer- 
sity of Oregon where he earned a Masters and 
Ph.D. in American Literature. While in Oregon 
he developed a love for photography, for the 
mountains, and for outdoor sports such as back- 
packing, cross country skiing, cycling and 
kayaking. During his twenty-one years at the 
University of Colorado his interest in teaching 
and curriculum development has been primary. 
While at C.U. he has taught some thirty di.ffe- 
rent courses offered in six different programs 

rtments. and depa. 
Biilii~gsley has parkicipated in a number of 

interdisciplinary and experimental programs 
such as the Honors Program, Experimental Stu- 
dies, Farrand Hall Residential Academic Pro- 
gram, and the Center for Interdisciplinary 
Studies. His three voyages around the world 
with the Semester at Sea program sewed to 
raise his concern for global issues and environ- 
mental problems and prompted him to design a 
number of interdisciplinary global studies 
courses. Additionally he has a deep and sus- 
tained interest in teacher training and most 



aspects of teaching and learning; he is especial- 
ly concerned with interdisciplinary and multi- 
cultural approaches to education. His current 
role as the Associate Director of the President's 
Leadership Class allows him to exercise many 
of his abiding interests in interdisciplinary 
studies, cumculum development, and teacher 
training. 

Over the years his interest in literary 
approaches to American culture has remained 
very strong. He is passionate about sharing the 
richness of American literature with his stu- 
dents. Although he started teaching African- 
American literature twenty-five years ago, in 
the last decade he has increasingly broadened 
his focus to include other ethnic literatures and 
issues of diversity. His pedagogy is the product 
of wide study and years of continual experimen- 
tation in the classroom. He feels very strongly 
that all education should strive to be experien- 
tial, but especially teaching that relates to 
issues of diversity. Students must come to know 
the people and materials they are studying in 
ways that are not narrow and abstract so that 
the great humanizing potential of ethnic and 
gender studies can be realized. Professor 
Billingsley feels that it is critically important 
to embrace diversity in the classroom because of 
its multiple benefits to the individual and the 

larger society. Through such studies the indi- 
vidual is able to live in a larger and more va- 
ried cultural world and to experience a deeper 
sense of his or her own humanity by perceiving 
the underlying needs and impulses that all 
people have in common. An emphasis on diver- 
sity permits students to gain the seemingly 
paradoxical, but essential, ability to appre- 
ciate both the ways in which they are similar 
and the ways in which they seem different 
from others, to enjoy that fact that we are all 
the same in different ways.  This capacity to 
appreciate differences while perceiving 
binding similarities provides a perspective and 
a set of experiences that are essential for struc- 
turing the kinds of creative dialogues that are 
necessary in democratic societies. 

Ron Billingsley won the SOAR (Student 
Organization for Alumni Relations) Teaching 
Recognition Award in 1990 and the Farrand 
Hall "Teacher of the Year" Award in 1988. He 
has given public lectures on such topics as "The 
Mandala Earth," "Shadow Work: Teaching 
the Ethnic Experience," and "Leadership in the 
Multicultural Workplace." In 1988 his book 
Women in the Workplace: A Man's Perspec- 
five, coauthored with Lloyd S. Lewan, was 
published by Remington Press. 



Developing and Teaching an Inclusive Curriculum 
Senior Instructor Deborah Flick 
Women Studies Program 
Universify of Colorado at Boulder 

Developing an inclusive curriculum is a 
transformative process for the instructor and 
the students. It entails a paradigm shift in 
which basic assumptions are examined and 
changed. Thus, undertaking the project requires 
desire, curiosity, willingness to travel into un- 
known pedagogical terrain, and patience with 
oneself and with one's students. 

Women and men of color, white women, and 
the working class and underclass have been 
absent from the "center" of analysis, research, 
theory, and the curriculum. To locate the mem- 
bers of these groups at the "center" from the 
standpoint of their experience and perspective 
is an important step toward creating an inclu- 
sive curriculum. What does it mean to make 
this move and what are its implications? 

Considering that this undertaking is a 
process, it is helpful to look at it in terms of 
phases (McIntosh 1990): 

Phase I: White, middle/upper class, male 
experience, authors, and theorists are the 
focus of the syllabus. Their experience is 
considered to be synonymous with "the 
human experience." Their theories are 
thought to be "objective" and "uncontami- 
nated" by political considerations. 

Phase 11: An exceptional white woman or 
person of color, author or theorist, is added 
to the Phase I syllabus. They are treated 
as an anoinaly, the exception. 

Phase 111: Issues concerning people of color, 
white women and/or the working class are 
addressed as "problems" and "special to- 
pics." Members of groups that were invisi- 
ble or distorted in Phase I and given token 
status in Phase I1 are coming into focus at 
the margins, but they are not yet at the 
center. 

Phase IV: The lives of people of color, the 
working class, and white women are loca- 
ted at the center of the syllabus. To para- 
phrase McIntosh (1990), if you start with 

the lives of people of color, for example, 
you will get to the lives of white men and 
women, but if you start with white men and 
women you will not necessarily get to the 
experience of any person of color. Thus, 
race, class, gender and sexual orientation 
are treated as interactive systems that 
shape eve y o n e  's experience and all social 
institutions. 

Of course, as in the case of all stage theo- 
ries, one may move back and forth from one 
phase to the other or experience aspects of more 
than one phase at the same time. Nonetheless, 
the phases illustrate, in broad strokes, what it 
means to embark on the journey toward the 
development of an inclusive curriculum. 

Checklist 
This checklist, an adaptation from Collins 

and Andersen (1987), is offered to help assess 
whether or not a syllabus is in concert with a 
Phase IV curriculum. 

Does thinking about gender, race and class 
pervade the entire syllabus or are these 
issues treated as "special topics" or "social 
problems"? 

Are all groups recognized as being affected 
by the interactive structures of race, class 
and gender or only white women, people of 
color and the working class? 

Is one group's experience held as the norm 
against which others' are measured and 
evaluated? 

Does one group dominate in defining the 
other groups, or do groups define them- 
selves? Is diversity within that self- 
definition represented and articulated? 

Does material in the syllabus reinforce 
prejudice and stereotypes or does it expose 
and refute them? 

When teaching about people of color, are 
the assigned readings by authors of the 
same race and ethnicity as those you are 
studying? This is especially important 










































































































	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

